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HA YHUBEPCUTETCKMU ITPEITIOJABATEJIN

(AHau3 Ha uHGopManusaTa OT 0a3a JAHHHU
OT AHKETHO NMPOY4YBaHe)

Codusn [lepMenKkneBa
Benuxomwvpnoscku ynusepcumem ,, Cs. c6. Kupun u Memoouui ** — @unuan Bpaya

Jannena TaceBcka
Benuxomvpnoscku ynusepcumem ,, Cé. ce. Kupun u Memoouii

I'eprana /IssnkoBa
FOzo03anaoen ynusepcumem ,, Heogpum Puncxu “ — bnazoeszpao

Pe3siome. ChIiecTBYBaT Cllydan, KOrato, yMUIUICHO HIIU HE, YHUBEPCHTETCKH ITpe-
[IOJ1aBaTeN M BKIIIOYBAT B IIPEIIOAABAHMS MaTEpHaIl OIIOPOYCHHU CBEACHUS HII HAYYHO
HE00OCHOBaHA NH(POPMAL, AUCKPEIUTHPALLA U OII030PsIBALla POMCKATa ETHHYECKA
rpyna M ca HOCUTENHU Ha Taka HapeueHHUs ,,AHCTUTYLIMOHAJIeH pacu3bM . [IpakTrka e
JIaBaHETO Ha MPUMEPH Ha CTYACHTHUTE, B KOMTO Ce 00CHK/IAT U OCHK/IAT ETHUYECKUTE
1 KyATYpPHUTE XapaKTEPUCTUKHM Ha POMHUTE, OCTABSAT CE MO/ BIIPOC MOPAJIHUTE UM
LEHHOCTH 1 JIOPH YOBEIIKaTa UM puposa. [10mo0HY Te3u BIUSAT Ha IPEICTABUTE HA
CTYICHTHTE, 3aTBbPIKIaBaT WK (GOPMHPAT y TSAX IIOIPEIIHN Pa30UpaHus 32 POMUTE U
TeXHUTE mpodnemu. Beudko ToBa, B KpaiiHa cMeTKa, (hopMupa yCTOWYHMBA Harjiaca y
CTYIICHTHTE, KOUTO, KaTo ObeIIN Npo(eCHoHaIH, BBTPEIIHO ca YOe/IeHH, Ue POMUTE
He 3aciIy’KaBaT HUTO TSAXHAra, HUTO MOJKperara Ha JJbpKaBara.

Keywords: hate speech, institutional racism, Roma ethnicity, discrimination,
tolerance

I. Iles1 1 06XBAT HAa AHKETHOTO MPOYYBaHe

Lenta Ha aHKETHOTO MPOYYBAHE € Aa C€ MACHTUPHUIUPAT U U3MEPST HUBOTO HA
CTEPEOTUIIN U IIPEAPA3ChABLU KbM POMUTE B IIPENOAABAHUS HA CTYICHTUTE MaTe-
pHan ¥ CTENeHTa UM Ha BIUSHHUE BbPXY (OPMUPAHETO HA MPEACTABUTE, MHEHU-
€TO, HaIJIACHTE M OTHOILICHHWETO Ha ObaemmTe Npo()EeCHOHAIUCTH KbM POMHUTE U
TeXHHUTE MpodieMu. Bee ole He ca peaku ciydauTe, Koraro, yMHUIUICHO WM HE,
YHUBEPCUTETCKU IIPENOJABATENIN BKIIIOYBAT B [IPENOJaBaHUS MATEPUAIL OIIOPOYECHHU
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Cous [lepmenoacuesa, Januenra Tacescka, I'epeana /lsinkosa

CBEJICHHS WM HAyYHO HEOOOCHOBaHA MH(POPMALH, AUCKPEIUTHPALIA U OMO30PS-
Ballla pOMCKaTa €THUYECKa IPyla U ca HOCUTENIN Ha TaKa Hape4eHus ,,AHCTUTYLIH-
OHAJICH Pacu3bM".

[IpakTuka € JaBaHETO HA MPUMEPHU Ha CTYACHTUTE, B KOUTO c€ 0OCHKIAT U
OCHKJIaT €THUYECKUTE U KYATYPHUTE XapaKTEPUCTUKH HA POMHTE, TOCTABAT Ce
0] BBIIPOC MOPAJHUTE UM LIEHHOCTH M JIOPU YOBEIIKaTa UM Ipupona. Yecro ce
reHepanu3upa MHEHHUETO 32 OOLUIHOCTHUS MPOBaJl HA pOMCKaTa rpymna ¢ HecIo-
CcOOHOCTTa M HEKEIAHWETO Ha POMUTE Ja C€ BIHIIAT B OOLICCTBEHUTE HOPMU U
npasuia. [1ogoOHM Te3u BAUSAT HA MPEICTAaBUTE Ha CTYIEHTHUTE, 3aTBbPKIAaBaT
Wi GopMupar y TAX MOTPEIIHU pa3OMpaHus 3a POMUTE U TEXHUTE MPOOIEMHU.
Bcuuko ToBa, B KpaiiHa cMeTKa, Ch3/1aBa YCTOMUYMBA Harjaca y CTYJEHTUTE, KOU-
TO, KaTo ObJeIu npodecruoHany, BTPEIIHO ca yOe1eHu, Ye POMUTE He 3aciyKa-
BaT HUTO TSAXHAaTa, HUTO MOJKpEnaTa Ha JbpiKaBara.

Habupanero na unpopmanusra no AHKeTHaTa KapTa Oelle peaau3upaHo upe3
aHKeTHpaHe Ha 298 CTyAEeHTH OT CIEIHUTE BUCLIM y4yuiauia: PyceHcku yHuBep-
cutet; lllymeHnckn yHuBepcureT; BenukoTbpHOBCKM yHHMBepcuTeT; FHOrozananex
YHHUBEpPCUTET B braroeBrpaza u CTyA€HTH OT CTOJIMYHU BUCIIN YUMIIHIIA.

AHketupanu 0sixa 00110 298 CTYIEHTH OT CIACIHUTE ETHUYECKH OOIHOCTH:

a) CTYJCHTH OT POMCKa €THHYEcKa 00ImHocT — 148;

0) cryneHTH oT ObJrapcka eTHu4ecka oomuoct — 115;

B) CTYZIEHTHU OT TypCcKa eTHHYECKa O0IHOCT — 35.

I1. 3axonoBa pamMka, periiaMeHTHPAIIA IPABOTO HA CBO00A HA H3pa3siBaHe
HA MHEHHe U HaKa3aTeJIHa OTTOBOPHOCT 32 NMPOMOBS/IBAHE ped HAa OMpa3aTa

CoOozara Ha CIOBOTO NPEACTaBISABA €AUH OT (yHIAMEHTAIHUTE MPUHLIMUIIH,
BBPXY KOHMTO CE I'pajii BCSKO AEMOKPAaTUYHO OOIIECTBO, U € €IHO OT OCHOBHUTE yC-
JIOBUS 33 HETOBHS HANpPEIbK M 3a Pa3BUTHETO HA BCEKH YOBEK. TS BaXKM HE caMo 3a
»AH(OPMAIHA* WM ,,AJIeU ", KOUTO HAaMUPaT OJIaronpHusITeH IPHEM WK HE Ce CUUTAT
3a OOMIHYU WJIM ca MIPpUeMaHu ¢ Oe3pa3iinuue, HO ChILO TaKa U 33 Te3H, KOUTO OOMXK-
JIat, IIOKHUpaT WM CMYIIAaBaT JbpKaBara WM KOATO U Jia € Ipyra 4yacT OT HaceJIeHH-
ero. TakuBa ca M3MCKBaHUATA HA IUTypajIu3Ma, TOJIEPAHTHOCTTA U ThPIIUMOCTTa, Oe3
KOHUTO €ITHO ,,IEMOKPAaTHYHO 00IECTBO ™ He OM MOIJIO J]a ce Hapeue TakoBa. [lonaya-
110, B ipakTukara Ha ECIIY ce npuema, ye JjajieHa ped chCTaBisiBa ped Ha OMpasara,
KOraTo nozdyXx/a KbM NpuOsrBane 10 HACHIINE, BbOPBKEHA CHIIPOTUBA MJIH OYHT.

Cornacuo wi.10 or EKITY Bcekn nma mpaBo Ha ¢cBoOOa Ha M3pa3siBAHETO HA
MHEHHS1, KOETO BKJIIOUYBA CBOOOAATa HAa BCEKH J1a OTCTOsIBA CBOETO MHEHHE, 12 I0-
Jy4aBa W Ja pasnpocTpaHsBa HHpoOpManMs U uaeu 0e3 Hameca Ha Jbp)KaBHUTE
BJIACTH ¥ HE3aBHCUMO OT Ibp)KaBHUTE rpaHULM. ToBa Moxe J1a Ob/ie OrpaHudaBaHO
caMo 3a 3allyTa Ha IPyTH MpaBa U HHTEpPEeCH, U30POCHHU B aJJMHEs BTOPa OT HOpMa-
Ta, 8 IMCHHO — Ha HALIMOHAIHATA M OOILECTBEHATAa CUTYPHOCT M Ha TEpUTOpHAIIHA-
Ta IUIOCT, 3a MPEJOTBPATABAHETO HA OC3pEaHLIN MU MIPECTHILICHHUS, 3a 3alUTara
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Pomcku ouckpumunayuonnu npakmuKiu. ..

Ha 3/IpaBETO U MOpaJia, KAaKTO U Ha peIyTalusITa WU [paBaTa Ha JIPyruTe, 3a Ipe-
JIOTBpAaTsBaHE Pa3KpHUBAHETO Ha WH(OPMAIUs, MMONTy4YeHa JOBEPUTEITHO, WIH 32
rapaHTHpaHe aBTOpUTETA U OE3MPUCTPACTHOCTTA HA MPABOCHAUETO. YCIOBUSATA,
OTPaHUYCHHSITA ¥ CAaHKIIMUTE B Ta3U HacOKa TpsiOBa Jla OTTOBApST, O€3 U3KIIHOYe-
HUeE, Ha TeCTa 32 ,,HeOOXOIUMOCT B JIEMOKPATUYHOTO OOIIECTBO .

OmeosopHocm 3a pey Ha ompazama

ComacHo uin.162, an.l or Hakazarennusi KoJekc 3a IMPOIMOBSABAHE WU MOJ-
Oy>KJ]aHe KbM pacoBa WM HAIMOHAJIHA BPAXK/a MM OMpa3a WM KbM pacoBa JHC-
KpUMUHAIIMS CE HOCH HakKasaTellHa OTrOBOpHOCT. HakasaHuero B Te€3u ciiydau e
JUIIABaHEe OT CBOOO/IA JI0 TPU TOJMHH U OOIIECTBEHO MTOPUIIAHKE.

Omeosoprocm 3a 06uda u Kiegema

Criopen wi.146 or HakasarenHusi kozieke oOuiata ce u3passisa B M3Ka3BaHETO Ha
HEII0 YHU3UTEITHO 32 YeCTTa WK JIOCTOMHCTBOTO Ha JIPYTHIO U € HaKazyema ¢ I100a 710
Tpu xwsiu sieBa. Criopen wi. 147 kiieBerara Ipe/ICTaBiIsiBa Pa3riiacsiBaHETO HA HEBEP-
HU 11030pHH (haKTH 3a JIPYyTUro WK MPUITUCBAHETO My Ha MPECTHILICHUE U CE HaKa3Ba
¢ m100a OT TPH JI0 CeJIeM XWIISAN JieBa. Te3u MpecThIUICHHS ca MO-TeKKO HAKa3yeMH,
KOTaTo Ca OCBHIIECTBEHU 4pe3 MyOIMKAIUKM — B TE3U CIIy4au HaKa3aHUETO € I00a OT
TpH A0 AeceT xuwisiau jesa (ot 1500 no 5000 eBpo) 1 001IECTBEHO MOPULIAHKE.

Cropen 4in.45 — 54 ot 3akoHa 32 3aIbJDKCHUSITA U IOTOBOPUTE MOTHPIICBIITHUSAT
OT HETIO3BOJICHO YBPEKIaHEe, KOSTO UMIUIHIIUTHO BKJIFOUBA U O0M/1a U KJIEBETa, UMa
paBo Ha oOe3miereHue. TakoBa MOXE Jia TPETCHIUPA WM B HAKa3aTEIHO JIEJIO,
WM B OTJCIIHO TPAXKIAHCKO JIEJI0, KaTO MOXE JIa HACOYM MCKA CH KaKTO CpEIly
KYPHAINCTA, KOUTO € OCHIIECTBUII MMyOIUKAIMATA, TAKa U CPEILy MEIUsITa, KOSTO
st ¢ onoBectuia. [Ipu nuTUpane Ha JyMUTE Ha MOJUTHK, OOIECTBEHUK WIH JIPYTO
JIMIIE OTTOBOPHOCT MOJKE JIa C€ ThPCH OT TOBA JIUIIE.

OmeoeopHocm 3a €060, KOemo UmMa OUCKPUMUHAYUOHEH XapaKmep

CrritacHO 3aKkoHa 3a 3aluTa OT JUCKPUMUHAIMS € 3a0paHeHa BCsIKa MPsKa KT
HemnpsiKa JUCKpUMUHAIIMS, OCHOBaHA HA TIOJ, paca, HApOIHOCT, CTHUYECKA MPH-
HAJJIC)KHOCT, YOBEIIKU T€HOM, IPAKIAHCTBO, TPOU3XOJ], PEIUTUsl WIH Bspa, 00-
pa3oBaHue, yOSKIICHUS, TOIUTUYCCKA TTPUHAIICKHOCT, JIMYHO WM OOIIECTBEHO
MIOJIOXKECHHE, YBPEXKIIAHE, Bh3PACT, CEKCyallHa OPHEHTAIUs, CEMEHHO ITOJIOKCHHE,
MMYIIECTBEHO ChCTOSIHUE WIIM HA BCIKAKBU JPYTH TPU3HAIM, YCTAHOBEHU B 3aKOH
WJIM B MEXKJIYHAPOJICH JIOTOBOP, 10 KoiTo PemybOnuka beirapus e crpana. [Tocras
Ce BBIIPOCHT 32 OTTOBOPHOCTTA 3@ ITyOJIMYHO CIIOBO, KOETO ChJIbPIKA IUCKPUMIHA-
LIMOHHO M3Ka3BaHE — HAPUMED CIPSMO JIaJICHa STHHYECKA TPyIIa.

III. MeTomoJioru4ecka paMKa Ha aHKETHOTO IIPOYYBaHe

Tun Ha u3caeaBaHeTO — KOIUUECTBEHO.

Merton 3a cbOupane Ha HHPOPMALUATA — npexu ankemu (IpUIoKeHue 1).
H3non3Ban HHCTPYMEHTAPUYM — CIMPYKMYPUPAH 8bRPOCHUK.

LeneBa rpyna — cmyodenmu om pomcka u Opyau emHu4ecku 00uHOCmu.
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Pa3mep Ha u3Bagkara — nenpeocmagumenna (IPUIOKEHUE 2).
[epuon na npoBexnane — oexemspu, 2014 — anyapu, 2015 e.

Pa3snenu Ha aHKeTHaTa KapTa:

1. Pomcka OUCKpuMuHayus 668 8UCWEmMo oopasosanue.

1. Pomcka OuckpumuHayus u ped Ha oMpazama 6 npenooasaHemo Ha yHugep-
CUmMemcKu npenooagamerni.

111, Yuebrno cvovpoicanue.

1V. Obwa ungopmayus 3a ankemupanus (npunodicenue 1, pazoen 4).

IV. Anaan3 Ha JaHHUTE OT AHKETHOTO MPOYYBaHe

AHanu3bT ce POKycHpa BbPXY BhIIPOCA KOHCTATUPA JIH C€ B CbOPAHUTE aHKETH
peY Ha oMpa3zara B IIPENOoAaBaHETO Ha YHUBEPCUTETCKHU NPENOAABATENN WIH IPYTU
HapylIEHUs Ha 3aKOHA CPelly JUCKPUMUHALUATA.

[IpernensbT He ce orpaHuyaBa g0 YCTAHOBSIBAHETO HA ,,pey Ha oMpa3aTta‘“ B Tec-
HUSl CMUCHJI Ha TIOHATUETO, HO U €BEHTYaJHO Ha W3IIOJI3BaHU O0Ma M KJICBETA,
JIUCKPUMUHAIUS U JPYTH (OPMH Ha MPECTHIIBAHE HA JOMYCTHMUTE TPAHUIIM Ha
cBo0O/IaTa HA M3pa3siBaHEe HA MHEHUS U paslpoCTpaHsIBaHe HA HHpopMaIus.

AHaJu3 Ha pe3yJarartuTe ot pasznes . Pomcka quckpuMuHanus BbB BHCIIIe-
TO 00pa3oBaHue

KonnuecTBeHHSAT eTam OT MpoyyYBaHEeTo Mo aifiTeM 1.1 OT TO3U paszesn KOHCTaTH-
pa TBBpJIc MHTEPECHA PAHXUPOBKA Ha JaHHUTE (Iuarpama 1).

B kauecTBeHaTa CHM 4acT aHAJIM3bT MOTBBPIXKIAAaBa M3BOJA, Y€ B M3OpaHUTE
BUCIIM YYUIIMIIA MHCHUATA 38 HATWYHE HA POMCKA JUCKPUMHUHAIIMS CE pasmpe-
JeNAT Hal-TOMUHAHTHO B cekrtopute ,,Ilo-ckopo JA“, mpe3 ,,Otuactu‘ no ,,Ilo
ckopo HE®.

Moske 6u e 1obpe 1a ce oTOenexHu, 4Ye ¢ Hali-BUCOK MPOLEHT ca OTTOBOPUTE B
cekTopa ,,[lo-ckopo HE®, xoeTo nokasBa, ot enHa cTpaHa, 4e peClIOHAESHTUTE UMaT
YyBCTBHUTEIHOCT KbM TEMATa, ¥ OT JAPYra — 4e B OBJITAPCKUTE BUCIIN YUMIIUIIA HMa
MPOCTPAHCTBO 32 ETHUYECKO MHOT0OOpasHue.

Ha BTopa nosumust cpes cperaniTe OTTOBOpH 0baue 1Mo 3HAUUMOCT C€ MO3UIIH-
OHHpa CeKTOpbT ,,OTyactu™. To3M pe3ynTar W3UCKBA J1a C€ U3BBPILH MO-IIHPOKO
U TIPEJICTaBUTEIIHO MPOYYBAHE M JIa CE YCTaHOBH JIOKOJIKO B chepara Ha BUCLIETO
oOpa3oBaHKe MOXKE JIa ce HaOMIoaBa POMCKA AUCKPUMHUHALIUS.

Baxna nH(popManus 1o To3u pasjies OTKpUBaMe U B pe3yliTaTure 1o airemu 1.3
u 1.5 (nmarpama 2 u auarpama 3).

Atitem 1.3 u3cnenBa MHEHUETO Ha CTYJCHTUTE OTHOCHO (pakTOpHUTE, KOUTO OJa-
TONPHATCTBAT I10SIBaTa Ha POMCKA IUCKPUMUHALIUS BbB BUCLIETO 0Opa30BaHHeE.

PecrnioneHTHTE KAaTErOPUYHO OIMPEAEIIT, Y€ BOJCIIM OOCTOATEIICTBA 32 TO3U
(heHOMEH ca:
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Pomcxu ducxpwwuuauuoyyu NpaKmuKu...

1.1. CmsiTaTe fin, Ye Ma poMcka AMCKPUMMHALMSA BbB BUCLIETO y4e6HO 3aBeaeHne,
B KOETO ce obyuyaBaTte?

be3 otroeop, 1%
KaTeropuuHo JA, 11%

KaTeropuuHo HE, 14%

Mo-ckopo A, 17%

Mo-ckopo HE, 33%

OT14yactn, 24%

Junarpama 1

1.3. Koe cnopea Bac 6naronpusTcTBa pa3BUTUETO Ha POMCKa ANCKPUMUHALMS
BbB BMCLUETO 06pa3oBaHMe? (MOXeE Aa NOCoYMTE NnoBeye OT eAnH OTroBOp)

be3 otrosop, 5%

HsiMam MHeHune, 6%

ChbLUecTByBaHETO

B JIEKLMOHHUTE Kyp-
COBE Ha OMopoYeHN
Harnacv v cBefeHus,
NpeAcTaBsLLn poMuTe
no npeapascbabyeH
1 CTEpeoTUNU3NPaLL,
HaunH, 15%

Hecna3BaHeTo
Ha npaBaTa
Ha 4yoBeka, 28%

HecnasBaHeTo Ha 3aKoHa
cpeLly ANCKPUMMHALMATA,
29%

HannuneTo
Ha MHCTUTyUMOHanNeH
pacu3bM, 15%

Juarpama 2
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1.5. YyBanu nu cTe 3a c/lyyam Ha pomMcka ANCKPUMUHALUNS
BbB BalleTo BuCLIe y4yebHO 3aBeaeHne?

be3 otroeop, 3% KateropuyHo A, 8%

KaTteropuyHo HE, 14%

Mo-ckopo A, 26%

Mo-ckopo HE, 23%

OTtyactn, 26%

Juarpama 3

— HECNa3BaHETO Ha 3aKOHA Cpelly JquckpuMuHaimsTa (29.27%);

— HecIlla3BaHEeTOo Ha IpasaTa Ha yoBeka (28.24%);

— HaJIMYUETO HAa MHCTUTYLHMOHANEH pacu3bM (15.80%);

— CBIIECTBYBAHETO B JICKLMOHHUTE KypCOBE Ha ONIOPOYEHH HATJIACH M CBEACHUS,
MPEACTaBSILY POMUTE 1O TIPEeIpa3CchAbUCH U cTepeoTuniuaupan HauuH (15.03%).

KomnvectBenure pesyararu ot aiiteM 1.5. (nmarpama 3) coyar HOJNOKUTEIHA
HOMUHAIMS B cekropute ,,I1o-ckopo A (26.59%) u ,,Otaactu’ (26.30%).

B chabprKaTenHo OTHOLIEHHE THIKYBaHETO Ha OTTOBOPUTE TYK M3HMCKBA Jia CE TOA-
JIO’KH Ha TI0-3aTbI00YEH aHAJIU3 IPOLIEHTHT OTTOBOPH Ha CTY[ECHTHUTE 10 aliTeM 1.1 —B
cekTopa ,,OTyactu®, 3aI10TO IPU3HAHKUETO HA CHLIUTE I10 aifteM 1.3 B TPETH U YETBBP-
TH OTTOBOp (mpuinokenue 1) u mo aiiteM 1.5 HacouBa KbM OTpUYaHE JOCTOBEPHOCTTA
Ha BUCOKHS IPOLIEHT OTTOBOPH B ceKkTopa ,,Ilo-ckopo HE Ha aiitem 1.1 ot pasznen 1.

AHaau3 Ha pesyararurte ot pasaea Il. Pomcka quckpuMuHanus u ped Ha
oMpa3ara B NPenoJaBaHeTo HA YHUBEPCHTETCKHUTE MpenoaaBaTean

Ot pazzen BTopy Karo 3HAYMMHU 32 LIEJTUTE Ha aHKETHOTO MPOyYBaHE ¢ KOHKPETHOCT ce
NPE3CHTUPAT JaHHHUTE OT aifTemu 2.1; 2.2 u 2.5 (muarpama 4, nuarpama S u quarpama 6).

[Ton 1% mponeHT ca pecnoHAECHTUTE, Jaldu OTTOBOp Mo aiftema 2.1 B cexTopa
,Kareropuuno /1A (0.07%). UnTepec npenu3BukBa o0ade CpaBHUTETHO BUCOKHSAT
MPOIEHT Ha cexTopa ,,Ilo-ckopo JJA* (15.10%) u Ha cekTopa ,,Otdactu‘ (27.17%).
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Pomcku ()uC‘KpuMMHaL;MOHHM NpaKmuKu...

2.1. Mo BpeMe Ha npenoaasBaHe Ha y4ebHOTO CbAbpXKaHWe YHUBEPCUTETCKUTE
npenoaasaTeny BKIOYBAT B yyebHaTa CbabpxaHue Hay4yHO
HeobocHoBaHa MHboOpMaums

bes otrosop, 7%
e KaTteropuyHo A, 10%

KateropnyHo HE, 16%
Mo-ckopo A, 15%

Mo-ckopo HE, 25%

-

o Otyactu, 27%

Junarpama 4

To3u pe3ysaTar KaTo ue JIM JaBa OCHOBAHUE 3a HEOMArOMPHUsITHATA KOHCTATAIINS, Ue
BCE TaK MMa TMPEToaBaTe/id, KOUTO BKIIOUBAT B YYCOHOTO ChABPIKAHHE HAYYHO
HeoOocHOBaHA MH(MOpMAIUs (pomume ca Mwvp3eiusu, 6e30meo80pHU, KPAOIUsuU,
HOMaOu, dcusesim OeH 3a OeH, HeoOPa3068anU, HPABCMEEHO HENbIHOYEHHU, He NOo-
aazam 2pudicy 3a deyama cu, pasjxcoam oeyd, 3a 0d NoaA36am COYUAIHU NOMOWU,
He yeaoicagam 3aKoHume u peda 8 ObpAUCasama, pOMCKUMe Mvbice cd HaACUTHUYU,
POMCKUME JHCeHU ca NOOAMAUSU HA eKO NnogedeHue u np.), TACKPSIUTHpaIia 1
YHHKaBaIla POMCKaTa ETHUIECKa OOIIHOCT.

II{o ce oTHacs M0 Ka4eCTBEHHS aHAIW3 HA JaHHUTE OT aitema 2.2 OT pasmen
BTOPH, TO TPEBOXHOCT Oyau (pakThT HA MPOICHTHUTE CHOTHOIICHUS HA OTTOBO-
pUTE B YTBBPIAUTEIHUTE ceKTopH ,,Kareropuuno JA* (7.05%), ,,Ilo-ckopo HA*
(18.6%) u ,,Otuactu’ (26.34%), makap u 29.53% OT peCHOHACHTUTE Ja ca Jalu
CBO4 BOT B cekTopa ,,I1o-ckopo HE*.

CrieroBaresiHO € BaKHO J1a Ce aKTyaJn3upa TeMara 3a HHCTHTYI[HOHAIHUS pa-
CH3bM M HAYMHBT, 10 KOUTO YHUBEPCUTETCKUTE MPEIOIaBATEIIH MITFOCTPUPAT MPE.T
CTYJCHTHUTE XapaKTEPUCTUKUTE HA POMCKATA CTHHYECKA OOIITHOCT.

KonunuectBenute pesynraru oT aiiteM 2.5 oT pasjen BTOpH pa3sKpUBAT HEMPO-
MOPIIMOHAITHO PA3MPe/ICICHNE Ha CTYICHTCKOTO MHCHUE B CEKTOPUTE, YTBbPIK/1aBa-
MM ¥ OTPHUIABAIIM TE3aTa, Ue M0 BPEMEe Ha MPEMoiaBaHe Ha yUeOHOTO ChAbPIKAHHE
YHUBEPCUTETCKUTE MPEMOIaBATEIIN M3MOI3BAT PeY Ha OMpPa3ara CIpsMO pOMCKara
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2.2. Mo BpeMe Ha npenojaBaHe Ha y4ebHOTO CbAbpXXaHWe YHUBEPCUTETCKUTE
npenoaasaTeny AaeaT npuMepu

bes otrosop, 6% KaTeropuuHo A, 7%

KateropuyHo HE, 13%

Mo-ckopo A, 18%

Mo-ckopo HE, 30%
OTtyactn, 26%

JAunarpama 5

2.5. Mo BpeMe Ha npenoaaBaHe Ha y4ebHOTO ChAbpXXaHWE YHUBEPCUTETCKUTE
npenogaBaTenn M3MNoM3BaT pey Ha oMpasaTa CrpsaMo poMckaTa eTHUYecKa rpyna

be3 otroeop, 9% KateropuyHo [A, 8%

KateropuyHo HE, 18%
Mo-ckopo AA, 14%

Mo-ckopo HE, 31%
/’ Otyactn, 19%

-

JAnarpama 6

302




Pomcku ouckpumunayuonnu npakmuxu...

eTHHYECKa rpyna 1 Taka (opMHUpaT YCTOWYMBA HArllaca y CTYJACHTUTE, Y€ POMUTE
HE 3aCJIy’KaBaT YOBEIIKa/00IIeCTBeHa U MHCTUTYLIMOHAJTHA MTOJIKPENa.

Taka nampumep B cektoputre ,,Kareropuuno JHA“ (9.40%), ,Ilo-ckopo HA*
(14.09%) u ,,Otuactu‘ (18.48%) pecroHIeHTHTE OTpa3sBaT JOIMYCTUMOCT Ha Ta3u
TEe3a, HO BCE MaK OOCKTHMBHATA OIIEHKA 3aCITy’KaBa Jla CE OTKPOM BUCOKHUST IPOICHT
HAa CTYJISHTH, KOUTO ca U30paJiv 3a TO3H aitem cekropa ,,[lo-ckopo HE® (32.21%)).

KadecTBeHUAT aHAIN3 110 TO3U pa3ziel Hajlara 0000IICHUETO, Y€ YacT OT PECIIOH-
JICHTUTE HIMAT JJOCTaThbuHAa OCH3HATOCT U YYBCTBUTEIHOCT KbM Pa3IU4HUTE (OPMU
Ha HETOJICPAHTHO OTHOILICHHE KbM POMCKATa OOIIHOCT (U3NOI36AHEMO HA peuma Ha
oMpazama 8 nPenooasaHemo Ha y4eOHOMo CbObPIUCAHUE), 32 PA3IIUKA OT OHE3H CBOU
CBCTYACHTHU, KOUTO YIOCTOBEPSIBAT HATMYUETO HA MHCTUTYLIMOHAJICH PACU3bM.

Atitem 2.6 ot paszzien BTopu Oelie 3a/ajieH ,,0TBOPEHO, WIN PECHOHICHTHTE
0sxa CBOOOIIHM Jia JajarT MPUMEpH, ¢ KOUTO Jia WIKCTPUPAT OT JIMYCH OIUT €3UKa
Ha oMpasara CIpsIMO POMCKaTa eTHH4YecKa OOIIHOCT. CpaBHUTEIHO MajKa 4acT OT
M3CIICBAHUTE JIUIIA Ca CE BBH3IMOI3BAIU OT TOBa cH mpaBo (1.26%), a ocrananure B
[IPA3HOTO TIOJIE Ca MU3IUCAIM KOMEHTAp, Ye HsIMaT MOI00CH OIMUT OT aKaJeMHUYHOTO
CH B3aUMOJCICTBHE.

CryaeHTuTe, KOUTO Ca WIIOCTPUPAIU C IIPUMEP OTTOBOPA CH IO TO3U aUTEM, KaTO Chb-
LICCTBEHHU CBUJICTEIICTBA U3THKBAT UPOHUYHUSA €3UK, C KOMTO MPEMoaBaTeIuTe KOMEH-
THPAT poMcKara OOIIHOCT, U CIEIHUTE Hal-4ecT (ppasu, M3ION3BaHA OT YHUBEPCHTET-
CKHTE MPETIONIaBaTeNH: ,, IMTaHUTE Ca MPBCHHU , ,,IIMTAHCKA padoTa’, ,,KPaUTMBH [UTaHU ",
,IIMTAaHUTE HE TOAJICKAT HA COLMAHA MHTErpamys’, ,,Mbp3eirBa €THUYECKA rpyma,
,[IATAHKUTE XOIAT OOCH ¥ TOJIM M PA3POCTPAHSBAT HH(EKIMO3HH OOJIECTH U TIp.

HanuuueTo Ha mooOHM pUMEpH B MPETOIaBaHETO Ha YYEOHOTO ChIbPIKAHUE
OT CTpaHa Ha YHHUBEPCHTETCKUTE TPENoaBaTe i pa3kpuBa OTHOBO HeOiaromnpu-
sITHaTa KOHCTATallMs 32 Pa3NpPOCTPAHECHUETO HA WHCTHTYIIMOHAJICH PacH3bM BbHB
BHCIINTE y4WiIHIa Ha brirapus.

AHaju3 Ha pe3yaratute oT pasjes I1I. YyeOno cbabpxanue

[o To31 pazzaen HACTOSAIIMSIT AOKJIAA-OLeHKa N30MpaTeIHO MpeACcTaBs JUArPaMH 1
KaueCTBEeH aHaiu3 110 aiitemu 3.1, 3.3 u 3.4 (muarpama 7, muarpama 8 u quarpama 9).

B xonmuecTBEHO OTHOILIEHHE OTTOBOPUTE HA PECIIOHAECHTUTE 10 aifTeM 3.1 pasz-
KpHUBAaT JOMHHALMS B cekTopuTe ,,I1o-ckopo HE* (32.21%) u ,,Kareropnuno HE*
(19.13%). To3m pesynraT e B cbhbIlacue C JONMYCKAaHETO, Y€ B M30paHHUTE BUCILHU
yUWIIMIIA UMa Harvaca 1 aTMocgepa Ha eTHUYECKa TOJICPaHTHOCT.

Ot npyra cTpaHa, NO-AE€TAHIHUAT NpEnIe] Ha JaHHUTE OTKPOsABA U CTATyCUTE
Ha cekropure ,,Kareropuuno JA* — 8.39%, ,,ITo-ckopo JA* - 17.79 %, u ,,Otuac-
" —16.78 %. maiiku npeasua, ue aHKETHOTO ITPOyYBaHE BKJIFOUBA PECIIOHEHTH
OT pa3JInueH ETHUYECKH MMPOU3XO0I, TO He OMBa /1a ce mpeHedpernsar pe3yaTaTuTe 1o
TO3H aliTeM, KOUTO YTBBPKJaBaT Harjlaca 3a cColyallHa AUCTaHIMs MeX 1y rpynara
Ha MHO3MHCTBOTO U TpyIiaTa Ha MaJILUHCTBOTO.
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3.1. JlekumnTe 1 ynpaxkHeHUsiTa CTUMyMpaT coumanHaTa AncTaHums
CrpsiMO poMcKaTa eTHMYecka 06LLHOCT

be3 otroeop, 6% KaTeropuuHo JA, 8%

KaTteropnyHo HE, 19%
Mo-ckopo A, 18%

Mo-ckopo HE, 32%
o Otuyactn, 17%

Juarpama 7

[To00HM MHTEpIIPEeTally ca OCHOBATEIHH U OT KOHCTATaluUTe 1Mo aiTem 3.3
OT ChIIMs pasien (quarpama 8), KbAETO PaslpelleICHUETO Ha YTBBPIKIABAIIUTE
MO3ULIUH €, KaKTo ciensa: ,,Kareropuuno JJA“ —3.30%, ,,I1o-ckopo JA*“—18.79%,
u,,Orgactu’ — 20. 81%.

To3u akt MoXke J1a ce apryMEHTHPA ChC CIEIHOTO JOMYCKAaHE: BEPOSITHO Bb3HUK-
BaHETO HA MHOXKECTBO BPKACOHH JIOKTPUHHU C Pa3IHYHH KpaitHO KceHo(oOCku, mo-
MYJIUCTKH U TICEBIOHAIIMOHAIMCTUYECKY (POPMUPOBAHUS C aHTUPOMCKA HACOYCHOCT,
KOUTO 3acTpaliaBaT eTHUYeCKHUs MHUP B CTpaHaTa, MPESIU3BUKBA MaryOHH TOCIEUIIN
3a JIEMOKPATUYHUS TIPOLICC M HA HUBO aKaJICMUYHA KOMYHHUKAIIUSI.

OuepraBainara ce TCHICHIUS 10 aHaJl3a Ha JaHHUTE OT aiiTeM 3.4 couu C Ka-
TETOPUYHOCT MIPEBEC HA OTpULIABAIINA CEKTOD ,,[lo-ckopo HE®, a umenno 53.02 %.
To3u pe3yinTar ornpeesieHo MOXKeE J1a C€ ThIKYBa KaTo 4y/IeCHa Bb3MOKHOCT BCE TTaK B
OBJITapCKOTO BUCIIIE 00Pa30BaHUE JIa CE OTKPOSIBA YBAKCHUE KbM POMCKATa UCTOPHUS
Y TpaJUIIKs ¥ TakKa Jia Ce CTUMYyJIupa GOPMUPAHETO HA HATIacaTa 3a ETHUYECKH MHp
1 paszouparesicTBo. MMaiiku npensun odade, e cpel M30paHnuTe YHUBEPCUTETH MMa
C HEXyMaHUTapHA HACOYCHOCT M OPHEHTAIMS KbM COIMAIHUTE HAYKH, TO HAITBIHO
BEPOSITHO € OTTOBOPUTE IO [IUTUPAHHSI IIO-TOPE CEKTOP JIa Ca JOMHUHUPAIIIN U [TOPaIn
TO31 (haKT. 3aTOBA € PEIHO Ja CE B3eMaT MPEABH/I U JIa C€ OCMHUCIIST ¢ HeoOXoauMara
TpUKa NOCTBIIMIINTE CTaTyCH 110 aiiTeM 3.4 B CEKTOpHUTE 3BeHa ,,Kareropuuno 1A
(4.70%), ,,ITo-ckopo A — 14.77%, u ,,Otuactu’ (23.49%).
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Pomcku ducxpuMuHauuoyﬁu NpaKmuKu...

3.3. B nekuunTe 1 ynpaxxHeHusiTa ce 3aTBbpXXAaBaT CTEPEOTUNHUTE NpeaybexaeHus
1 peakuMmn Nno OTHOLLEHUE Ha NPeACTaBUTENNTE HAa POMCKMSI €THOC

Be3 otroeop, 9% KateropuuHo A, 3%

KateropuyHo HE, 17%
Mo-ckopo A, 19%

Mo-ckopo HE, 31%

- : Otyactn, 21%
-

Jnarpama 8

V. U3Boau 0T aHKEeTHOTO NMPOyYBaHe

B pesynmam na ananusa na pesynmamume om ankemnHomo npoyusane ,, Oyenxa
HA pPOMCKU OUCKPUMUHAYUOHHU NPAKMUKU U ped HA OMPA3ama 6 nPenooasanemo Ha
YVHUBepcumemcku npenooasamenu ' ce ouepmasam cieoHume no-QyHOameHmaniHu
H3BO/U:

1. ITpoyuBaHeTo He J0Ka3a ¢ KaTETOPUYHOCT HAJIMUYUE HAa POMCKa JUCKPUMUHA-
L1 BbB BUCIIUTE YUMIIMILA, BKJIIOYEHH B IpyTaTa Ha U3CJIeIBaHUTE JIMIIA.

2. IIpoyuBaHeTO perucTpupa OTHOCUTETHO BUCOK JsU1 HA OTTOBOPUTE 110 OTHO-
LICHHWE OCH3HATOCT Ha CEPUO3HOCTTA HA MpoOieMa 3a POMCKA AUCKPUMHUHALIUS U
(axTopuTe, KOUTO YCUIIBAT CIIy4auTe Ha AUCKPUMUHAIIMOHHH MIPAKTUKU B ObJrap-
CKUTE BUCIIHU YUMJIUILA.

3. AHanu3bT Ha AAHHUTE MOTBBPAM B CPaBHHUTEIHA CTENEH CIPSAMO OTpULA-
BalllUTE OTIOBOPH OT CTpaHa HA PECHOHJEHTUTE HA CTATyCH, KOUTO yTBbPKJIaBar
MIPOCTPAHCTBO HA MHCTUTYIMOHAIEH PACH3bM BbB BKJIIOUEHUTE B aHKETHOTO H3-
Cclle[iBaHE BUCIIM YUMIIMILIA.

4. PecrionieHTUTE ca KATETOPUYHU B MHEHUETO CH, Y€ B M3MOI3BAHUTE OT Ipe-
M0JaBaTeINTE NPE3EHTALMOHHN MaTepHain (Ka3ycH, yueOHU IPUMEPH, [1030BaBa-
HUS Ha MEAMUTE) UMa M TaKKWBa, KOUTO IMOJUYEPTaBaT BPaKACOHOTO CIIOBO CIPSIMO
poMcKara OOLIHOCT U Taka 3aTBbPKAaBaT CTEPEOTUITHUTE MPeIyOeKACHUS U peak-
MU KbM POMCKHS €THOC.
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5. Hpe)lCTaBI/ITCJ'II/ITG Ha CTYACHTCKATa O6].LIHOCT OTCTOABAT IIO3HMIMATA, Y€ B
MMperoaaBaHeTO Ha y‘-Ie6HOTO CbABPIKAHUC YHHUBCPCUTCTCKUTC IPCIIOAaBaTCiin
MposABsABAT YBAXKCHHUC KbM POMCKATa UCTOPUSA U TpadULIHA.

6. HpquBaHeTo OOTBBPAU, UC CIOPCA 3HaYMMa 4acCT OT PCCIIOHACHTUTC B OBII-
TapCKUTC BUCIHIN YUWJIMIIA CBIICCTBYBA, MaKap U MUHUMAJIHA, 3alljlaXa 3a Cb3Ja-
BAHC Ha YCJIOBUSA 3a CTHUYCCKA HECTHPIUMOCT U 3a NOACTPCKATCIICTBO KbM POMCKa
JAUCKpUMUHALIUA.

Hpnaoxenne 1

OueHka Ha pOMCKM TUCKPUMHUHAINMOHHM MPAKTHUKHA U peY
HA OMpa3ara B PENoJABAHETO HA YHHBEPCHUTETCKHU MPeENoxaBaTe/Iu
AHKeTHa KapTa

VYBa)xaeMu CTYJEHTH, L[eJITa Ha HACTOsIaTa aHKETa € J]a Ce POy ChIECTBY-
BaT JIM POMCKH JIUCKPUMHUHALMOHHH MPAKTHKH M P4 Ha OMpa3ara B aKaJleMHUYHHTE
M35BU HA YHUBEPCUTETCKHU TPENoaBaTelH.

Amkerara e aHOHUMHA ¥ 100poBouHa! [TombIBaHETO I 1Ie JONPHUHECE 32 Mpe-
JIpreMaHe Ha IPEBAaHTHBHHU MEPKH U ILIe CTUMYJIMPA Ch3JaBaHETO Ha aKaJeMu-
Ha HETHPIHUMOCT KbM MPaKTHKaTa HA HIKOM YHUBEPCUTETCKU MPENoJaBaTeiu 1a
M3IM0JI3BaT B JIEKIMOHHUTE CH KypPCOBE U3Pa3u U MPUMEPH, CTUTMaTU3UPAILU PO-
MUTE.

Bceku BbIpoc MMa 10 MECT BB3MOXKHH OTTOBOpa. MoJist, 0TOeNIexeTe Che 3HaKa
,» X' n30panus oT Bac oTroBOp B CHOTBETHATA KJICTKA.

Bamero mHeHune e BaykHO 3a Hac!

1. Pomcka auckpuMHHANUS BbB BHCIIETO 00pa3oBaHue

1.1. Cmamame nu, ue uma pomMcka OUCKPUMUHAYUA b6 GUCUIEMO YUeOHO
3aeedenue, 6 Koemo ce ooyuasame?

OKareropuuso 1A Ollo-cropo JA
OOryactu OTlo-ckopo HE
OKareropnuno HE QObe3 orroBop

1.2. /loxonko cepuosen cnoped Bac e npoonemvm ¢ pomckama ouckpumuna-
uus 6ve eucuiemo oopazosanue?

QOT mbpBOCTENICHHA BAXKHOCT OEnuH ot Hall-BaKHUTE
OMlwma u no-BaxxHu npoodIeMu OHe e npobiem
OHsimam MHEHHE OBe3 otroBop
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1.3. Koe cnopeo Bac onazonpuamcmea pazeumuemo Ha pOMCKa OUCKpUMUHA-
uus 6v6 sucuiemo oopazosanue? (mModce 0a nOcouune nogeye on eOUH 0mz060p)

O Hecna3saHeTto Ha mpaBara Ha YOBEKa

O Hecnassaneto Ha 3aKOHA CpEIly AUCKPHMUHAIUSATA

O Hanuumrero HA HHCTUTYIIHOHAJICH PACH3BM

O CwhliecTBYBaHETO B JICKIIMOHHUTE KyPCOBE HA OMIOPOUCHHU HATIIACH U CBEJICHMS,

TIPEJICTABSIIN POMHTE TI0 IPEAPA3CHABYUCH U CTEPEOTUTIN3UPAIL] HAYMH

O Hsamam MHeHue

O Be3 otrosop

1.4. Omkvoe nonyuasame ungpopmayus 3a poMcKa OUCKPUMUHAUUSA 66

sucuiemo yquauuge, 6 Koemo cme cmyoenm?

O Or nuueH onut

O Or pasroBopu ¢ OIU3KH/TIO3HATH/KOTIETH

O Or meauuTe

O He nonyuyaBam uHbopmarus

Q Or apyru mecta

O be3s otroop

1.5. Yyeanu nu cme 3a ciiyuau Ha pomcKa OUCKpUMunayus 6v6 Bawemo eucwe

yueono 3agedenue?
OXKareropuuno JIA OTlo-ckopo JA QOruactu
OTlo-cxopo HE OKareropnuno HE QOBbe3 orroop

1.6. Axo 3aéucu om Bac, kakeo duxme Hanpagunu, 3a 0a ozpanuqume ciyua-
ume Ha POMCKA OUCKPUMUHAUUA 86 GUCUIEMO 00pa3oeanue?

OBbux yChBBPIICHCTRAN 3aKOHOIATEIICTBOTO

OBbux orpaHUYII aBTOHOMUSITA HA YHUBEPCUTCTUTE

OBbux BbBEN CTPOTH HAKA3aHUS 33 YITHUCHUTE

OHurio

OQHsamam MHEHHE

OBbes3 otroBop

1.7. Kaxeo nakazanue 3acnyicasa 6ceKu akademuyen npenooasamet, yiu-
uen ¢ Kopynyua?

OOrtcTpansBaHe OT CHCTEMaTa Ha BUCIIETO 00pa30BaHUE 3aBUHATH

OTly6nuyHo mopuIiaHne

Ollapuuna rioba

O3arBop

OHsimam MHEHHE

OBbes3 otroBop
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2. Onenka Ha pOMCKa TMCKPHUMHUHALMSA U ped Ha oMpa3aTa B IpenojgaBaHe-
TO HA YHUBEPCHUTETCKHUTE NMpenoJaBaTe/ il

2.1. Ilo 6peme na npenooasane Ha y4eOHOMO CLOBPICAHUE YHUBEPCUMEHI-
cKume npenodasamenu 6KI046am 6 y4eOHOMO CbOBPIHCAHUE HEHAYUHO 00OCHO-
6ana ungopmayus, ynu3aeauia pOMCKama emuuyecka ooupocm?

OKareropuuso 1A

OTlo-cropo JJA

OOryactu

Ollo-cxopo HE

OKareropnuno HE

OBe3 otroBop

2.2. Ilo e6peme na npenooasane Ha yueOHOMO CbOBPIHCAHUE YHUBEPCUMEHI-
CKume npenooasamenu 0aean RPUMepU HaA CMYOeHmume, 8 KOUMo 006CcvIHcoam
HezamueHo emuuiecKume XapaKkmepucmuKky Ha pomume.

OKareropuuno 1A

OTlo-cropo JJA

OOryactu

Ollo-cxopo HE

OKareropuuno HE

OBe3 otroBop

2.3. Ilo 6peme na npenooasane na yuedOHoOmo cvObpIHCAHUE YHUBEDCU-
memcKume nPenooasameny 0CvHCOAm MopaiHume YeHHOCmU HaA POM-
cKama emnuuecka 00uHOCm U MmaKka 00ACHABAM NPOBAIA HA UdeAma 3a
pomcKa unmezpayus.

OKareropuuso 1A Ollo-cropo JJA
OOryactu OTlo-ckopo HE
OKareropnuno HE QObe3 orroBop

2.4 . Ilo 6peme na npenooasane Ha yueOHOmMO CbObPICAHUE YHUBEPCU-
memcKume npenoodasamenu 00e3CmMouHOCMABAN Y08eUIKAMA NPUPOOA HA
pomume u maKa 3amevpicoasam mesama, 4e npodiemume Ha pomume He
Ca C8BP3AHU CBC COUUATHOMO HEPABEHCMBO, A CA C1e0CMEUEe OM POMCKUA
2eHomun.

OKareropuuso 1A Ollo-cropo JA QOruactu

Ollo-cxopo HE OKareropuuno HE QObe3 orroBop

2.5. I1o épeme na npenooasane na y4edOHomo cvbObpIHcAHUE YHUGEPCUHICHI-
CcKume npenooasamenu U3noA36am ped Ha OMPA3ama CAPAMO POMCKAma
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emHuuecKa zpyna u maxka popmupam ycmouuuea naznaca y cmyoenmume, ue

pomume He 3aCayHCABAM YOBEWIKA U UHCIMUMYYUOHATIHA NOOKPena.
OXKareropuuno /1A Ollo-cropo JA QOruactu
OTlo-cxopo HE OKareropuuno HE QOBbe3 orroop

3. Y4eOHO chaABbpKaHIE

3.1. Jlekyuume u ynpaxcueHuama cmumyiupam cOUUAIHAma OUCMAHYUA
CRPAMO poMcKama emnuyecka oouHocm

OKareropuuno /1A OTlo-ckopo JA QOruactu

OTlo-ckopo HE OKareropnuno HE OBbe3 orroop

3.2. B aekyuume u ynpaj)>cHeHUama uma ciada uzaea Ha 0eMoKpamuinama
HA2Naca Ha HEMBPRUMOCH KbM PACUCKU U3KA36AHUA U OUCKPUMUHAUUOHHU
oelicmeus CnpAmMo POMCKOMO MATUUHCHEO.

OKareropuuno /1A OTlo-ckopo JA QOruactu

OTlo-ckopo HE OKareropnuno HE OBbe3 orroop

3.3. B nexkyuume u ynpaxcuenusama ce 3amevpiucodsam cmepeomunnume
npeodybexcoenusn u peaKkyuu no OMHouIeHue Ha npedcmasumenume Ha POMCKUA
emHoc, KOumo ca nPeonoCmasKa 3a omuyy3coenue 6 HepopmanHume omHouie-
HUs MeHcOy CHyOeHmume pomu u HEPOMU U 34 POMCKA OUCKPUMUHAUUS 6 AKa-
demMuyHama cpeoa Ha UCUIemo yuedno 3asedenue.

OKareropuuno /1A OTlo-ckopo JA QOruactu

OTlo-cxopo HE OKareropnuno HE QOBbe3 orroop

3.4. B nexyuume u ynpajxcnenuama ce u3non3eam npe3eHmayuoHHu ma-
mepuanu (kazycu, yueOHu npumepu), KOUmo 0eMoHCHPUPam epaxcoeoHomo
C1060 U MaKa 3ampyonAeam Qopmupanemo Ha Haznacama 3a eMHUYECKU MUp
u pazoupamencmeo.

OXKareropuuno JIA OTlo-ckopo TA

QOruactu OTlo-cxopo HE

4. O6ma nadopmanus 3a aHKeTHPAHHUS:
4.1. Bawuuam non e?

OMpbx OXKena

4.2. Omcvcmeanu qu cme om yueOHU 3aHAMUA — O JIeKYUU?
OQHuxora QJlo 3 — 5 mbTH

OTlonosunara ot yacosete QIloBeue OT moOBUHATA

OHe nocemniaBam OBbes3 otroBop
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4.3. Omcvcmeanu 1u cme om yuedOHU 3AHAMUA — OM YRPAdICHEHUA?

OQHucxora QJlo 3 - 5 mbTH
Ollonosunara or yacosere QIloBeue OT MOJIOBUHATA
QHe nocemasam QBe3 otrosop

4.4. Bawusam ycnex om ciedganemo 00 MOMeHmMa e:
QO1mnuen QMH. 1065Bp
QJ1o6sp QCpenen QBe3 otroBop

4.5. Oooopasame nu nododHU hopmu Ha donumeane:

QJla OHe

pnaoxenne 2
HNudopmanus 3a pasnpegejieHue Ha PeCIOHACHTHTE

Oowo 298 cmyoenmu, npeocmagumenu Ha c1eOHUME eMHOCU:
148 om pomcka emnuuecka epyna, 115 om 6vncapcka emnuuecka zpyna u

35 om mypcka emnuuecka zpyna.

CryaeHTuTe ca OT CICAHUTE YHUBEPCUTCTH:
— lymencku yausepcurert ,,Enuckon Koncrantun [IpecnaBcku’ — ankeTupanu

o610 58 —25/20/13;

— Pycencku ynusepcurer ,,Auren KbHueB® — anketupanu oomio 60 —22/17/21;
— BenukorbpHOBCkM yHUBepcureT ,,CB. ¢B. Kupmin u Metonuii™ — anketnpanu

obo 60 — 17/43/0/;

— IOrozananen ynusepcurer ,,Heodut Puncku, bnaroesrpaa — ankeTupaHu

obo 60 — 37/23/0/;

— Cmonuunu sucuiu yuuiuwa — ankemupauu oouo 60 — 47/12/1.

ROMA DISCRIMINATORY PRACTICES AND HATE SPEECH
IN TEACHING ACADEMICS
(Analysis of information from a survey)

Abstract. There are cases when, intentionally or not, academics include in
teaching material scientifically unfounded information that defame Roma ethnic
group and promote the so-called “institutional racism”. Such cases affect the

310



Pomcku ouckpumunayuonnu npakmuKu...

students' notions, reinforce or raise misconceptions about Roma and their problems.
Such cases form a stable attitude of students - as future professionals, that Roma do
not deserve their or state support.
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MATEPHAJTHO OCHUTYPSIBAHE
HA OBPA3OBAHUETO B U3TOUYHA PYMEJIHUS
(1879 — 1885)

Emunus Ennuaposa
Couiicku ynusepcumem ,, Ce. Knumenm Oxpuocku *

Pe3tome. B crarusta ce nmpeacTaBsT NOJIMTHKATA U 3aKOHOJATSITHUTE PEIICHUS
Ha MPaBUTEJICTBOTO Ha M3To4uHa Pymenus 3a MaTepuanHOTO OCUTypsiBaHE Ha 00-
IIECTBEHUTE YUWINIIA U yuuTenute. KomeHTupar ce paznopenoute Ha Opranude-
CKHsl YCTaB, HA 3aKOHA 32 HAYAJIHOTO YYCHHE, KAKTO U IIbpBaTa HOpMAaTHBHA periia-
MEHTAIIUs Ha BBIIPOCA 33 ICHCHOHHOTO OCHUTYPSIBAHE HA YUUTCIIUTE.

Keywords: education, schools, teachers, legislation

Camo HsKonKO Mecena cief noanucBaneto Ha Can-CredaHcKust MUpEH J0T0-
BOp BJIN32a B cHJIa bepIuHCKUAT J0roBOp, MOCTAHOBABAIIL Ch3/IaBAHETO HA BACAITHO-
To KusuxectBo boiarapust u aBronomHara obnact M3rouna Pymenus, kosito e moxn
IpsikaTa NoJUTHYECKA M BoeHHa BiacT Ha Llapurpaa. Makenonust u OnpuHCKo oc-
TaBar B paMkutTe Ha OcMaHCKaTa UMIEpHs, a U3KOHHU OBJITrapCcKu 3eMH ca mpeja-
nenn Ha CepOust 1 PymbHus.

BbIpekn orpoMHOTO pa3o4apoBaHUE U TOBCEMECTHOTO HEIOBOJICTBO OT Pa3mo-
KbCBAaHETO Ha bbarapus u TpygHOCTUTE, ITPE] KOUTO ca U3NPABEHH, IbpKABHUIIH-
Te B 3Touna Pymenus He3a0aBHO NPUCTHIBAT KbM YPEKAAHETO Ha OOIECTBEHUTE
OTHOLICHUS BbB BCHYKH c(hepy Ha KHUBOTA.

N3rouHopyMenuiicKUTE ONUTUIM TOJIaraT CIEeUaIHU TPUKHU 332 MaTepHaIHO-
TO ocurypsiBane Ha yueOHoro neno B O6mactra. Ha Hail-BuCOKO 3akoHOZATEIHO
HUBO TO3M BBIIpOC € ypeaeH B Opranuueckus ycras Ha M3rouna Pymenus. Hop-
Mara Ha wi. 347 pernaMeHTHpa, 4ye pa3HOCKUTE IO Ipajieka U MOAIbPKAHETO HA
I'bPBOHAYAJIHUTE W BTOPOCTENEHHUTE YUWIMIIA €A 3a CMETKa Ha PEJIUTHMO3HHUTE
obmHoctu. B npyra pasnopenda ce aekiapupa roTOBHOCTTA Ha 00JIACTHOTO MPaBH-
TEJICTBO /12 TIOAATIOMara MaTepHaiHo YUHIIHIIATa, YYUTSIUTE U yUeHHIUTE (Wi. 64)
(Opranunuecku ycras Ha M3touna Pymenus, 1879). Ha 6azara Ha Te3u pasnopendu
B Oprannueckus ycras npe3 centemspu 1879 1. ca npuetu ,,Bpemennu npasuna 3a
Ha4yasHOTO oOyueHue B M3rouna Pymenusa™, KOUTo ypexaar o01ecTBEeHUTE OTHO-
nreHus B cepata Ha oOpasoBaHueTO 10 Kpas Ha 1880 1.
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Hopmute Ha Oprannueckus yctaB ca ocHOBa M 3a npuetus Ha 4.12.1880 r. ot
Ob6nactHoTo chOpanue 3aKoH 3a HaYaIHOTO yueHue B M3touna Pymenus (3akon 3a
HayajaHoTo yueHue B M3rouna Pymenus, 1880). Cbc 3akoHa ce BbBeXk/1a 3abIKH-
TEJIHO U OE3IIaTHO HAaYyaJIHO 00y4YeHHE B IPOIBIDKEHHIE HA 6 TOAWHH. 3aBbPLIMINTE
HauaJHaTa YYWJIUIIHA CTEIICH, pa3/elicHa Ha JiBa Kypca OT 110 4 U 2 TOAWHU, MOTar
Jla IPOJBJKAT 00pa30BaHUETO CH B TPAXKIAHCKH YUMIIHILNA C 4-TOIUILEH CPOK Ha
oOydeHue.

Pemennero 3a BbBekAaHEe Ha 3aJbJDKUTEIIHO U O€3IUIATHO 00pa3oBaHUE, TPO-
JIbJIKABAILO LIECT FOAMHH, € JOKAa3aTeICTBO U 3a €BpoIelickaTa Harlaca Ha U3To4-
HOPYMEJHMICKUTE MOJUTHULIY IO BBIIPOCUTE HA IIPOCBETATA, U 3a TAXHATA YBEPEHOCT,
4e ca B ChbCTOSIHUE J1a TOCPEIIHAT TEXECTUTE TI0 MaTepraiHaTa My U3JpbxKKa.

ComacHo wi. 4 Ha 3aKoHA YIPABICHUETO HA YUYWIMIIATA HNOAMABPIKAHETO UM,
KaKTO W Ha3HA4aBaHETO HA YUYHMTEIHUTE € 3a]bJDKCHUE Ha OOIMHATA WU HA BEPO-
H3IIOBEAHOTO OOIIECTBO, HA KOUTO NpuHaIexkaT. C wi. 12 HayaaHUTe yYUIIUILa ce
OIIPEIENAT KaTo: a) OOIIH, aKO Ca OCHOBAHH U CE MOAABPKAT OT OOLIMHHU, OKOJINH,
OKPB3H WM OT 0011aCTTa, U 0) YaCTHHU, aKO €4 OCHOBAHHU U C€ MOJABPKAT OT YACTHU
JUIA WK OT JPY>KECTBa.

B un. 73 e nocoyeno, ye o0IMHATA CE TPHIKH 32 U3TPAKAAHETO M PEMOHTA Ha
YUUJIMILATA, 32 MOIbPIKAHETO HA YUIIIUIIIHATA OMOIMOTeKa M OCUTYPSBAHETO Ha
KHUTH, Y9€OHU MOCOOMS, OTOINICHUE HA YUMJIHMLICTO, KUIUILA HA YUUTEIUTE, 3a-
IUTaTUTE UM U (PUHAHCOBHUTE CPEAICTBA, KOraTo ca Ha y4uTelcKu cOopoBe. Beuukn
Pa3HOCKHM 10 M3IpHKKATa HA YUWIHIIATA Ca 3aIbJDKUTEIIHY 38 OOLIMHUTE U CE T10-
KpHUBAT OT MPUXOAU OT YYMIHIIHUTE UMOTH, OT I/bPKOBHU MIPHUXOJIH, OT JTOOPOBOJI-
HU NIOMOLIM M 3aBELIaHus1, OT IFIOOH, OT OOLIMHCKU MPUXOJN M OT JaHbIH, KOUTO
ce BHAcAT B oOmuHCKus Oromxet (wi. 74). ETo Harpumep kak e popmupan Oromxe-
THT 32 yuwiuniara B SIMO0N — mpuxoauTe UaBaT OT IBPKBHUTE B Ipajia, HACMH OT
YUWIIMIIEH JIOKSH, OT IJIOOM, OT OIOJKeTa Ha TPajCKHsl ChBET, OT CTOMHOCTTA Ha
NPEeIOCTABeHH OT JIbpiKaBara yueOHH nocoous?.

Koraro HsIKOJIKO 0OLIMHM M3rpa)aaT OO0 32 BCUUKH TSIX YUUIHLIE, TO BCHUKU
Pa3HOCKHU 10 U3TPAXKIAHETO W O MOAAPBKKATa MY, KaKTO U (PUHAHCOBUTE OTHO-
LICHUS C YUUTENs, C€ MOACIAT MeKAy oOmuHuTe (wi. 75). ['oguHu mo-KbCHO TOBa
MOJIOKEHHE 111e ObJIc HEOTMEHHA YacT OT 3aKOHHUTE 38 HAPOAHOTO NPOCBELICHUE HA
obOenuHeHa bearapusi.

Bcesika ronnna B Oromkera Ha O0nacTTa ce npeaBIKAa OlpeaeieHa CyMa, KOsSITO
ce pasnpenens MeXay OOIMHUTE U BEPOU3IIOBETHUTE OOIIHOCTH, HA KOUTO HE UM
JOCTHUraT Cpe/CTBa 3a U3rpakAaHe U NOAAPHKKa Ha yuunuiara (wi. 79 — 88).

JlanuuTte couat, ue camo 3a aBe roguHu — oT 1879 r. mo 1881 r. — oT obnact-
HUs OOKeT ca oTiycHard 462 664 31aTHY rpola 3a CTPOSK Ha HOBH YUMJIHIIHN
31aHus™®) — HOBM y4YMJIMIIA ca OTKpUTH B ceiara boreso, BecennnoBo, Cumeo-
HOBO, XaHoBo, Kabuie, beamep, Jlozenen, Kpymoso, CaBuno, TamapuHo, 3aBoid,
AcenoBo, boroposo, JIpstHoBo 1 MHOTO ApyrrY. 3a 1882 r. 3a u3rpaxciaHe Ha HOBU
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YUWIMIIHY 3aHHUA ¥ 32 MONpaBKa Ha CTapu OT 00JacTHOTO MPABHUTEIICTBO ca OT-
mycHatu 567 336 3maTHU rpoia, 3a MoJAbpKaHe Ha IIbPBOHAYAIHUTE YUMIIUILA
— 649 143 3narHu rpoiia, a 00110 BCHYKM pa3Xoau 3a yumnuiiara B Mzrouna Py-
meinust ca 4 625 469 rpowa. 3a 1882/83 r. momomnTa 0T 00JIACTHOTO MTPABUTEIICTBO
Beue ¢ 830 000 3matHu rpora®,

B U3touna Pymenusi, makap orie ot mbpBUTe roauHu cines OcBoO0KACHUETO /1a
ce 3a0ensi3Ba PhCT Ha HOBOOTKPUTUTE YUHMJIUILA, HE BCUUYKH PasIiojarar ¢ MoaXoas-
i crpaau. Hsikou ce momeniaBar B YaCTHU KbIIW M HOCST UMEHATa Ha COOCTBEHHU-
uute — bemueBoto yumnuiie, ['urosoro, bepoBoTo u T.H., Ipyry U3IM0A3BaT ChBCEM
NPUMUTHBHYU OMELICHUS — ,,3a YUHIIUILE Ce M3IOJI3Ba TypCcKa Kblla, MoJ00Ha Ha
reBHUK. [Ipe3 1883 1. e u3rpazena crnennanHa cras 3a HyKIUTe Ha YUUIIUILETO C
pa3mepu 10 Ha 4 MeTpa, OIUIETEHA C IPBTU U ChC ChbBCEM MAJIKH Ipo3opyera‘, T.e.
MaTepUaNHUTE YCIOBHS, IPH KOUTO CE pa3BuBa yuyeOHOTO feno B ObnacTTa, Kato
510, ca TEXKH — MOpagy HEAOCTaThbuHUs OpOH YUMIUIIHKU CTPaiH BCICICTBHE
Ha HapacHaJIOTO 10 YMCJIEHOCT HACEJEeHME, a U 3apajy JIOUINTE YCIOBHA, B 4acT
OT ChHLIECTBYBAIINTE YUHIHIIA OKOJIO 1/3 OT Aenara win He TPHIBAT HA YUWIIULIE,
WM TO HAIyCKaT, MPEIH Jia 3aBbpllar 3aIbJDKUTEIHOTO cu oOpazoBanue?. Jlopu
HOBHTE CTpajid, KOUTO C€ CTPOSIT, ,,[IOHEkKE O HaOBP30 CTPyNBaHU, OMIH CHB-
cem Heroguu“'Y. Tlopaau ToBa mpe3 1882 . e u3naznen IIpaBmiHuK 3a CTpOeXK Ha
HaYaJHUTE YYUIIUILA, C KOWTO C€ PErIaMEHTUPAT U3UCKBAaHUATA, HA KOUTO TpsiOBa
Jla OTroBaps YUUIIUIIHATA TOCTporKa®.

He3zaBucumo OT TpyIHOCTUTE, KOUTO CHI'BTCTBAT PAa3BUTHUETO HA YYEOHOTO €TI0
B M3touna Pymenus, Tyk, 3a pasznuka ot Kusxectso beirapus, He ce nmpeaBuxia
3abJDKUTEIIHO ChOMpaHEe Ha CPEICTBA OT HACEIEHHUETO, 32 J1a C€ JOOCUTYPU Ma-
TepuanHara My crpana. OCBEH Mo-100pUTe HKOHOMUYECKH NPEANOCTABKU JIpyTa
ChILECTBEHA MIPUYMHA 33 TOBA €, Y€ MECTHHUTE HE C€ OCJIAHAT CIUHCTBEHO Ha 00-
HIMHCKaTa WHULIMATHBA, 32 Ja ce cA00HAT ¢ yunnuuie. B moBeuero cenuia Hace-
JICHHETO OKa3Ba royisiMa MoJKpera Ha BIACTUTE 33 YPEKAAHETO Ha YIeOHOTO JIEIO.
Msoro 100bp npumep AaBar xkutenuTe Ha TomonoBrpancka u EiaxoBcka okonust
— xbM 1882 . B Tononosrpazcka oxonust uma 20 ydminia, Karo 3a CeJeM OT TIX
C MOMOIITA Ha X0opara ca BIWTHATHU ,,CPABHUTEIHO J0OpU Crpaju, KOUTO Ha TO3U
eTarl 3aJJ0BOJIIBAT HYKAUTE Ha HaceJIeHUETo ; B EaXOBCKa OKOMMS, Ak ¢ yCHIINUATa
Ha JKUTEJUTE, ,,0CEM Cejla ca MOCTPOWJIM YUWIUIIHMA CTPpajgd, KOUTO B MOMEHTa
OTrOBapsIT Ha XUTMEHHUTE M3UCKBaHUA'; mpe3 1882 1. CIMBEHCKUAT yUMIIHUILEH
CHBET NMPHUKAaHBA CEJICKUTE OOLMHU B ENXOBCKO Jja yyacTBaT B M3TPayKAaHETO Ha
oxonmiicko yumnuuie B EnxoBo. Hacenenuero 3amouBa fa cpOupa cpeactsa u ¢
o0mmuyTe YCHIIMSI HA HACEICHUETO M Ha OOLIMHATA € MMOCTpOeHa Xy0aBa yUMIHIIHA
crpaga®. B kpas Ha centemBpu 1881 . B MIxTuMaH oTBaps BpaTi HOBO YYHJIMIIE —
M3rPaJIeHO U3IUI0 ChC CPEJICTBA HA HACEJIEHHUETO, €/1Ba-/IBE€ TOJMHH MO-KBCHO TO
€ YHHIIOKEHO OT NoKap. MecTHUTE BeJHara ce€ OpraHu3upar, ,,3a Ja ce pa3MHUciIn
KaTo KaKBH MEPKH Jla C€ B3EMAT MPOTUB HEIACTHUETO, KOETO I'u criosieTsuio. U kato
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ce B3€ MpEIBUJ, Y€ HACECICHHUETO, KOETO, MOXKEM JIa Ka)KeM, OIlIe He € 3a0paBuiio
MBYHOTHUTE, KOUTO U3TEINIH, JOP/IE U3TPau U3rOPAJIOTO YUUIIHILE, HE € B ChCTO-
stHue 0e3 BBHIIHA OMOLI TIOPay roisMara cu OSJHOCT caMmo Ja MONpaBH 3J10TO,
pemw 1a u3depe U M30pa eIuH IIECTOWICHEH KOMUTET, KOWTO Ja chbOMpa BOJIHU
IIOMOIIIX 32 U3rpaX</JlaHe Ha HOBO y4uiuile. B chl10TO BpeMe ce mopHece OTKPUT
JIMCT U ce 3anucaxa 70 70 Typcku jupu BoiHHU nomouu 'Y u T.H. W Ta3u TeHneH-
Lus € XxapakrepHa 3a 1sa Mzrouna Pymenus: , I1pe3 1879 — 1880 . ce mocTpouxa
413 noBu yunnuma. .. CiegHsaTa roquHa ce mocTpouxa oule HoBu yuwiniia... Ho
KOETO € OLIE M0-3a0eNIe)KUTENTHO, TO €, Y€ PAa3HOCKUTE 3a MOCTPOHKATa HA YUUIIHII-
HU 3[aHUs, Thi M 332 U3IPBHKKATa HA IbPBOHAYAIHUTE YUMIMIIA, CTABAILE [TOYTH
M3KITIOYUTEIHO ChC CPEICTBAa Ha HaceleHueTo ™. Bceku OT jpajeHuTe mpumepu
WIIOCTpUpPa OOIOTO JKeJIaHHE Ha U3TOYHOPYMEIMUIIUTE J1a IOMOTHAT 33 TPOABII-
KaBaHETO Ha 10OPUTE MPOCBETHU TPAAULIHH.

CepriacHO 3aKOoHa BB3HArpaX<JIE€HUETO Ha YUUTENS C€ ONpeneNs OT CHelnaeH
CBBET, KaTo ce Mol Ha 12 paBHM YacTH U c€ M3IUIala OT YYMIMIIHOTO HACTOS-
TEJICTBO B Kpas Ha Bceku Mecell (wi. 39). Eto wact ot nokymenTa (Toi € ot 1879 .
1 71aBa Ipe/ICTaBa 32 aHra)KUMEHTUTE, KOUTO MMOEMAT YUUTEIUTE U HACTOSTEICTBATa
eIHU KbM JPYIH), moj Koito ce noanucsa Jumutsp [lonuBanos Pycunos, koraro
CTaBa y4uTe] B UXTMMAHCKOTO HAYaJIHO YYWJIHIIE: ,,YI'BIHOMOILEH OT CTpaHa Ha
L(bPKOBHO-YUYMJIMIIHOTO HACTOATEICTBO B rpaja HU VIXTUMaH 1a HaMeps M ycIoBs
YUHUTEN 32 ChIECTBYBAIIOTO B I'pa/jia HU IIbPBOHAYAIHO YUMIIUILE, KaTo Joia0X B Ca-
MOKOB, HaMepux rocrnoauHa Jumutpus non VMBaHoBa, KOITO, KaTo U3BU JKeJlaHHUE
Jla MoeMe JUTKHOCTTA, IOCTBIINX B CIIOpa3yMeHHe 1o ciaegHure ycinosus: 1. [la mo-
eMe YIPaBJICHUETO Ha ISUIOTO YUUITUILE MO CBOSI 00s13aHOCT. .. 2. [Ipu n3nbinHenne
Ha TIOMEHATHTE JTBKHOCTH 1Ie € 00s3aH Ja ICaNTyBa B IIbPKBATa HU, KaTO JAbPKU
10J] BEIOMCTBOTO CH U MOPSABKBT M Ha IIbPKOBHOTO IpaBwio... 4. [Ipu tus ycimo-
BUSI HUE CMe OOsI3aHU Jja JOCTaBUM BCHUKUTE YUEOHUIM M MOTpeOu, HeoOXomumu
3a YYWJIMIIETO, a [IPY TOBA J1a My JOCTaBUM U oToruienue. 5. Llle Obaem obs3anu na
3aBJDKMM POAUTEIINTE /12 CHIIPOBOXKAAT AeLara CH PEIOBHO, KaTo T cHaOIsBaT ¢
HYKHUTE YY€OHHUIIM U MIOTPeOU MpH CleABaHETO B yuuiuieTo. 6. [Ipu tus ycnosus
3aJbJDKaBaMe ce Ja My IUIaTUM FOJIUIIHA 1J1aTa YeTUPHUIECET U IIECT TYPCKU JIUPH,
KOHWTO 1€ MYy JIJaBaM€ Chbpa3MEpPHO MPHU U3THYAHETO HA BCEKU MECEI 10 CBBPILIBAHETO
Ha TOJMHATa OT JHEC. 3a yIOCTOBEpEHHUE, Ue 1e ObJIeM HOCTOSHHH B U3JIOKCHUTE
YCIIOBUSI, HAIlMCA C€ HACTOAILIOTO, YCIOBUTEIHO Ha JIBE U CE€ Pa3MEHU C TOpPECIOMeHa-
ToMmy rocnionuny Jumutpy non MBaHoBy, auec 1879 romuna, Mecenr HoeMBpHid, 13-uid.
[IpHOMOIIHUK: a3, Xxapku ['eopru MuToB; UnieHOBE Ha IIBPKOBHO-YUMIMIIIHOTO Ha-
CTOSITEJICTBO. .. Y.

Ot 1880 r. yuntenute B M3rouna Pymenus ce pasnensaT Ha Tpu pas3psaia, Cbo-
Opa3HO Oposi Ha HACEJICHUETO B ChOTBETHATA OOIIMHA, & B 3aBUCUMOCT OT paspsiia
€ U ropuuIHara 3aniara. Hali-Huckara ronuiiHa 3amiara 3a nspsu paspsag € 6000
rpoiua, 3a Bropu paspsaa — 4500, 3a Tpetu pazpsa — 3000 (un. 41). OcBen mapuyHo
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Bb3HATPAXKICHUE BCHUKH YUUTEIH TOJIydaBaT WiIK Oe3IUIaTHO JKWINIIE U OTOILIe-
HUe, WU 1o0aBka B pazMep Ha 1/10 oT roguminara 3amnara. [ maBHUST yuuredn, oc-
BEH IoJiaramiara My ce 1o pa3ps[ 3arJiara, mojay4asa gobaBka Haii-maiko ot 1000
rpoma. Ha Bceku mer roquHu 10 HaBbplliBaHe Ha 20-TOAMIIEH YYUTEICKH CTaX
3arulaTara Ha y4uTeJIuTe ce yBenndasa ¢ 1o 1/10 oT roquimHoTo Bb3HArpaxxJeHue
(un. 43 —44). 3a na ce HanpaBH yuuTeNcKara npodecus npuBieKaTesiHa 3a Crocoo-
HUTE KaHAWAATH, a ¥ 33 J]a C€ 3aAbpKaT B yUMIHUILE, YIUTEIUTE C€ 0CBOOOXK1aBaT
OT JIaHbK BbPXY JAOXOAUTE CH, OT BOCHHA CIIy’*0a M OT BCUUKH ,,'PAJICKU TMOBHH-
HocTH (w1. 46). B cinyyaii Ha 3a00Js1BaHe, KOraTo yUUTEISIT € HETPYIOCIOCOOeH
MoBeYe OT JBa Mecela, Ce M3IUIania 00e3IeTeHne Chbpa3MepHO ChC 3aruiarara 1o
o3zapaBsaBaHeTo (wi. 51). OT kaHIUAATUTE 32 YYUTEJICKH MECTa C€ U3UCKBA CBH-
JIETEJICTBO 33 YUMUTEJICKa COCOOHOCT, M3a/IcHO Bb3 OCHOBA HA U3IbPXKAH M3IHUT
BbpXY MPEIMETUTE OT HAYaTHOTO yumiuiie (wi. 29). Cniopea ycrnexa oT TO3H U3IMHUT
ce OIlpeJieNs U pa3psAabT UM, KOETO 3HAYM U 3aIuiarara.

AHanu3bT Ha Ta3u ypenda BoAW KbM HM3BOAA, Y€ MOMIEABT Ha U3TOYHOPYME-
JIMHCKUTE 3aKOHO/IATENIM € HACOYEH HE CaMO KbM MOMEHTHOTO pelllaBaHe Ha Ma-
TE€pUATHUTE BBIPOCH HAa YUUTEIUTE, HO IIeJja U B MEPCIEKTHBA — KOHKPETHHU U
MHOTO J0Ope 0OMHUCIIEHHN MEPKH, 3a J1a C€ 3aIbpXKaT CIOCOOHHUTE B yUHTEICKATa
npodecusi, rapaHTHpaHa TPIKa 332 M3MAaJHAIUTE B TPYAHO IOJOKEHUE MOpaan
3a0oJsiBaHe 10 037paBsiBaHe.

ITpe3 1881 — 1882 r. o0mio 3a yuutencku 3amiary B M3rouna Pymenus ca uz-
pasxoaBanu 3 867 000 rpomia, a cpenHara 3amiara Ha yautenure € onuzo 3300
rpola roguIHo. Te3u, KakTo ¥ APyruTe YUUIUIIHU pa3xoau ca IOKPUTH HaI'bJIHO
OT pefoBHH OOIIMHCKHU MPHUXOIH, kouTo Bb3nu3ar Ha 703 000 3nmatHu rpoma, oT
JOOPOBOJIHU MOMOIIHM, OT OOJIACTHH ¥ JeNapTaMeHTAIHH TOMOIIK® ¢ TeHICHIHS
3a HapacTBaHE Ha MOMOILTA OT 0OJIACTHOTO YNpPAaBJICHUE 32 OCUTYpsIBAaHE HA YUH-
TEJICKUTE 3ariatu — B cpaBHeHue ¢ 1879/80 1., korato e 540 000 3narHu rpoia, 3a
1882/83 . T Beue e 694 000 3maTHu Tpora®).

Ha 16.11.1881 1. e mpuet ObnacTeH 3aKOH 3a MOMOLIM Ha IPECTapesid Uiu He-
JbTaBHU IIpenosaBaTeny u yuntenu. [lomommuTe ca ABa BUa — BpEMEHHU U JJOKH-
BOT U ce oTmyckar ot Obnactra. BpeMeHHM MOMOIIM ce MPEABIKAAT 32 YUUTEIH,
3a0oeNy 1Mo BpeMe Ha YUHTEJICTBAHETO, a MEHCHH — 3a MpecTapeiuTe U OeaHn
yuurenu cieq 20 ToAMHM yYUTENICKH TPy, CUUTaH oT Mecel centemspu 1879 1. C
MIpaBO Ha MEHCUS ca U yuurtenauTe, kouto umar a0 1.09.1879 r. naii-manko 20 rogu-
HU YYUTEJICKH CTaX U MIPOABIIKAT /1a yUUTEJICTBAT OLe 5 TOAMHU UIIH ITbK JOKaXar,
4ye He ca cocoOHM Jja yYUTeJICTBaT IoBeue mopanu (Gpusndecka Wid MCUXUIecKa
Oonect. Bpemennara nomor e 1/2 ot 3amyarara Ha 3a00J€JIUs yUUTeE, a IIEHCHATA
e 1/3 or 3amnarara 3a 20 rogunau ciayx06a. 3a 30 TOIUHHM YUUTEIICKH CTaXK MMEHCH-
ATa € paBHa Ha 3aIulaTara, KosTO YYUTENAT € MoyvyaBall B IOceiHaTa ToJHa Ha
yuuTencTBaHeTo cu. Ha 3a0onenu yunTenu, moanoMaraHd BpeMEHHO, C€ OTITyCKa
W [IEHCHs, aKo 00JIeCTTa UM MIPOIBIDKU MOBEYE OT 6 Mecela U aKo ca yUUTEICTBAIN
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Hail-masko 8 romuHu. PasmepbT Ha Ta3u meHcus € 1/3 oT 3amiarata Ha y4uTelss
pe3 nocjaeHaTa roqMHa Ha YYUTEIICTBAHETO My. 3a IEHCUUTE BCsika roguna B O0-
JIacTHATa Xa3Ha ce MPEeIBMKAAT crieluainy cpencta®. Tasu ypenda e orpakeHue,
I'BPBO, Ha J00puTe (prHAHCOBH BB3MOXKHOCTH Ha OOnacTTa, BTOPO, HAa OTIMYHOTO
[I03HAaBaHE Ha XapaKTepa (M3TOLIUTENICH) Ha YUYUTEIICKHS TPy U yCIOBUsTA (4eCTO
HE3APaBOCIOBHH), IPH KOUTO PaOOTAT YUUTEINUTE — MPEABIKAA CE IIEHCHOHUPAHE
cien 20 rogunu yunrtescku ctax. [Ipensunen odaue e 1 CTUMYI 3a OCTaBalINUTE B
npodecusra u ciex 20 I. CTaxX — HEHCUITA UM 1L1e Obae MO-ToIsIMa.

Cnen ronuHM, OCHOBaBallKM ce€ Ha CTATUCTHYECKUTE JITaHHM, HA PANOpPTUTE Ha
YUWIHIHATE HHCIIEKTOPH, a U Ha COOCTBEHUTE CH NperieHkH, Jlyka lopocues u mu-
nuctbp MBan LuimmanoB me otOeneskar 1o onpesieseHy noBoau, 4e B M3rouna Py-
MEJUsI Pa3BUTHETO Ha y4EOHOTO €TI0 OIIe OT CaMOTO Hayallo TPBrBa MO-YBEPEHO U
MaTepraIHOTO 0Oe3NeyaBaHe Ha yUHIHIIATA U YUUTEIHUTE € TI0-J00PO0 U O-CUT'YPHO
B cpaBHeHMe ¢ KusxectBo bearapus. Cnopen JI. JlopocueB enHa oT IpUUnMHUTE 32
TOBA € JIMIICaTa Ha MEPCOHAIHU [IPOMEHH B YNPABIECHUETO Ha MPOCBETHOTO BEAOM-
CTBO TYK M IO-CEPHO3HOTO M TOJIOKHUTEIHO OTHOIIEHHE HAa HACEIEHUETO KBbM IpPO-
CBETara, KOETO aBTOPHT 00SICHSIBA C IO-BUCOKOTO MHTEIEKTYaIHO HUBO HA MECTHUTE!
,»Ho 3arpynHenusTa B CeBepHa bbirapus ca mo-rojiemu, 3amoTo U IPOCTOTUATA Ha
pomuTenute e no-rosma“®. JlokazaresncTBo 3a mpodlieMUTe OT CYOSKTUBEH XapaKTep
B KnsixectBoTO € uit. 21 Ha [IpuBpemMeHeH ycTaB 3a HApOJHUTE YUMIIHIIA, ChITIACHO
KOHTO €THO OT 33/IbJDKEHHSATA Ha YUMITUIIHUS HHCIICKTOP € 1a yOeu BIacTHTe, 10pU
B Ooraru OOIIWHH, B HEOOXOMMOCTTA Ja ObJie OTBOpeHO yuwmuiie. OOpaTHO — J10-
Ka3aTeJICTBO 32 BUCOKOTO OOILIECTBEHO Ch3HaHueE B M3rouna Pymenust e haxrsbT, ue B
JIOKJIa/INTE Ha YUUJIMIIHUTE MHCIIEKTOPH TIOYTH HE CE Cpellar NpUMepH 3a OTKa3 Ha
Xopara ¥ YYWIMIIHUTE BIACTU Ja MOAKPENT yUMIHIIAaTa U YIUTEIUTe — B JOKJIA/
10 ynpasutens Ha M3rouHa Pymenus 3a NOJOKEHUETO HA HAYAIHUTE U CPEIHUTE
yumnmia npe3 1880/81 r. Moakum [pyeB ¢ ropaoct nomueprasa: ,,lloxBanuu ca rpu-
JKUTE Ha HacEJICHHEeTO, KOra cé CMHUCIIH, Y€ HACEJICHUETO T'M € IPaBWIO U TH MIPaBU
0 BpeMe, Korato My TpsiOBaille J1a ce IMOrprKU 3a CAMUTE CU JKIJIHIIA U 32 IbPBUTE
noTpedbu Ha JoMamHus cd KuBoT ¥, TonsimMara yact OT xopara, upe3 KOHKPETHH-
T€ CU JIEUCTBHUS B TIOJKPENa Ha 00pPa30BaHUETO, IOKA3BAT ChIIPUYACTHOCTTA CU KbM
yoexnenuero Ha M. ['pyes, ue ,,pa3HOCKUTE O 0OPa30BaHUETO Ca €AWH BHJ IPOH3-
BOJMTEJICH KaUTall U 00€3MeYeHUE CPeLLy ObICIH 3IIUHU. . .J1a CE U3y4YH BCSKO ACTE,
TO € e/IHa IpsKa reyanba 3a obmectBoro . Cneapaiara MpuuruHa OTpa3siBa 00CK-
THUBHUTE OOCTOSITENICTBA — MO-CIIOKOMHATA MOJMTHYECKa aTMocdepa Mo3BosiBa Ha
00JIaCTHOTO YIIPaBJICHUE J]a CE ChbCPEAOTOUN BBPXY CTONAHCKOTO U KYATYPHOTO pas-
ButHe. [locnenoBarennara u nobpe npemuciicHa (GUHAHCOBO-CTONAHCKA JIMHUS HA
H3TOYHOPYMEIHICKOTO MPABUTEICTBO Ch3aBa ONArONpPUsITHU YCIOBHS 32 Pa3LBET
Ha OOnacrra. Taka Hanpumep ome npe3 1882 r. O6nacTHOTO chOpaHue, UMAKN
MIPEe/IBU/I peaTHUTe IPUXO/IH, IIacyBa 3aKoH 3a HaMmassiBaHe Ha AaHbka Ha O0nacTTa
KBbM UMIEpUATA 1 TOH e onpeneneH Ha 180 xwisaau Typeku aupu. Tasu, B cpueTanue
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C IpYTY HKOHOMHYECKH MEPKH, JIOTPUHACS 3@ PA3BUTHETO Ha KYJITYPHO-TIPOCBETHUS
KUBOT. ,,bbiarapiinnara — muiie B cioMenute cu ViBan Ba3os — 3aBoroBa obnacrtra
3aeHoO ¢ OiaroneHcTBreTo. [IOBIKB ce MPEeBphIIALLC B ICHTHP HA HHTCH3UBEH KYII-
TypeH kuBoT. Clie/i 1Be TOAMHK TOBa Oellie Bedye eHa LBETYIa 00nact, Obiarapcka,
apxuObirapcka““'.

KoHKpeTHUTE M3MepeHHsI Ha MOJUTHKATa HA W3TOYHOPYMEIHHCKUTE JIbpIKaB-
HHIIM 110 OTHOIICHHE HA MaTepHATHOTO OCHIypsIBaHE HAa y4eOHOTO [0 ce u3pa-
35BAT B CJICAHOTO:

— Ch3/aBa Ce HOPMATUBHA ypez0a, KosATO JeiicTBa Ha 1isuiata Teputopus Ha O0-
JacTTa;

— ChXpaHsBa CC Bb3POXKICHCKATA TPAIHUIIUsI MaTepUaiHaTa H3APhKKa Ha yueh-
HOTO JIeJ10 J1a Ob/IC U3IISII0 AHTKUMEHT Ha ChOTBETHUTE OOIINHY;

— MPaBUTENCTBOTO HA M3T0uHA Pymernus eerofHo npeaBmx/ia B OroKeTa Cu
Cpe/ICcTBa 3a OCHTypsiBaHE Ha (PMHAHCOBA MIOMOIIL HAa OOLMHKUTE 32 TIOCTPOSBAHETO
Ha HOBU yUYHJIMINA U 32 M3IUIAIIAHE HA YYUTEICKUTe 3aruiatu. ToBa e peanHa ra-
paHIKsI 32 OCHIUICCTBABAHE HA MOJUTHYCCKOTO HAMEPEHHE, OTPa3eHO B Wi. 64 Ha
OpraHuueckus ycTaB, 3a MOANOMaraHe Ha yueOHOTO JIeN0;

— BB3HArPAXK/CHHUATA HA yuuTenure B M3rouna Pymenus ce omnpeaensr mo yc-
taHoBeHuTe npe3 1880 . paspean, KOUTO 3aBUCAT OT 0OPa30BaTEIHUS IICH3, a 3a
Jla periaT OUTOBUTE CH MPOOJIEMH, HA YIUTEIUTE CE€ OCUTYPSIBAT MM JKHJIUIIE U
OTOIJICHHE, WJIH JOITbJIHUTEITHU CPE/ICTBA,

— YYUTEIUTE ca OCBOOOACHH OT AaHBIM BbPXY JOXOIUTE CH U APYTH ,,[IOBUH-
HOCTH", IPE/IBU/ICHO € TIIAHOMEPHO YBEIMYCHUE Ha 3aIIATHUTE C HAPACTBAaHETO HA
YUHTEIICKHUSI CTaX 1 (PMHAHCOBO OCUTYpPsIBAHE B CIIy4aii Ha 3a00IsBaHe;

— periaMeHTHpa Ce MEHCHOHHOTO OCUTYPSIBAHE HA YUUTEIIUTE.
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Research Insights
H3cnedosamencku npOHUKHOBEHUSL

NHOOPMAIIMOHHUTE TEXHOJIOI'MH
B HAYAJITHUTE KJIACOBE —
CBbCTOAHUE U INEPCIIEKTUBU

Jdanunena Tynaposa-/lypeBa, Mas Kacepa
10z03anaoden ynusepcumem ,, Heogpum Puncku‘ — Brazoesepao

Pe3rome. L{enTa Ha HACTOAIIIOTO U3CIIEABAHE € /1a TIPENICTaBH TEKYIOTO CHCTOSTHIE
B 00y4eHHETO 110 ¥ ¢ m3non3Bane Ha VT B HayanmHa yquiMIHA cTeneH B brirapus u
qykKOMHA ¥ J]a 04epTae Bb3MOKHOCTUTE 32 pa3BUTHE HA 00YYEHHUETO 10 HH(pOpMAIIU-
OHHHU TE€XHOJIOTUH B HAYAJTHOTO YUYUJIUIIE C OTJIC] HAa U3MCKBAHUATA HA CbBPEMEHHO-
TO MH(OPMAIMOHHO OOLIECTBO U CBETOBHUTE TEHACHIMH B U3roi3BaHeto Ha VT B
obyuenuero 1o T n unpopmaruka. Juckyrupar ce ciieTHUTe OCHOBHH IPOOIEMH:
UT n nenarornueckara teopust; npuiioxenue Ha T B HauanHoTo yumnuuie B bbara-
pus ¥ gy>kOmHa; TpoOieMu TIpH BbBeXk1aHeTo Ha VT B HAYaTHOTO YUHIIHIIIE.

Keywords: ICT in education, primary school, computational thinking, algorith-
mic thinking

1. BbBenenue

AKO camo Tpe/iu JIBe-TPHU JISCETUIICTHUS MIPHIIOKCHUETO Ha MH(POPMALIMOHHUTE
TEXHOJIOTUU B 00pPa30BaHUETO, U OIIE MTOBEYE B HAYAIHOTO YUWIHINE, € B chepa-
Ta Ha MMOKEJIAHUATA U U3IVISK/IA TBHP/IC aMOUIIMO3HO HAaUMHAHKE, IPEIU3BUKBAIIO0
JlaXkKe OTPHIIaHUE, THEC TOBA € PEATHOCT, HAJIOXKEHA OT IIPEM3BUKATEIICTBATA, KOH-
TO ChBPEMEHHUST J)KUBOT Ipejyiara.

Ha nueBeH pen mpen oOpa3oBaTeiiHa CHCTEMa M YUWIIMIIE CTOM a0CONFOTHATA
HEOOXOMMOCT OT HOB TUI 00y4YeHHE, MPOMSHA HA YUYCOHH MPOTrpaMH, YICOHUIIH,
y4eOHM romaraja, Ha9MHH U CPEJICTBA, PUIIATaHETO HAa HOBH U Pa3lIMYHU CTpaTe-
UM Ha o0y4eHHE.

KadecTtBeHuTe M3MEHEHHUs B IpOlleca Ha TPENOJaBaHe U yUeHE M3UCKBAT He-
MIPEMEHHO M HOBU METOJIU, CPE/CTBA U KOMIIETCHIIMH. Bce 1Mo-HanoKUTETHO € U3-
MOJI3BAaHETO Ha HEOOSTHUTE BH3MOXKHOCTH, MPEIOCTABEHU OT MH(POPMALMOHHUTE
TexHosoruu. Ta3u HeoOXOAMMOCT ce 00yClIaBs OT MOBCEMECTHOTO UM pa3pocTpa-
HEHHUE B ChbBPEMCHHUS )KUBOT.

TexHonoruute ca HaBCcsiKblIe — B Outa (cMaprdonu, (oToamaparu, Kamepw,
Ta0JIeTH, MPEHOCUMHU KOMITIOTPH | TIp.), B MEIUIIUHATA, B OaHKU, Mara3uHu, JOPH
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PECTOPaHTH, ¥ HAli-MaJIKO B YUYHIIMILIE. 38 CbBPEMEHHHUS YUCHHUK TOBA € ITOYTH KYJATYPEH
LIOK, 3am1oTo 3a aHemnHuTe Aena MKT ca nagenoct u mamdyranure (OApacTBaILKTE),
Karo 4e ce paXkaar ,,TeXHOJIOTHYHO TPaMOTHH, HO B CBHILIOTO BpeME ca U TEXHOJIOTHYHO
00BBp3aHu"?).

[punoxenunero na UKT B 0O6pasoBanueTo € mpouec, CbIPOBOACH C ONTHMAaIHN
HW3MEHEHUs B Meaarornuyeckara Teopus u npakrtuka. UT ca npusBanu He camo na
ca JOIIBJIHUTEIHO CPEACTBA 3a 00y4eHHe, a ca HeAeIMMa YacT OT Lieius o0pa3oBa-
TEJIEH MPOLIEC, 3HAYMTEIHO TOBUIIABAI HETOBaTa e()eKTUBHOCT.

B nocneanute rogunu nenecbobpasHocTTa Ha u3nonzaHero Ha UT B yuniu-
1ie, MPeUMYIEeCTBaTa U HEraTUBUTE, KOUTO MMPOU3THYAT OT MH(OpMAaTH3aLusATa Ha
yueOHara padoTa, Bb3pacTTa, Hal-TIOAXOsIa 3a Hauyauo Ha 00y4EeHUETO, U OILIe
rojisiM Opoii BBIIPOCH, Bb3HHMKBALIM Y TCOPETUIMTE W MPAKTHLMTE MEJarosu, ca
€IHU OT Hai-00CHKIAaHUTE M WU3CIICABAHU B ChBPEMEHHATA IICHXOJIOTHS, TeJaro-
T'MKa U JIUIaKTHKA.

Lenta Ha HACTOSAIIOTO U3CJICABAHE € J]a IPEICTABH TEKYILIOTO ChCTOSIHUE B 00Y-
YeHueTo 1o u ¢ u3nonspane Ha UT B HawanmHa yuwiuiiHa creneH B bwirapus u
qyXOMHa 1 J]a 04epTac Bb3MOXKXHOCTHTE 3a pa3BUTHE Ha 00y4eHHETO 10 HH(popMa-
LMOHHH TEXHOJIOTUH B HAYAIHOTO YUYMJIMILE C OIVIe] Ha M3MCKBAHUITA HAa ChBpE-
MEHHOTO MH(OPMALUOHHO OOIIECTBO U CBETOBHUTE TEHACHIMU B U3MOI3BAHETO
Ha UT B obyuyenuero no UT n nndopmaruxa.

2. UT n neparormveckara Teopusi — HANPABJIEHUS U TMOAXOAH

Crnopen Mambun (Mashbits, 1988) e nenecbo0pa3Ho OTIAENISHETO HA TPU IPY-
1 HampaBJieHUA, CBbp3aHu ¢ npuiokenuero Ha KT B o0ydenueTo, oTHacsSIN
ce 0 Teopus Ha OOyUYCHHMETO, TEXHOJIOTHS Ha OOYYEHHETO M MPOCKTHpaHE Ha
oOyuaBamu nporpamu. C pa3BUTHETO Ha TEXHOJOTHHUTE ce€ HaOII0naBa pasIlu-
psiBaHe Ha 00XBaTa Ha MPUIOKEHHE HAa MHPOPMALMOHHUTE TEXHOJOTHH B 00Y-
yeHueTo. B mcuxosoro-neaaroruueckara JuTeparypa ce 000co0aBaT CICIHHUTE
nonxonu (Pashtenko, 2013; Mashbits, 1983; Robert, 2010)) 3a UT karo:

— cpeacTBo 3a 00yueHue;

— CPEICTBO 3a Pa3BUTUE U Bb3MUTAHHUE;

— CPEICTBO 3a JUArHOCTHKA;

— 00eKT Ha U3y4aBaHe;

— CPEICTBO 3a JOCTHII 10 HH(POPMALHSL.

W. PobGeprt (Pashtenko, 2013) nocousa, ue npuioxxenuero Ha UT B oOpazoBaHu-
€TO BOZST J10: pa3BUTHE JIMYHOCTTA Ha 00ydaeMus C LeJ OAr0TOBKAa HAa MHAMBU-
Jia 32 )KUBOT B yCJIOBUATA HA MH(OPMALMOHHOTO OOIIECTBO; MHTEH3U(UKAIIMS HA
yueOHO-BB3MUTATEIHUS IPOLeC; paboTa 3a U3IbJIHEHHE Ha COLMAIHU TOPHUKH.

PasButnero na nuuHoctTa ype3 UT e HacoueHo kM (opmupaHe U pa3BuTHE
Ha: MUCJICHETO; €CTETUUECKO Bh3MUTAHUE; KOMYHUKALIMOHHU YMEHHSI; YMEHHS 32
HaMHpaHe Ha ONTHMAJIHU PELICHUs B KOMIUIEKCHH CUTYallMd; YMEHHS 33 U3BBPII-
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BaHE Ha EKCIIEPUMEHTAJIHO-U3CIIE0BaTENICKa ASHHOCT; YMEHHUS 32 00paboTKa Ha
pasinuHu BuaoBe MH(opMauus; GopMUpaHEe AITOPUTMHYHA KYATypa U YMEHHS;
YMEHHE 32 MOCIMPaHEe Ha 3a7a4ya WM CUTYalHs.

Wnrensudukanusra Ha yaeouus npouec Podept (Robert, 2010) cBbp3Ba ¢ mo-
BHUIIIaBaHE HEroBaTa e()eKTUBHOCT M Ka4€CTBO; TIOBUILIABAHE HA MOTUBALIMATA C LEJT
aKTHBHMpPAHE Ha M03HABATEIHUTE ACHHOCTH Ype3 BU3yalU3allli, UTPOBHU E€IEMEHTH,
BB3MOKHOCTH 32 U300p Ha y4yeOHU JeHHOCTH; pean3alus Ha MHAWBUAYaJICH O~
X0JI B 00y4eHHETO — 00y4aBaHMAT caM MOJKE J]a OTpeesisi TapaMeTpy Ha poleca:
paBHHUIIE HA TPYAHOCT, 00eM Ha WHPOPMALHTA, TEMII, IPENPATKA KbM APYra Ch-
mectBeHa nHGopmanus. B mpeam6rona Ha noxiana na Mucusra o e-Education ot
maid, 2008 r. (Poyet, 2009)" ce orOens3Ba, 4e MIMPOKOTO Pa3BUTUE HA JTUTHTATHUTE
TEXHOJIOTMH B 00pa30BaTEIHOTO MPOCTPAHCTBO € B ChCTOSIHUE J1a YCKOPH e(huKac-
HOCTTa Ha Y4eOHMS IpoLec.

3a ga aprymentupa maenuerto cu, ®. Iloite (F. Poyet) mpuBexna omie mo0-
Ka3aTeJCTBa, KaTo €HO OT TSAX € aHaJIM3bT Ha OpUTaHCKaTa areHuus ,,bexra®,
KOWTO oTunTa Bpb3kara Ha UT u mocTwKeHUsITa Ha YYCHUIHUTE B HAL[MOHAI-
HUTE M3NUTBaHus. KonnuecTBeHUTE pe3ysiTaTh ca JOMBIHEHH OT KauyeCTBEHU
u3cleABaHUs, KaTO KbM TIX ca N0OaBeHM MHEHUSTA HA POAMTENH, YUYUTEIH U
YUCHHIIH.

[Mamenko (Pashtenko, 2013) o6o0miaBa, ue T B 00yueHHETO JONIPHHACAT 3a:
¢dopmupane Ha OIArONPHUATHH IICUXOJIOTMYECKH YCIOBHS 3a peanu3alus Ha y4yeo-
HO-TIO3HABaTeJIHATa JACHHOCT; BKJIIOYBaHE HA pa3HOOOpa3HU (GOpPMU M METOIU Ha
oOyueHue, pa3uynBaHe Ha €IHOOOPAa3HETO B YUMWIHIIE, IOCTABSIHE HA yYalUTe Ce
B HOBA, aKTUBHA POJISl OCPEICTBOM 3aHUMATEJICH U UTPOBU MOJXOJ; OCHIIECTBA-
BaHE Ha MHTEPANCUHUIIMHAPHHU BPB3KU — (POPMUPAT CUCTEMHO BB3IPHUATHE HA MO-
Jy4aBaHUTE 3HAHUS M AOOMBaHE IUIOCTHA KapTuHa 3a cBera. T B oOydeHuero,
cniopen Iloiie (Poyet, 2009)" ocurypsiBaT: MUTHOBEHA NPOBEPKA HA YUCHUKOBHUTE
BBb3MOKHOCTH M YMEHHSI; 'bBKaBOCT B paboTara Ha yYEHUIUTE; ObpP3 JOCTBI A0
OTPOMHO KOJINYECTBO MH(OPMALS, BUCOKO KaueCTBO HAa MHTEH3UBHOCT Ha HH(OP-
MAaIMOHHUS TTOTOK.

[ToBumraBaHeTo Ha aKTHBHOCTTA M MOTHBALIMATA HA YYCHUIHUTE CE OTYUTA OT
pemuia aropu (Robert, 2010; Mashbits, 1988; Pashtenko, 2013; Poyet, 2009V).
Ha npakruka, upe3 UT ydyeHnero moxe Jia ce npeBbpHe B 3a0aBnenue. [loumrasa
ce MOTHBALUAITa HE CaMO Ha YYCHHUIMTE, HO M Ha OCTaHAJIMTE y4acTHHULHU B 0Opa-
30BaTEIHUS [IPOLEC — YUUTETH U POAUTEIH.

WznbpnHenueto Ha conuannu nopbuku Pobept (Robert, 2010) cBbp3Ba c: noa-
TOTOBKA 3a M3rpaxkJaHe Ha MH(OPMALMOHHO I'PaAMOTHA JIMYHOCT; MOATOTOBKA Ha
noTpedHuTeNr Ha KOMIIOTBPHU CUCTEMHU; TPO(ECHOHATHO OPUEHTHUPAHE 3a CIICIH-
anucty B oonactra Ha UT.

Lim & Oakley (Lim & Oakley, 2013) pasrexaar npuioxenuero Ha UT B
HAYaJHOTO YYWJIMIIE B HAKOJKO acleKkTa: MHPOPMAaIlHOHHU CPEJICTBA — U303~
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BaHE Ha ye0, MyNTUMEAMMHM EHUUKIONEANHA U JIp.; CUTYallHOHHH CPEICTBa,
KOHMTO MOCTaBsT YUCHULIUTE B CPea Ha EKCIIEPUMEHTUPAHE U YIOBOJCTBUE OT
EKCIIEpUMEHTa — KOMIIIOTBPHU 00pa30BaTEIHH WUIPH, CHUMYNalHH, AoOaBeHa
peasHOCT; KOHCTPYKTHBHH CPEACTBa, Ype3 KOUTO Ce TeHepupar u oOpadorsar
UJIeH, OCHIIECTBIBA C€ PeIICKCHS — MUCIOBHHU KapTH, PUIOKCHHS B COLIHAII-
HUTE MPEXHU U Ap.; KOMyHUKaLlMOHHHU CPEACTBA, U3MOI3BAHN 32 KOMYHUKALUS
MEXAY YUUTENH, YYeHUIH, POAUTEIHN — OJIOT, AUCKYCHUOHHU (DOPYMH, EICKTPOH-
Ha MOILa, COLIMAIIHA MPEXH U .

Hapen ¢ Bcuuku npeanmcrsa Ha npuiokenneto Ha T B 00yuenuero npouecsT
BOOY M JI0 HSKOHM MPOOJEMHU OT IICHXOJIOTrO-Ilelarornuecku xapakrep. Ha Gasara
Ha HalpaBeHHUs aHAJIM3 HA HAIMCAHOTO 110 BHIIPOCA U pasropsiiata ce OCIHopBaHa
JHUCKYCHS KaKTO CpeJl TCOPETULINTE, TaKa U Cpel] yUUTEeIUTe, MOTaT 1a CE 04epTasiT
CJICZIHUTE HEIOCTAThLH:

— mHenueto, 4ye UT ca enmHCTBEHOTO CPEACTBO 3a pelaBaHe (IIPEKaJeHOTO
BropauBaHe B T karo eQMHCTBEHO CPEICTBO 3a pellaBaHe) Ha BCUYKH MPOOie-
MU B oOpazoBanueTo. KakTo e n3BecTHO, B ChBpEMEHHATa HAayKa HE ChIIECTBYBa
naHaresi He3aBUCHMO OT KOHKPETHKara Ha obnactra . Beeku ceproseH U OTro-
BOpEH M3ciie/IoBaTesl Ha MpodieMarukara SCHO MoJuepTaBa, 4e NPUI0KEHHETO Ha
UT, makap ¥ H3KIIOUUTEIHO aKTyaJieH, € CaMO €AMH OT ITbTHILATA 3 [IOBUILIABAHE
e(eKTUBHOCTTA Ha Y4eOHHS IIPOLIEC.

— IPEKOMEPHOTO M3MOJI3BaHE HA JTUTUTATHH YCTPOHCTBA BOIH JI0 IIPUCTPACTSI-
BaHe, IIOBHIIABaHE HAa HEPBHATA Bb30YAUMOCT, pPa3cTpoiicTBa, r'yOeHe Ha peasiHa
MpeacTaBa 3a ACHCTBUTEIHOCT, MPOOJIeM, TOCTAaBEH 3a 00CHKIaHE OllIEe B Jajey-
Hata 1983 r. or JK-K. Maitap u M. Bepr ,,KomntoTbpHO nokojaeHHe", TUTUPAHO
o E. Mamoun (Mashbits, 1988);

— crnopen JI. LiBeranoBa-UypykoBa J0pW KOrato ce M3MOI3BAT HAH-MOJCpPHH
cpeau U maatgopMu 3a eNeKTPOHHO 00ydeHue, Te He TPsOBa Ja 00XBalaT LsIoTo
yueOHO Bpeme, a € HeoOXOAUMO MHOrooOpasie OT KOHBEHLIMOHAIHHU MpaKTHYec-
KM | JIPYTH JeHHOCTH. ABTOpKaTa 3alllMTaBa Te3ara 3a CMECEHOTO oOydeHue mpu
chyeTaBaHe Ha TPAJUIMOHHU M €JICKTPOHHM BapUaHTU HA MPENOAaBaHe W y4eHE
(Tsvetanova-Churukova, 2010).

— HENPEKbCHATOTO BUPTYAIHO OOIyBaHE BOIHU O 0OeAHIBaHE Ha peueBusi (POHA
U ONPOCTSIBaHE Ha M3Ka3a, HECTIA3BaHE Ha CTUJIOBH, TPAMATHYECKU U ITyHKTYallOH-
HH 0COOEHOCTH;

— KOMIIOTBPHUTE 00y4aBalld CUCTEMH, pa3pabOTEeHH caMO OT MPOrPaMHCTH,
0e3 y4acTHeTO Ha CHEeIMAINCTH MeAaro3u, ca MHOTO YeCTO Ch3JaJIcHH B HapylIe-
HUE Ha AUJAKTUYCCKUTE NPUHLIMIIUTE W BOAST 10 NMpoOieMH, KOUTO He OuBa na
urnopupar (Mashbits, 1988);

— IOJI3BaHE HAa MYATHMEAUHHM NPE3EHTALUU CbC CbMHHUTEIHO KauyeCTBO, Karo
TEXHUUYECKO HM3IIBJIHEHHE M KaTo ChIbpiKaHHE. 3a ChKaJeHHWE, HHTEPHET MpOC-
TPAHCTBOTO M300MIICTBA OT KJIIACHYECKU IIPUMEPU 3a TOBA Kak He TpsiOBa Ja Objae
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n3paboTeHa eHa Mpe3eHTalus (KakBO He TpsOBa 1a MPEACTABISBA MYITUMEIHI-
Hara Npe3eHTaLus);

— MHTEPAaKTHBHOTO OOLIyBaHE KOMITIOTBD — YUYEHUK MOXE Ja ObAe KOJIKOTO
3a0aBHO ¥ MHTEPECHO, TOJIKOBa 00ceOBamo u Bpeasmo. C ole no-rojisma cuia
TOBa C€ OTHACA 32 MAJIKUTE yUYEeHUIH. JINUHOCTHOTO 00LIyBaHE C yUUTEs HE CaMO
oOyyaBa, HO M COLMATIM3UPA, Bb3MUTaBa HOPMH Ha OOLIyBaHE U [TOBEJICHUE.

Bonenu ot yoenenocrra, ue npunoxenuero Ha UT e eann ot eeKTUBHUTE b~
THUILA 32 MOBHILIABAHE KAYE€CTBOTO Ha OOyUEHHMETO, KaKTO W pa30upaHeTo 3a He-
NPOTUBOMNOCTaBsAHETO Ha TpaauuuonHoTo U UKT oOyuenue, e Heobxoanmo na ce
[IoYepTae CEepUO3HaTa POl Ha yUUTENs U NEAAroru4ecKoTo My MaiCTOPCTBO B
y4eOHO-Bb3NHUTATEeIHHS Ipoliec. ToBa Hajara Cepuo3HU U3MCKBAHUS KaKTO 110 OT-
HOILICHHE HA HETOBUTE KOMIIETEHIUU OTHOCHO IIPENOJABAaHUTE AUCLMILIMHU, TaKa
u o npunoxenue Ha UT B oOydenuero.

3. lIpuaoxenne Ha UT B HauaaHOTO yun/IuIe

3.1. 3a HeoOxoguMocTTa OT BbBexkaaHeTO HA T B HauanHOTO yunamiie

EnuH oT Hali-chILECTBEHNTE KOMIIOHEHTH Ha ChBPEMEHHATA IieJarornyecka Ha-
yKa e BakHara poiist Ha UT 3a pa3BUTHETO HA YUCHUIUTE OT HAYAJIHOTO YUHJIHILE.

O. [Namenxko onpesens NPUUUHATE, Hasaramy Bbexxaanero Ha UT B HavasHo-
TO YUYHWJIUILE, KAKTO CIIe/BA!

— KOMITIOTPUTE U APYTUTE TUTUTATHE yCTPOICTBA ca HEOTMEHEH KOMIIOHEHT Ha
MPEAMETHOTO OOKPBKEHNE Ha ChbBPEMEHHOTO JIETE;

— UT akTuBHO ce BKIIIOUBAT B ChCTaBa HA METOJMUYECKAaTa CUCTeMa Ha 00y4eHue,
BIIMSICHKY Ha HEHHUTE KOMIIOHEHTH U U3MeHsiiku camara Hes (Pashtenko, 2013).

KbM TsX MOkeM 11a 100aBUM OTPOMHHUTE Bb3MOKHOCTH Ha UT kakto 3a 3pu-
TeJIHA BU3YyaJIM3alysl, Taka 1 3a CJIyXOBO OHAINIe/IsIBaHe, U HE Ha MOCICIHO MSCTO,
KOHKPETHOTO MPaKTHYECKO M3BHPILIBAHE HA PEAMLA ICHHOCTH, BB3MOXHOCTTA 32
pediexcus 1 KOPeKIKs Ha JOMYCHATUTE TPEILKH.

Orpomuo e Bb3neiictBuero Ha UT BbpXy MajkuTe YYCHHUIH MOPagd Bb3MOXK-
HOCTHUTE 32 TIOJHACSHE Ha y4eOHOTO ChABPKaHUE YPe3 UTPOBU HOAXO.

Ha 6asara Ha HanpaBeHHs 0030p Ha JUTEPATypPHUTE M3TOYHHLM CE OYepTaBar
CJIEAHUTE HampasieHus Ha u3nons3Bane Ha UT B HavanHOTO yumnumie:

— ¢opMupaHe Ha HAYaJIHU YMEHHsI 32 OBJIa/sIBAHE Ha MUCJIIOBHHUTE ICHHOCTH Ha
yUalIuTe ce — aHaju3, CHHTE3, KIaCU(QHUKALU U Ap.;

— pa3BUTHE Ha [TO3HABATEIHUTE CHOCOOHOCTH Ha MAJIKUTE YUCHUIIH;

— pa3BUTHE HAa MHIMBHIYAIHUTE Ka4yeCTBa HAa YUCHULIMTE — Bb3NPHUITHS, BHU-
MaHHE, 3pUTEIHA TAMET, TBOPYECKO U JJOTMYECKO MUCIICHE, PAllMOHATHOCT, TUIaHH-
paHe Ha JeHHOCTTa;

— ¢opMHpaHe Ha HAYAJIHU HABUIM 32 MH(QOPMALMOHHA IPAMOTHOCT ¥ HA4YaJIHO
yIpaBlieHHE Ha KOMITIOTHP, IbPBUYHA MPEICTaBa 32 KOMITIOTbPa KaTo CPEICTBO 32
pa3BUTHE HA YOBEKA;

324



Hupopmayuonnume mexnonoeuu 6 nauanuume...

— €CTETHYECKO Pa3BUTHUE;

— UHTEPKYJITYpHO 00pa30BaHUE U BB3IUTAHUE;

— €KOJIOTMYHO BB3ITUTAHUE.

OO6mia cxema Ha y4acTHULUTE B 00pa3oBaTesIHUs poLec o MHGpOopManuoHHU
TEXHOJIOTUH U TIOIXOJMTE 32 MPUIOKECHUETO UM B HAUAIHOTO YUHIIHUILE € TIPeiCTa-
BeHa Ha ¢urypa 1.

PoguTtenu

>

UTB
0oby4yeHneTo
B HayasHOTO
yunnuuie

®urypa 1. UT B HauanHOTO y4YHIINIIE — YYaCTHUIM U IOAXOAH

Cwmstame, ge 3a eextuBHOTO 00ydenue o UT u cbe cpeacrBara na UT e HeoO-
XOJMMO BKJIFOUBAHETO HA POAUTEIIUTE, KAaTO CTpaHa B 00pa30BaTeIHUS POLIEC.

3.2. UndopManmoHHHUTE TEXHOJIOTHH B YYHIININATA B 4y:KOHHA

BwnpocsT 3a nogxonute 3a npuioxenuero Ha UT B oOyueHunero He e pelieH
€IHO3HAYHO B PA3IUYHUTE 00Pa30BaTEIHU CUCTEMH. B pa3nnuHuTe CTpaHu ce u3-
MOJI3BAT Pa3IMYHH MOAXOAH 3a 00yueHue u npuioxeHuero Ha UT. ObocobsiBat ce
cieiHuTe Mozaenu Ha npuiokenue Ha UT B o0yueHHeTO B HaYaIHOTO YUYMIIHUILE:
UT xaro camocrosTeneH yueOeH NpeaMeT, KOHTo Moxe Aa Oblie 3aAbIKUTEICH
nnn n3bupaem; UT xaro mHTErpupana yact oT 0Oy4eHHETO MO BCHUYKU Y4eOHU
npeametn; UT karo cpenctBo 3a o0ydyeHHe U Bb3NUTAHHE ¥ KOMOMHHMpaH MOJE,
BKJIIOUBAILl BCHYKH, N30pPOCHU MOJICIIH.

Ot HanpaBenus: 0030p 3a npuioxenuero Ha UT B Hayanen eran Ha oOpa3oBa-
Hue B eBporneiickure ctpanu u CAILL ce Hanmarar cieHUTE U3BOAM:

1. Tenpenuusita 3a u3nonszsanero Ha UT kxaro cpencTso, moamnoMaramo yueo-
HUSI IPOLIEC TPaitHO ce moBuimaa?-4: 3 6.7 8. 9.10).

2. HapacTBa ¥ M3MOJI3BAaHETO Ha KOMIIIOTHpa KaTo CPEACTBO 3a pelllaBaHe Ha
3aJa4M OT Pa3IMYHH 00JIaCTH M OCh3HABAHETO MYy OT yueHunure. OT cpeacTBo 3a
3a0aBieHNe M KOMYHUKAIMs WHPOPMALMOHHUTE TEXHOJOTMU CE MPEBPBILIAT 3a
o0y4aeMHTE B HEOLIEHUM TOMOIIHUK MPHU PEIIaBaHETO Ha IMO3HABATEIHH yueOHU
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3aJa4M, U3TOYHUK Ha MH(OpMAaLKs, KaTalInu3aTop Ha UJIeH, MOLLCH MOTHBAIIHOHEH
daxrop'"

3. B penuna crpanu o0yuenuero o UT e uHTErpupano B ocTaHaIUTe yueOHU
npeametu — Asctpusi’, Hopserus®, ®panrus'?, Cnosenus?, Kunsp'?, JTursa®,
[Mopryramus'?, Ucnianus® u ap. B uzcnensane, nposeneno B Kunbp?” ce nmocousa,
4e ycnexbT WM HeycnexbT oT unterpupanero Ha UKT B kumbpckute yuunuina
CBLIECTBEHO 3aBUCST OT YCHIIUATA U KOMIIETEHTHOCTTA Ha YUWJIMIIHUS TUPEKTOP.

4. UT ca obexT Ha u3y4aBaHe 1oj (opMara Ha CAMOCTOSITEICH y4eOeH npe-
Met B HavauHoTO yumnuiie B CALLl, BenukoOpuranus, Pycus, Uranus, Ectonus,
Yexwust, bparapus u ap. Kato npenmeTsT Moxe J1a ObJie 3aIbJKUTEICH WA U30H-
paeM Ha HaMOHAJIHO, PETHOHAIHO MM YUYMIUIIHO HUBO. [IpaBar Bneuarienue
0nM30CcTTa Ha Y4eOHOTO ChAbpIKaHUE, NPEABUACHO B yUYEOHHTE UM NPOrPaMH,
MPOMNEACBTUYHUAT UM XapakTep, 3aHUMATCITHUAT €JIEMEHT MPH MMOJHACSHETO Ha
3HAHUATA U OYAKBAHUTE PE3yJTaTH, 8 UMEHHO:

— 3aIll03HaBaHE Ha MAJIKUTE YUYEHHIU C KOMIIIOThpa Karo MallnHa, KOsSTO ChOU-
pa, 00paboTBa, ChXpaHsABa U Pa3NpoCTpaHsiBa HHPOPMALHS;

— II'bpPBOHAYAJIHA MIPEACTAaBa 3a KOMITIOTbPHA CHCTEMa U yCTPOICTBaTa, KOUTO S
U3TPaXar;

— pabora c rpaduuen penakrop — Paint, TuxPaint u np.;

— pabora ¢ TEKCTOB PEAAKTOp — BbBEXKIAHE, peJakTHpaHne u opmarupane Ha
KpaTK{ TEKCTOBE;

— mpeAcTaBsHe Ha WHpOpManus npexa nyonuka — padora ¢ Micrisoft Power
Point;

— pabora c enekTpoHHa nouia u Internet.

5. Bogenu ot pa3OupaHero, 4e yMeHHATA 3a padoTa ¢ KOMIIOTHP, B KAUECTBOTO
Ha MOTpeOuTeN, ca HEAOCTaThbUHHU 3a ObAelIa peaju3auus Ha TPYIZOBHS Iasap,
W 3arpuyKEHOCT 3a Pa3BUTHE B YCIOBMSATA HA HApacTBalla KOHKYPEHLHsS, HIKOU
CTpaHH MpeanpUueMaT IPOMEHH B 00pa30BaHUETO, OTHACSIIH CE JI0 MPOIEIEBTUYHO
n3yyaBaHe Ha MHPOpPMATHKa B OCHOBHHUS M HayalleH Kypc Ha oOydenue. Criopen
noknana Ha European Schoolnet'¥ HapactBa Oposit Ha crpanute or EBpona u
cBera, kouto Qokycupar yuebuure nporpamu no MKT Bepxy pasButueTo Ha
YMEHHUSI 32 IPOrpaMUpaHe U BbBEKIAT TE3U TEMHU B HALIMOHAJTHUTE, PETHOHATHUTE
WIM yYWIMIIHUTE Y4eOHH miaHoBe. CTpaHUTe, KOUTO BbBEXKAAT B yueOHUTE cu
IUTAHOBE U MPOrPaMHU 33 HAYaJIHOTO YUHMIIUILE MOIYIIH, CBbP3aHu ¢ popMHUpaHe Ha
HayaJlH YMEHUs 10 mporpamupane, ca: Ectonus, ['spuus, Utanus, O6equneHo
kpaictBo (Anrmus), benrus (Onamanacka oOmHOCT), OuHIaAHAMS (HA YYUIUAITHO
HMBO), Ucanus, Xonauausl.

O6ennneno kpaicrBo (UK). CoecraBaute ctpann Ha OO0eAMHEHOTO KPaJICTBO
uMar coOcTBeHH yueOHU miaHoBe W u3ydaBaHeto Ha UT karo oraenen mpeamer
e pasnmuuHo B Anrmms, lotnanaus, Yenc u Ceepua Upnanaus. Jo 2012 . B
yuebnute miuanoBe Ha OGenuHeHOTO KpancTBo mpeamersT UT ce m3yyasa karo
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3agpiokuTene o 2012 r, ciuen KoeTo € JajeHa cBoOOAa Ha YyYHIIMILATA J1a KOH-
CTpyHpaT y4eOHUTE CH IJIAHOBE 10 BbBEXKJAHETO HAa HOBUS HALMOHAJIECH yueOeH
wiad. Ot yueOnara 2014/2015 r.'® BbB BCHYKM YYWIMIIA HA AHIIUS TPEIMETHT
ICT ce 3amens ¢ yaeOnus npeamer Computing, KOUTO ce€ M3y4aBa Karo 3aIbJDKH-
TesieH yueOeH npenmert oT | knac (5-roauiiHg yueHunn). Y YeHUIUTe OT Ha4yaJIHUTE
KJIacoBe ce 00yyaBar B IpOrpaMHUpaHe Ha HECIOKHHU [TPOTrPaMu, U3MOJI3BaHE HA MH-
(hopMaMOHHM TEXHOJIOTHH 3a ChbOMpaHe, chXpaHsBaHe U 00padoTKa Ha HudpoBa
nHpopmanus, 6ezonacHo usnonssane Ha UT.

Yexust. B Hauannoro yuunuie ca 060co0eHu 9 3abKUTEIHN 00pa30BaTeIHN
o0nacTH, eJJHa OT KOUTO € MH(POPMALMOHHN 1 KOMyHUKAIIMOHHH TEXHOIOTHUHY.

I'spumsi. O6yuenuero no UT e unTerpupano B Apyrure yueOHH NpPEIMETH B
HavaiHoTo yuymwiuniie?. [IpoBexaar ce muoTHH 00yYeHHUS 10 KOMIIOThPHH HAYKU
1 nHPOPMAMOHHM TeXHOJIOrHKd. OO0yUYeHHETO € HACOYEHO KbM YCBOSIBAaHE Ha OC-
HOBHHM yMEHHUsI 32 paboTa ¢ KOMIIOTHD 3a 6 — 1 0-roANIIHN yUYEHHUIIU U TPOrpaMupa-
He Ha Logo 3a 10 — 12-roauniau ydeHurm>.

Hramusa. UT e yyeGen npeaMeT B HAYAIHOTO YYWIIMILE M € YacT OT rpymara
NpeAMETH MaTeMaTHKa U IpUPOIHH Hayku. BbBeaeH e u yueOHusT npenmer ,,Kom-
HIOTHPHH HAYKU U TeXHOJIOTHU 7.

Pycka depepauusi. Hapen ¢ ropenoco4eHoTo yueOHO ChABPKAHHUE MO UH-
(opMaMOHHN TEXHOJOIMH U paboTa ¢ KOMIIOTHP C€ BKJIOYBA U IPOIEACB-
TUYHO M3y4yaBaHe Ha MHQpOpMATHKa (CEMEHTH OT JIOTUKATa U alrOpUTMHU) OT
I'bPBH KJIac.

CAIlLl. B MacoBOTO aMepUKaHCKO YYMIIMLIE HsAMA 00y4eHHUE B IPOrpaMUpaHe,
OPUOPUTETHH B HaYaJIHUTE KJIAcOBE Ca MUCAHETO,UYeTECHETO M apuTMETHKAara, a
OCTaHaIUTe Y4eOHU JUCUUIUIMHU, BKIIOYUTEIHO HHPOPMALIMOHHH TEXHOJIOTHH,
ca nuzbupaemu. HezaBucumo ue pogunara Ha koMmioTbpHUTe Hayku € CAILL, camo
B TOPHHS KypC Ha CIIELUAIM3UPaHy YUWIMIIA Ce M3ydaBa rmporpamupane'®:

®panuus. [Ipe3 maii 2013 1. Akagemusita Ha HaykuTe Ha @panuus (Académie
des sciences, France) npuema pnoknaga Ha JX.II. Apmambon (Jean-Pierre
Archambault)'” — npesuneHt Ha acoumauusta /Ibp)kaBHO 0Opa3oBaHHE WM WH-
¢dopmaruka (Enseignement Public et Informatique (EPI)), B koiito ce o60ocHOBaBa
HEOOXOJMMOCTTa OT BBBEXKJAL Kypc IO MPOrpaMuUpaHe B HAYAJIHOTO YUWIIULIE,
KOiTO € dakt oT yuedbnara 2014/2015 r. Yuenunure ce oOyuaBar B KOMIIOTbpHA
TPaMOTHOCT U Ch3JaBaHe Ha HECIOKHU MPUIIOKEHUS B U3BbHKIACHU (opmu. Kyp-
ChT € U30upaem.:

®uunangus. VM3zyyaBaneTo Ha nporpaMupaHe B HaYAJIHOTO YUYMJIMIIE € MpPea-
BujeHo 3a 2016/2017 1., karo TOBa II€ C€ OCHIIECTBABA YPE3 CICIIMATHI BU3YaIHU
cpenn.??

Ectonnsa. Ot 2012 r. ce mpuiara NuIoTHA IporpamMa 3a 3yyaBaHe Ha Mporpa-
MHUpaHE B IBaACCET YUWIHIIA. 32 HAUAIHOTO YUMIIUILE € PeIIovYeTeHa BU3yaIHO-
obekTHOOpUeHTUpaHata cpena Scratch??.
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Honma. [TunotHa nporpama ,,Maiictopu Ha KogupaHeTo™ 3a oOyueHHe B Ha-
YaJHUTE KJacoBe ce ochliecTBsaBa B [lomma ot 2013 r., kosTo BritouBa 6000 yue-
Huim ot 120 yunnuma. [lo 2015 1. 6posit Ha 00y4yaBaHUTE 110 IporpaMara y4eHUIN
e HapacHe a0 50 000.

ABcTpanus. B HoBuTe yueOHU nporpaMu € NpeABUICHO OT BTOPHU KJIac Ja ce
n3yyaBa npeaMeTsT ,, JJurntanaun rexnonorun (Digital Technologies), karo yueo-
HOTO CBIBPKaHUE € HACOUEHO KbM YCBOSIBAHETO HA OCHOBHM YMEHHUS 3a U3I0JI3BA-
HE Ha AUTUTAJIHU PECYpPCH U Pa3BUTHE Ha aJITOPUTMHUUYHO MUcieHe. B Tpetu u yet-
BBPTH KJIaC CE aKL[CHTYBa HA Pa3BUTHE HA AJITOPUTMUYHN YMEHHUS P U3I0I3BAHE
Ha Pa3IMYHU MHPOPMALMOHHHU pecypcu.’!)

3.3. UT B 0BJArapckoTO YUHJIHIIE

Wndopmarnzanusita Ha ObJarapckata o0pa3oBareiiHa CUCTEMa U MTPUII0KEHUETO
nHa MKT B OparapckoTo yuniuiie ce ypexaar ¢ [locranonenne Ha MuHucTepCKu
cbBeT??, ¢ koeto ce npuemar Haumonanua crparerus u [lnan 3a neiicTBue 3a Bb-
BeXJIaHEe Ha MH(OPMALMOHHUTE U KOMYHUKAIIMOHHUTE TEXHOJIOTHH B OBJITAPCKUTE
YUMIIUILA.

Hanmonannara ctparerus € OT3ByK Ha B3eTHTE pemieHus Ha ¢popymure B Jlu-
cab6oH (2000 r.) u bapcenona (2002 1.), oTHacsIIM ce A0 IPOMEHU B €BPOIECHCKOTO
oOpa3oBaHue.

Td MMa KOMIUIEKCEH XapakTep M Jajied He ce M3YeplBa C JOCTaBKa Ha KOM-
MIOTPH 3a yunnuinara. HeliHara raBHa 1ein € U3rpakiaHeTo Ha Ka4eCTBEHO HOBA
cpeza, KosITO LIe Hay4YH YYSHHUIIMTE Jia ThPCAT U I'bBKABO Ja HAMUpaT HH(opManus,
KaKTO M J1a sl aHaJIM3UpaT ¥ U3N0I3BAT B Y4eOHHS MPOLEC, KOETO IIe I'M HallpaBu
yTpe KOHKYPEHTOCIIOCOOHHM Ha Ma3apa Ha Tpyaa.

I'maBuuTe KOMIOHEHTH Ha CTpaTerusTa, 3auMcTBaHu oT e-Learning Action Plan
Ha EBporneiickata komucus, ca:

1. Cp3naBane Ha MOAXOAALIA HOPMAaTUBHA ypen0a, periaMeHTHpala ooy4eHue-
to 1o KT u obyuyenuneto upes nznonzsane Ha UT.

2. O03aBex1aHe HA KOMITIOTBPHH KAOMHETH U OCUTYpsIBaHE Ha HHPPACTPYKTY-
para I 3a JIOCTBII 10 BUCOKOCKOPOCTEH HHTEPHET BbB BCSKO OBITapCKO YUUITHIIE.

3. Cp3naBane Ha 00pa3zoBaTelsicH MopPTal, MIaTGopMu 3a AUCTAHIIMOHHO 00yye-
HHUE U 00pa30BaTEIHO ChABPKAHHUE 10 BCUUKH JUCLUIUIMHH.

4. O0yueHue 1 MOBHUILIABAHE HA KBaJIH(DPUKALMSITA HA YUUTEIIUTE C LIEJI BbBEKIA-
ne Ha UKT BbB Bcuuku yuyeOHHM JUCLUIUIMHH.

[To orHOmIEHNE 003aBekAaHETO HA paOOTHU MECTa ¢ KOMIIOTbPHA TEXHUKA
1 OCUTYPSIBAaHETO Ha JOCTBII A0 MHTEpHET BciencTBue HanuonanHara crpare-
rus (2005 — 2007 r.) u aBere nopenuu HanuoHanHu nporpaMu, ChOTBETHO 3a
nepuona 2008 — 2013 . eqnarta u 2014 — 2020 r. npyrara, MOXke a ce HalpaBu
H3BOJBT, Y€ CHCTEMAaTa Ha YUYWIMIIHOTO 00pa30BaHHME € OCUTYPEHa U OChBpeE-
MeneHa (Hax 900 yumnuma ca obopyasanu cbe 17 000 TepMuHanHu paboOTHH
Mecta) 2.
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Ha 02.07. 2014 r. npaBurenctBoTo prema Crparerus 3a e(peKTUBHO pUIarane
Ha UH(POPMALMOHHH U KOMYHHKAlIMOHHH TEXHOJIOTUH B 00pPa30BaHUETO U HayKaTa
(2014 — 2020 r.), KOSITO IIIE CE€ OCHILECTBYU B 3 eTara, KakTo CJIC/Ba:

1. Kparkocpouen — a0 2015 1. — eTan Ha MHBECTHUIIMHM 32 U3TpaKJaHe HAa HAIMO-
HaJIHA €JICKTPOHHA Tu1aTdopMa 3a yrnpasieHHEe Ha 00yYEHHETO U ChABPKAHUETO.

2. CpeanocpoueH ,,MOOMIHOCT ¥ CUTYPHOCT® — ,,0CUTypsIBAHE Ha TpaiiHa OIl-
TUYHA BUCOKOCKOPOCTHA CBBP3aHOCT 0 00pa30BaTeIHUTE HHCTUTYLIHH, TI03BOJIS-
BaIla padoTa ¢ MyATHUMEIUITHN [TOMaraia B peajHo BpeMe, OCUTYpsIBAaHE Ha eJIeK-
TPOHHHM TOMaraja ¢ HHTEPaKTUBHO ChABPKAHUE MO BCHYKH 00I1000pa30BaTeIHN
MIPEIMETH, OCBIIECTBABAHE HA CbBMECTHU OTKPUTH OHJIAHH YPOILU U JIp.; YCHEIIHN
MPAKTHKK B MOOMITHOTO 00y4eHue (m-learning); BbBexk1aHe Ha udposa rardop-
Ma 3a BUJICOO00yYCHHUE, TEICKOHPEPEHIUH .

3. IpnrocpoueH ,, YHuBepcaHOCT U yctorunBoct™ (2018 — 2020 ) — cb3maBaHe
Ha elMHHA 00pa3oBaTeiHa cpeza 3a BceoOxBaTHO o0yuenue (u-learning), mpemuna-
BaHE KbM EJICKTPOHHM Y4EOHHIIM 110 BCUYKH MPEAMETH, BUPTYaJIHH KJIACHU CTau U
71a00paTopHH, HAIIMOHAJIHA CHCTEMA 33 OHJIAIH M3IUTH U BBHIIIHO OlCHsIBaHe. >

Benuku Obirapcku yumiMina MMar JOCTBII 0 BUCOKOCKOPOCTEH WHTEPHET,
T.C. HaJlMLIE ca JBara OCHOBHM (akropa 3a 0a30BO XapAayepHO ,,00e3reuaBaHe
Ha oOpa3oBaTeNHaTa CHCTeMa 3a MPOBEKAaHE Ha MoJepeH u e(eKkTuBeH yuebeH
nporec™.?

TexHonmornyHaTa OCUTYPEHOCT BKIIIOUBA Pa3HOOOpa3eH Xapayep U peanusupa-
HE Ha Pa3IMYHHU TEXHOJIOTUYHU ACHHOCTH — U3MOJI3BaHE HA UHTEPAKTUBHH JbCKH,
TEPMHUHAJIHA KOMIIOTHPHHU PELICHUs, 30HH 3a OC3KUUECH MHTEPHET, HH(POpPMALH-
OHHHU MHTEPAKTHBHU KHOCKH (TEPMHHAIH, H3BbH KOMIIOTHPHUS KAOMHET, OCUTY-
psBaI JOCTBII J0 Pa3iIMyHU WHPOPMALMOHHU PECYpPCH), YCIICUIHU NPAKTHKH B
MOOMIHOTO o0y4eHue (m-learning) u ap.

3.4. PazButne Ha yymwsmmausa Kype no UT B Bearapus

[Ipe3 yuebnara 1986/1987 1. B Obpnrapckoro yumnunie 3a X 1 XI kj1ac ce Bb-
BEXJa 3aAbJDKUTEIIHO M3yYaBaHETO Ha HoBa yueOHa aucuuiuinia ,,Mupopma-
Tuka“. Hamara cTpaHa e cpej MajJKoTO B CBETa, KOSITO MPaBH YBEPEHU KPadKu
B 00yYeHHETO 10 Ta3u CPaBHHUTEIHO Miada Hayka. [IpuzHanue 3a ycmexure B
TOBa HauYMHAHHME, CAaMO TPHU TOAMHU MO-KBCHO, € OPraHU3UPAHETO U TPOBEXK-
naneto Ha [IppBara MexxayHapoaHa ydeHHUECKa OJIMMIIMAAA 110 HH(OPMaTHKa
mpe3 1989 .

VYueOnara nuctumuHa UT ce BpBexk/1a 3a u3y4yaBaHe B TopeH Kypc npe3 1994
r, a mpe3 2000 r. ce npuema HOB y4eOeH IUIaH, KOWTO perfiaMeHTHpa U3y4aBaHEeTO
Ha nBere aucuuiuinau — UT u undopmaruka, karo 3aapinkutensu B [X u X kiac.

UT ce uzyuasar xaro 3aabKUTENEH yueOeH npenmet B erana V — VIII knac ot
2006/2007 yuebHa ronuHa — 1 4ac ceIMUYHO.

HNudopManmoHHNTE TEXHOJIOTUU CE BKIIOYBAT B yueOHATa mporpama 3a Ha-
yanHoTo yuyunuie npes 2006/2007 r. xaro 3aIbDKATENHON30MpaeMa U CBOOO-
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HOM30MpaeMa JMCLUIUIMHA CIIe/l CEpUO3HA JUCKYCHSl B IEIarOTHUECKUTE CPEIU
U MEPHUOJMKA, B KOATO B3UMAT y4yacTHe paOOTHH TpyIu, npemiokeHn or MOH,
EKCIIEPTUTE OT PErHOHAIHUTE WHCIICKTOPATH 10 00pa30BaHUeE, PEAOBU YUUTEIIH.
Ha oOchxaaHe ce MoCTaBsT MIUPOK KPbI' BHIIPOCH — HEOOXOIUMO JIU € PAHHOTO
n3ydaBane Ha KT B yuwiuiie, KakBo Ja BKJIFOYBA Y4€OHOTO ChAbPIKAHUE, KAKBU
CTaHJApTHU A C€ JAOCTUTHAT, KOJKO Yaca Jla C€ M3y4yaBa, KaTro 3aAbJLKUTENICH WIN
n30upaeM IpeaMeT J1a ce U3y4aBa, e HaTOBapH JIM JUCIHIUIMHATA OATrOTOBKATa
Ha YYEHHULIUTE U JOKOJIKO.

MOH BbBexaa nzyuaBaneto Ha KT B ObnrapckoTo yumimiine Kato uzdupaem
npeamer 3a I — IV xnac equn yac ceamuano. Ha 6a3a Ha onpenenenara ot MuHmc-
TEPCTBOTO MPOrpaMa YYUTEIUTE pa3padboTBaT CBOU, KOMTO CE O00PSBaT OT PEruo-
HaJIHUTE CKCIEPTU U C€ YTBBPKJABaT OT HaualIHUKa Ha cboTBeTHUS PUO.

Kypchr Ha oOyyeHHe B Ha4allHUsS €Tar Ha 00pa30BaHUE MMa MPOTCICBTHUCH
xapakrep. YueOHOTO ChIbPXKAHHUE € CTPYKTYPUPAHO 110 MOJIelia Ha CIiuparara.

Y4eOHOTO ChABPIKAHUE € MPEIICTABSHO 10 S/Ipa, ONpeeieHn upe3 [IbpxaBHu-
Te 00pa3oBaTeIHN M3UCKBaHU — 32 IIBPBU KJac: sapara ,,KoMmioTspHa cuctema’,
»AHpopManus u nHOOPMAITMOHHY IEHHOCTU ; 32 BTOPU: TPU — KbM JIBETE OT IIbP-
BH KJIac ce 100aBs u ,,IHdopmaloHHa KynTypa“, a B 4eTBPTU OpOST Ha siipara
ce yBeJnuaBa Ha 4yeTupi: ,,KommoorspHa cucrema*, ,,Uudopmarus u napopmarm-
OHHHU JeiHocTh®, ,,Enextponna komynukanus‘, ,,InpopmannonHa kyarypa‘.

Ilenen opueHTUp 3a MpenofaBallUuTe ca OCHOBHUTE MOHATHS, IPEIOPbUAHUTE
JICHHOCTHU, KOUTO TPsIOBa J1a U3BHPINBAT YYCHUILIUTE, KAKTO U TPEIIOKCHUTE MEK-
QyOpPEeIMETHH BPB3KU.

3abernsi3Ba ce M3BECTHA HETOYHOCT NpU (hOpMYITHpaHe Ha OYaKBAHUTE PE3yiITa-
TH B y4eOHHUTE mporpamu. YacT oT TAX Ha NMpaKTUKa ca Hem3mepumu. Hampumep:
»/IMa mpejicTaBa Kak ce cbh3llaBa JOKYMEHT, ChIbPIKalll 3BYK U TpapuaHO U300pa-
xenne™; ,,OnnTBa ce J1a KOPUrupa COOCTBEH TEKCT .

OO0yuenuero o UT ce ochiiecTBsBa 1Mo yueOHM Momarajia Ha MeT aBTOPCKU
KOJIEKTHBa, 07100penu ot MOH, a umenHo ,,Padora ¢ kommorsp u UT [ — 1V kmac™
Ha u3narencTro ,,Cuena®, ¢ apropu: M. Jlypesa, M. [Ixxabupona -Kacera, K. Muxo-
Ba-CTosiHOBa; U3aaTencTBO ,,3kycTBa“— Kp. Manes, P. [lananueBa; Auton Mon-
10B, bucepka Nosuesa, Kocra I’ bpoB, Auren AurenoB, Henu Manea, Kpacumupa
Humutposa, Kpacumup Xapuzanos; yuedno momaraino 3a I, II, III u IV knac na
n3narencTso ,,Hosa 3Be3na“ nHa MB. MBanoB u B. lnueBa, B ocHOBaTa Ha KOWTO
nexu nporpamuusT naket ToolKID, ,,Yuebuu kaptu mo UT* — Ilpocsera™, u
y4eOHO momaraio Ha ,,bynBect* 3a I kmac, ¢ aBropu: ['ans [{oxoa, boxxana Jla-
nykoBa, L[Beranka Kupunosa, Mas Kapamkosa, Maptuna Kapaxonesa, Xaxnun
AntoHoBa-I'enkoBa, [lets MBanosa, Kanosa ['enkoB, u 3a Il knac — I'ans [lokosa,
Pas BapOyncka, Munena buposa.

[To oTHOIIEHHE HA PA3BUTHUETO HA AITOPUTMHYHOTO MHUCICHE U (POpMHpa-
HE Ha YMEHHUS MO MpOrpaMUpaHe B HaYallHA YUUIHUIIHA BB3PACT ca NPOBEIACHU
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HSKOJIKO HayuHu uzcaeasanus (Yovcheva, 2009). Juckytupar ce npodieMu Ha
OPUJIOKEHUE HA CHUPATOBUAHMS NoAXo[ npu odyuenue Ha 10 — 11-roguimnu
ydeHuu no nporpamupane. ManeBa u Xpucrosa (Hristova, Maneva, 2010)
M3CJIeIBAT POJISATa HA OOEKTHOOPUEHTUPAHUS MTOAXO0/] MPpU 00yUYCHHETO HA HAYH-
Haelly ChCTE3aTeIu M0 IPOTpaMUpaHe B HauajdHA YUMIIMINHA Bb3pacT. EKunet
Ha Scratch.bg pa3paboTBa pecypcu u mpoBexaa oOydeHHs 3a Ha4allHO o0yde-
HUe 1o mporpamupane upes cpeaara Scratch (scratch.bg). B uzcnenpanero Ha
Kacesa (Kaseva, 2015) e npeacraBeH Mojen 3a o0yyeHue 1o U uype3 uHpopma-
LHMOHHU TEXHOJOTUHU 32 PA3BUTHE HA AITOPUTMHUUYHO MUCICHE Yy YUCHUIIUTE OT
HayaJHa YYUJIUIIHA CTEICH.

3.5. IIpodsnemu npu BbBexaanero Ha UT I — IV kiac

1. M3karounTennHo Obp3 TEMI HA Pa3BUTUE HA TEXHOJIOTUUTE U M30CTaBaHE Ha
MIPETIO/IaBaTeINTEe MIPU U3IIOJI3BAHETO HA HAll-HOBHUTE TIOCTHKEHUS B 00JIACTTA.

2. HeoOXomuMocCT OT MOCTOSHHO camMooOpa3oBaHUE HAa BHCOKH O0OOpOTH OT
CTpaHa Ha YUUTEIUTE.

3. Jlunca Ha MUHAJ OMUT, HAyKaTa € U3KIIOUUTEIHO Miaja. ,,Yuurenaute no UT
ca MOCTaBeHU B YHUKAJIHA CUTYyallMs — HUKOW J0cera He € MperojiaBal Mmojgo0Hu
3Hanus B yuunuiie* (Garov, Aneva, Todorova, 2010).

4. HeoOxoaMMOCT OT Ch3/1aBaHe Ha MeToiMKa Ha o0yueHueto o UT [ — IV kiac.
B Ta3u Hacoka paOoTsT peauiia aBTopH, HO ,,eMIMPUYHUTE U TSOPETUUHH U3CIICBA-
HUS C€ HYXKIAAT OT CUCTEMAaTU3UPAHOCT M KOHKPETU3AIU 110 OTHOIICHUE Ha 00pa-
30BaTeNIHAaTa CTEIICH, 3a KOITO € npenHasHadena meroaukara (Popkochev, 2010).

5. Heo0xonuMoCT OT KaueCTBEHHU CJIEKTPOHHH pecypcH — 00pa3oBaTeIHU
MPOTPAMHH TPOIYKTH, 00pa30oBaTeIHU KOMIKOTHPHH WTPH, MYITUMEIUNHHU
MPOAYKTH.

6. Hemoctur Ha HayadHU yYUTEIU C KOMIETCHIUU U CMEJIOCT Ja OTTOBOPST
Ha MPEIU3BUKATEIICTBOTO JIa MPETOIaBaT TaKuBa a0CTPaKTHU 3HAHUS U TPOIIECH,
kakBuTo ca Te3u o UT na 7 — 10-rogummau gena. MHOro OT 3aBbPILIMIUTE MJa-
JI1 YYUTEIU Y€CTO CE JICMOTUBUPAT OT KOMECHTHPAHHUTE MTPOOJIEMH U HE KeasT Jia
MpenojaBaT JUCHUIUINHATA.

4. 3aka0ueHne

C omen no-edexruBHoTO npmiarane Ha UT B oOydeHueTo, qopa3BUBaHE Ha
chIecTByBalMs 100bp onuT B oOydyenuero o UT u undopmaruka B bearapus,
OTUMTAHE Ha CBETOBHUTE TCHICHILIUH 32 Pa3BUTUE HA JUTUTAIHUTE YMEHUS U aJro-
PUTMHYHO MUCJICHE CMsITaMe, Y€ € HEOOXOUMO:

— npwioxenue Ha T B ObJITapcKOTO HAYAIHO YYWIUIIE J1a C€ OCHILIECTBSBA B
TPUTE OCHOBHHU HANPABICHUS, KATO CE€ THPCST MOAXOIAIIN METOAU U CPEACTBA 3a
MIPUIIATAaHETO UM;

— Jla ce MPEOCMHUCIAT U NMpedopMyIIUpar LeIUTe Ha OOyYeHHUE U OYaKBAHHUTE
pe3yaTaTi B CbOTBETCTBUE C pa3lInpeHaTa Takconomus Ha binym-Kparyon;
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— 3a CTUMYJIMIpaHe MOTHBAIMATA ¥ AKTUBHOCTTA HAa YYCHHULUTE B Y4COHO-BB3-
MUTATEHUS MPOLEC C e NMPHUIAraHeT0 Ha YMCHHUSTAa B HOBA CHTYAllUsl B SAPO
,2Hbpopmanus n nHOPMALUOHHH ASHHOCTH  1a C€ BKJIIOYU XyI0KECTBEHO 0dop-
MsiHe Ha TekcT ¢ ranepusta ClipArt;

— J1a ce BKJIIOYM B y4eOHOTO ChIbpIKaHHE HOBO SIPO ,, ANITOPUTMHU, ChOOpase-
HO C Bb3PacTOBUTE OCOOCHOCTH Ha YYCHUIIUTE B HAYAJIHA YUMIHMIIHA Bb3PACT, B KO-
€TO JIa C€ MOCTABAT OCHOBHUTE 3a ()OPMUPAHE HA MOHSATHE 32 AJITOPUTHM U HETOBHUTE
cpoiicta (Kaseva, 2015);

— HEMpeKbCHATO OOHOBSIBAHE HA MarepuanHara 0a3a, pa3padOTBaHE Ha MOAXO-
Js11 oOpazoBatesieH codTyep.
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INFORMATION TECHNOLOGIES IN PRIMARY SCHOOL -

STATE AND PERSPECTIVES

Abstract. The aim of this study is to perform the state of the art in ICT
education and application of ICT in the educational process in primary school
in Bulgaria and abroad. The possibilities for development of education in
ICT with respect to requirements of information society and world trends in
usage of computing in education. The following topics are discussed: ICt and
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pedagogical theories; Application of ICt in primary school in Bulgaria and
abroad; Problems in process of implementation of ICT in primary school. Also
the paper considers the place of computational and algorithmic thinking in
primary school curricula.
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Research Insights
H3cnedosamencku nPpOHUKHOBEHUSL

YYEHNUYECKUMTE EMOIIUA YIOBOJICTBHUE,
TPEBOKHOCT U CKYYAEHE
B TIPOIHECA HA YUYEHE 110 BPEME HA YAC

Huna I'epaskukoBa
ITnosouscku ynusepcumem ,, [aucuit Xunenoapcru* — Qunuan Cmonsn

Pe3rome. B crarmsara ca mpencTaBeHd eMIIMPUYHHUTE NaHHU OT H3CIE/IBAHE
Ha y4eHuI| ot 12- no 15-rogumiHa BB3pact. JlaHHUTE OT HETO IMOKA3BaT, 4e yue-
HUITUTE HE MPEeXXUBSIBAT CUIHU €MOLMH [0 BpeMe Ha yueOHus gac. 79,1% ot Tax
Ouxa OTCHCTBAIU OT Yac, aKo ce 4yBCTBAT HamperHaru. CoiieBpemMeHHO 69,7%
HUKOTa WJIM MHOTO PsIKO OMXa HalyCHaJlM Yaca JIEMOHCTparuBHO. Te3u naHHU
SICHO TIOKa3BaT Harlacara Ha YYCHHIIUTE Ja KOHTPOJIUPAT HETATHBHHUTE CH SMO-
IIUU B COTBETCTBHUE C N3UCKBAHUATA HA yUUTENSI KbM TAX. OOpa3oBaTeTHUAT CTa-
TyC Ha MaiikaTa HEe OKa3Ba BIMSHIE BHPXY THUIIA EMOIMOHAIHO ITOBEICHNUE.

Keywords: emotion, learning, pupil

Emonuute B mpoiueca Ha o0ydeHue ca eJHa OTHOCUTEIHO (pparmMeHTapHO
u3cienBaHa o6gactT. 3a HSJIOCTHA TEOPUS MOXKE J1a C€ TOBOPU TPYIHO U B IO-
HIMPOK TICUXOJIOTHYECKH, aHTPOMOJOTHUYECKH MU (riiocodcku KOHTEKCT. B
cepara Ha memarorukaTa 3HaUCHUETO HA E€MOLIMHUTE € CHUIIHO MOJALICHSIBAHO
neceTuneTus: Hapea. JJOMMHUPAaHETO HA MPUHYAUTEIHOTO ,,TPpIOBa‘“ KaTo pb-
KOBOJIHO HAyaJlo B IETHOCTTA HA yUYHUTENs CbC CUTYPHOCT € €Ha OT IPUYUHU-
T€ 3a CEramHOTO ChCTOSIHUE HAa CYOCKTHBHHUTE MPEUEHKH, KOUTO YUYCHULIUTE
CIIOZICJIAT 3a CBOSITA €EMOIIMOHAJIHOCT B paMKUTE Ha yueOHus yac. IMeHHO Te
nie ObAaT npeaMeT Ha IpelcTaBsiHe B HacTosmlaTa cTaTus. TS oTpa3sBa eMIu-
pPUYHHTE pE3yITaTH OT €1HO H3cJieiBaHe, TpoBeJeHOo B CMOJISIH U peruoHa.

JdedpuHupane Ha TeOpeTHYHHUA KOHCTPYKT

TeopeTHyHUTE KOHCTPYKTH — MpPEAMET Ha MPOYYBAHETO, Ca TPHU CMOIUH:
MPEKUBSBAHETO HA YJOBOJICTBUE, TPEBOXKHOCT M CKyKa B Ipolleca Ha o0yye-
Hue. [Ipuema ce, 4e yJIOBOJIICTBUETO U CKyKaTa ca CBbP3aHH C MO3UTHBHATA U
CHOTBETHO HEraTMBHATA IpEICHKA 32 aKTUBHOCTTA, a TPEBOXKHOCTTA — C He-
raTMBHaTa MpeleHKa 3a pe3yirara ot aeiiHoctra B uac (Pekrun, Elliot, Maier,
2009). KoHkpeTHHTE eMOLUK OTPa3sBaT UHIUBUIYaTHUS OIUT U CIIYXkKaT KaTo
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»QUITPU®, Ipe3 KOUTO ce MpedynBaT COOCTBEHUTE MHUCIIH, YCCIAHUS U PEry-
Jauus Ha noseneHuero. M3nons3eanu ca ckanute Ha P. [lekpyn, T. I'voTw u P.
[Mepu".

ABTOpHTE CXBalllaT EMOLUUTE KAaTO MYJITHKOMIIOHEHTHA JTUHAMHMYHA CUCTE-
Ma. EMonnuTe ocBeH ToBa ca cUCTEMa OT ,,KOOPJAWHHUPAHU MPOLECH OT ICUXOJI0-
rUYecKH cyocucreMu, oOXxBamamy a(eKTUBHU, KOTHUTUBHH, MOTUBALIMOHAIHH,
exkcupecuBHU U nepudepnn $uzuonornynu npouecu (Pekrun, 2006). Ot nu-
JaKTHYeCKa IJIeJlHa TOYKa € MHTepecHa o0luaTa CTPYKTypa Ha €MOLMOHATHHUTE
CBHCTOSIHMS: T€ 0OXBAIIaT JBa KOMIIOHEHTA — I'PBHUAT CE OTHACS 10 OYaKBAHO
MOCTHKEHUE U U3XOAHO, MPEIXOKAAI0 [0 PABHUILE HA MMOCTH)KEHUETO, a BTO-
pHUAT — 10 IpeLeHKaTa, KOsITO ce MoJpa3zieisl Ha NEeHHOCT, KOHTPOJ U eMOLUs
(Pekrun, 2006). [TomoOHa cTpyKTypa Ha €MOIMOHATHOTO ChCTOSIHHE ITO3BOJISIBA
HamecaTa Ha y4YuTelss 1O HSKOJIKO JIMHUHU: KaTo OIpeleNsHe Ha XapakTepa Ha
MOCTHKEHHETO (pa30upaHo B HAN-IIMPOK CMHCHI KaTO BHJ MOBEACHUE, pEaleH
MpEeaIMETeH MPOAYKT, PaBHUIIC HAa MHUCIIEHE, KPEaTUBHOCT, apTUCTU3BM); KaTO
cpeacTBa 3a win (popMa Ha peryjimpaHe Ha MOBEICHUETO U MUCIICHETO Ha YUYEHU-
LUTE; U Hall-CeTHE KaTo CTUMYJHUpPAHE Ha ONPENEICH BHJ EMOLMOHAIHO MPEKHU-
BaBaHe. [1o-mogpoOHO BBIPOCHT 3a MEAArOrMYECKUTE MPOCKIHUHA Ha €MOLMHTE
[IPH OPTaHU3UPAHETO U MPOBEKAAHETO HA YUMIIHILIHUS )KUBOT € pasrie/lad B Apy-
ra mosa nyomukanus (Gerdzhikova, 2014). 3aToBa mo-HaTaThK 1Ie CE CIpa camo
Ha CBHIIHOCTTA HA €IHO OT IPOBEACHUTE OT MEH M3CJICABAHUS 32 EMOLIMOHATHOCT-
Ta Ha YYCHULUTE OT METH JI0 OCMH KJac.

CBIIHOCT ¥ HHCTPYMEHTAPUYM

Llenta Ha n3cnenBaHeTo Oelie a ce yCTAHOBSIT OCOOCHOCTUTE HA EMOLMHTE
YIOBOJICTBUE, TPEBOKHOCT U CKYyYaeHE, KOUTO YUYECHMUIUTE MPEKUBSIBAT HEIIOC-
PEICTBEHO B mpolueca Ha oOyuenue. M3cnenBaneTo ce nposesie B Tpu 0011006pa-
30BaTeIHM yunuauia — aAse B CMouisiH 1 eiHo B rpaj [leBuH. M3Bankara ce cbeTon
oT 315 yueHu1y, KOUTO MOMBJIHUXA BHIIPOCHHUKA 110 HAJUIE)KHUA HauuH. M3BecTeH
Opoii BbIPOCHUIM OsiXa eTMMUHUPAHH ITOPaJy HEIIPABHIIHO MOITbJIBaHE. Y YeHH-
uuTe TpsdBame aa u3depaT M mocoyar mo eAuH ydeOeH MpeaMeT, 3a KOUTO Iie
MHUCJIAT U OTTOBApsT II0-HATAaThK IPU IONbJIBAaHETO. Ha mocraBeHuTe BbIPOCH
TpsiOBalIe 1a OTroBapsT Ype3 0TOCIA3BAHE HA CTENICHTA, B KOATO OTTOBOPBT ChOT-
BETCTBA HAa TeXHUTE NpexxuBsiBanus. M3noissa ce JIukepr ckana ¢ €T CTEIECHHU.
Bwrpocure u ckanute ca pazpaborenu ot P. [lekpyH, T. I'voriy u P. [Tepu®.

Ckanara ,, Y10BOJICTBHE® 00XBallla eCET alThbMa, KOUTO ONMMCBAT MOBEACHU-
€TO M peakUuuTe Ha yYCHULIHTE B Mpoleca Ha oOydyenue. llpeasunenu ca pas-
JUYHU CTEIIEHU HA y4acTHE Ha YYEHULMTE, KaTO HAaIlpUMeEp BbIIHYBA C€, HO OC-
TaBa [IaCUBEH, BbIIHYBA CE€ U € aKTUBEH, BbIIHYBA CE U € EHEPIrUYeH, BbIIHYBA CE,
HO OYaKBa CIIEJBalUs 4ac, U HAl-BUCOKATA CTEIEH — PaJiBa C€ OT IPUCHCTBUETO
CHU B Haca.
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Cxkanata ,,TpeBOKHOCT® ChAbpKa JBaHANECET alThMa. Te OMUCBaT ChCTOS-
HUETO Ha YUCHUKA IIPEIH, IO BpeMe U ciiell yaca. be3snokoicTBOTO ce mopaxkaa ot
y4eOHOTO ChABpKAHUE WK CE€ U3Pa3siBa B TUCKOMQOPT 10 BpeMe Ha yaca. Emo-
LHUOHAJIHOTO CHCTOSHHUE CE€ OMUCBA C TyMH KaTo U3ILJIAIICH, HAIPETHAT, U3HEPBECH.
®DU3HOIOTMYHUATE CHCTOSIHUSL C€ CBBP3BAT ChC CHPIICOMEHE, a M3TOUYHUIIUTE 32
TE3U €MOLIMOHAIIHY NPOSIBJICHUSI C€ CBBP3BAT ChC CPABHEHUETO C IPYTUTE, OTHO-
LICHUETO KbM YUYUTENIS U CaMOIpEleHKaTa 3a CTEIEH Ha TOTOBHOCT 3a y4acTHe
B Haca.

Ckanara ,,Cky4aeHe“ o0xBailia equHajeceT aiThMa. Te onmucBaT Bb3MOKHUTE
peaKIuK Ha YYCHUIIUTE, U3Pa3sBally YCCIIAHUATA UM 32 CKyKa, KaTo OsIrCTBO OT
yaca, 3a0aBeHa CKOPOCT Ha BPEMETO, ,,0TKhCBAIA"™ I'M (PU3NYESCKA U MUCIIOBHA
aKTUBHOCT, IIPO3sIBaHE KaTo (PU3HOJIOTUYHO MPOSIBICHHUE, OTETYCHNE i HACOYBAHE
Ha BHUMAaHHETO KbM JIPYTH JCHHOCTH, KOUTO OHMXa Ce OKa3alld MO-UHTEPECHH 3a
MOMEHTA.

OpUTHHAITHUAT UHCTPYMEHT 00XBallla U PYT¥ €MOIIMOHAIHH ChCTOSIHUS, KO-
UTO CIIOpE] aBTOPUTE MMAT 3HAUCHHUE 3a MPOTHUYAHETO Ha ydyeHeTo. TakuBa ca
rOpAOCTTa, CPaMbT, CTPAXbT U Oe3HaACKIHOCTTA. Te oOavye He ca BKIIIOUCHU B
M3CJIEeIBAaHETO, KOCTO UMa U Jpyra 4acT, CBbp3aHa ChC CTUJIOBETE HAa XPaHECHE.
3a J1a ce NOCTUTHE ChOTBETCTBUE MEXK/Iy J[BaTa BBIIPOCHUKA, Osixa U30paHu caMo
TE3U TPU EMOLUOHAIHU ChCTOSHUSA.

Xunore3ara Ha NPOBEACHOTO MPOYUYBAHE € CBbP3aHA C TUMA EMOLUUOHAIHOCT
Ha ydyeHuuuTe oT 12- no 15-rogumiHa Bb3pact. [IbpBoHAYaANHUTE OYaKBaHUA Ca
JIBE:

— YUCHHMIIUTE U3MUTBAT TO-MAJIKO YIOBOJCTBUE U MOBEUE TPEBOKHOCT OT pa-
0orara B KJIac; CKyKaTa He € CHIIHO M3pa3eHa;

— YYCHHIIUTE, YUUTO MaWKK UMaT [10-BUCOK 00pa30BaTeICH CTAaTyC, U3IUTBAT
M0-BUCOKA CTEICH Ha yJOBOJICTBUE OT paboTara B Kiiac.

Upe3 npoBepkara Ha TE3H JBE XUIIOTE3W O MOIJIO Jla Ce OIHUIIE B HAaH-00I]
IJIaH IPOTUYAHETO HA EMOIMOHAIIHUTE MPEKUBSIBAHUS B IIpolieca Ha 00ydeHue.
YCTaHOBSIBAHETO Ha JIOMUHHUPAIIUS THI €MOIMOHAIHU PEaKlUu O a0 Bb3-
MOXKHOCT J1a C€ MOTBPCSAT NUJAKTUYSCKUTE TIOXBATH 33 OJ00OpsiIBaHE HAa BPh3KaTa
MEXIy YYUTEI M YYSHUK, a OTTaM M 32 MOBHIIABAaHE HA JIMYHOCTHATA euKac-
HOCT Ha JiBara cyOekTa Ha 00y4eHHUeETO.

EMnupuynu pesyjararu

KonnyecTBeHusAT aHanu3 Ha alTbMHUTE OT IIbpBaTa ckaia —,, Yoogoncmeue*,
paskpuBa cieHUTe TeHaeHIuHu (Tabnuua 1):

— MOYTH €AHa TpeTa OT yueHuuurte — 32,7%, HUKOra He ce BbJIHYyBaT, KOraTo
BIIM3AT B yac, 15,6% — psako ce BbJIHYBAT, a 22,9% He MoraT ia onpeAcsT Aalu
e Ttaka. COOpPBT OT y4eHUIUTE, OTTOBOPUIIM 1O TO3M HauuH, ¢ 71,2%! Tosa ce
MOTBBPK/1aBa U OT OTTOBOPUTE Ha BHIIPOCA 32 HETHPIIEHUETO J1a CE BJIE3€ B Uac
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Tao6auma 1. Ckana ,,YioBoictBue

No AATBM PasnpepeneHue no creneHu B
%
1 2 3 4 5
1. | BonHyBaM ce, KoraTo B/M3aM B Yac 32,7 |156 [22,9 |11,1 |178

OyakBaM C HeTbprieHne Aa y4a MHoro B Toan vac | 28,6 | 18,1 | 19,7 |14 19,7

MoTuBMpaH/a cbM da 6baa B TO3u yac, 3awo- | 18,4 |171 |18,1 |16,8 |29,5
TO € BbJIHYBallO

11. | U3anmuTBaM yaoBoncTBME Aa 6baa B Yac 20,3 |11,4 |19 14,6 | 34,6
15. | YooBoncTBMeTo Me kapa [a yyacTsBaM B 4aca 19,7 |11,7 | 184 |17,5 |32,7
19. | MHoOro e Bb/IHYBaLLO Aa CTOMLL B YacoBeTe, 25,1 16,8 |20,3 17,5 | 20,3

CNyWANKK yunTenst

22. | MpusATHO MK e Aa yyacTBaM TONKoBa MHoro, ve | 19,4 | 18,7 [23,5 |13,3 | 25,1
[a ce NoYyBCTBaM M3MbJIHEH/a C eHeprus

31. | Cnepg TO31 Yac o4akBaM C HETbpreHue cnea- 29,8 (24,8 |24,1 | 83 |13

BaLMsa yac

32. | JoBoneH/a cbM, Ye pa3brpaM y4ebHOTO Cb- 11,7 | 79 |16,2 |17,5 |46,7
ObpXaHue

33. | PagBamM ce, ye cu CTpyBa [a BAM3aM B 4ac 12,7 | 89 |16,2 (149 |47,3

— oTHOBO 28,6% 13001110 He To npexussar, 18,1% — psaako, a 19,7% ca unau-
(depenTHuy;

—ako 18,4% ot yueHuuTe 1300110 HE C€ YyBCTBAT MOTUBHUPAHU JIa IPUCHCT-
BaT B 4Yac, 3al0TO € BBIHYBAIIO 3a TiIX, TO 29,5% ca Ha MPOTUBOMOIOKHOTO
MHeHue. KoIKoTo yueHHIN pAIKO ca MOTHUBUPAHU Ja MPUCHCTBAT B Yac, MOYTU
TOJKOBa MHOTO uecTo ca— 17,1%: 16,8%. Manko noseue — 18,1%, ca yuenunure,
KOUTO HE CE UyBCTBAT HUTO MOTHUBUPAHU, HUTO TEMOTUBUPAHU OT TOBA, KOETO CE€
CJy4Ba B 4ac;

— OKOJIO €lHAa TpeTa OT YUYCHUIUTE HUKAK WU PSIKO M3MUTBAT YAOBOJICT-
Bue jaa Obaar B 4ac (20,3% u cworBetHo 11,4%). ChiueBpemMeHHo okoio 45%
OT YYaCTHHUIIMTE ca Ha IMPOTUBOIOIOKHOTO MHEHHE, a okoio 19% wue morar na
ONpEeNeNAT A IPUCHCTBAT B 4aC C YAOBOJICTBUE. Y UCHUILIUTE, KOUTO Y4acTBAT
¢ YAOBOJCTBHE B Haca, ca 50,2% cpemy 31,4%, KOUTO OTTOBApST C ,,HUKOTA* UIIU
»»PAIKO™,

— CIYLIAHETO Ha YYUTENS C€ OMpeAesi KaTo MHOTO BbJHyBawo oT 20,3% ot
yuenuuure. Apyru 25,1% ca Ha npoTUBOMNON0KHOTO MHeHUE. [loutu paBeH mnpo-
ueHt yuenuuu — 17,5% cpemy 16,8%, uecTo U ChbOTBETHO PSIKO C€ BHIHYBAT,
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nokarto ciymar yuurtens cd. 20,3% — ToJIKOBa, KOJIKOTO Ca MHOTO Y€CTO BhJIHYBa-
LIKUTE CE, Ca U OHE3HU, KOUTO Ca B ChCTOSHUETO ,,HUTO, HUTO ",

— HAU-roJIIM MPOLICHT YUYCHUIIM MU3MUTBAT IMPWIUB HA CHEPrus, KOraro UM ¢
MPUATHO Ja ydyacTBaT B yac — 25,1%. Cnen TX ce HapexkAaT yYCHULIUTE, 3a KOU-
TO TOBa HUTO Ba)kKH, HUTO He Baxku — 23,5%. 3a 19,4% Hukora He ce oTHacs, a 3a
18,7% — psanko. 13,3% OT ydeHUIUTE MHOTO Y€CTO U3MUTBAT IPUJIUB HA CHEPTHUs,
KOTaTO yYaCTHETO B YaC € ChIIPOBOACHO OT YYBCTBO 32 YIOBOJICTBUC;

— MO-TOJIsIMATa 4acT OT YUYCHUIIUTE HSAMAT MO3UTUBHU OYAKBAHUS 32 ClE/IBa-
s yac — 54,6%, a 24,1% npeueHsBaT TOBa ¢ HEyTPaIHOTO — ,,HUTO Ja, HUTO
He*. Ocrananute 21,3 % ca MO3UTUBHO HACTPOCHU B OUAKBAHUSATA CH 32 CJIC/IBa-
LU Yac;

— TIOYTH IOJIOBUHATA yYeHUIH — 46,7%, ca TOBOJIHU, KOTaTO BUHATU pa3Oupar
y4eOHOTO chiabpkanue. Hemanko — 17,5%, npexuBsiBaT ChIIOTO JTOCTA YECTO.
[Toutu chiIaTa YacT U3CACABAHU HUTO MHOTO PSJIKO, HUTO MHOTO YE€CTO CE BhJ-
HYBAaT OT pa30MpaHeTo HA yueOHOTO chabpkaHue — 16,2%. Okono enHa neta ot
YUYCHHUIIUTE HUKOTA WIIM PSJIKO MPOSBSIBAT YYBCTBO HA 3aJIOBOJICTBO OT pa30oupa-
HETO Ha yueOHOTO chabpkanue (19,6%);

— PagoCT OT BIM3aHETO B Yac BUHArU IpexkuBsiBar 47,3% OT aHKeTUpaHUTE,
a noutu BuHaru — 14,9%. 3HaYNUTEIHO MO-MAJIKO Ca OHE3HU, KOMTO HE M3IIUTBAT
panoct — 21,6%. Octananute 16,2% HUTO ce panBaT, HUTO CE BBJIHYBAT CUIIHO
OT BJIM3aHETO B Yac.

AHanIM3bT HA CPEITHUTE CTOMHOCTHU U CTAaHAAPTHUTE OTKIOHEHUS 32 BCEKU OT
alTBhMUTE Pa3KpUBa MaJIKO MO-pa3inyHa KapTuHa. Toil mokasBa, ye 3a MET OT
aWTHhMUTE MPELIEHKUTE HA U3CIEABAHUTE ca 0KoJIo 3. ToBa ce oTHACS 3a CICIHUTE
TBbPACHUSA:

— MOTHBHUPAaH/a CbM Jja ObJla B TO3H Yac, 3al0TO € BhIHYBAIIO;

— MHOTO € BBJIHYBAILIO Ja CTOUII B YaCOBETE, CIYyLIAHKHU YUUTEIS;

— IPUSITHO MM € JIa y4acTBaM TOJIKOBa MHOTO, Y€ J1a C€ [I09yBCTBaM H3IIbJIHCH/a
C eHeprusi.

SlcHO M3pa3eHO MO3UTUBHO MHEHME W3CJICABAHUTE U3pa3siBaT BbB BPb3Ka C
TBBpICHUATA ,,JlOBOJNIEH/a ChbM, ue pa3dupam y4yeOHOTO ChAbpkKaHue u ,,Pai-
BaM Ce€, Y€ CU CTpPYyBa Jia BIIM3aM B Yac‘, 3a KOUTO CPEAHUTE CTOMHOCTH 3a OKOJIO
3,7. KbM HeraTuBHU KJIOHSAT MPELECHKUTE 3a TBbPJACHUSITA ,,BbIHYyBaM ce, Korato
BIM3aM B yac®, ,,OuakBaM C HETBPIICHHE Ja y4ya MHOTO B To3u yac™ u ,,Cien
TO3M Yac OYaKBaM C HETHPIICHUE CeABAIIMS yac™. 3a BCUUKU alThbMH B cKajara
00aye cTaHAPTHUTE OTKJIIOHCHUS HAJBUIIABAT SAMHUIIA, KOSTO TOBOPH 32 MHOTO
TOJIEMH Pa3uyus B MPEIECHKUTE HAa yYCHHUIUTE. ToBa BCHIIHOCT C€ BUXKIA U OT
MPOIICHTHOTO pa3NpeielicHUe Ha MHEHUATA.

Jannwure 3a ckana ,,Ipegoscnocm“ ca npencraBenu B Tabnuna 2. Ts oOxBaina
JIBAaHAJIeCeT alThMa, KOUTO OMTUCBAT U3TOYHUIIMTE U MTPU3HAIIUTE HA O€3MOKOWCTBO-
TO. 3a BCUUKHU allTbMH Hali-BUCOKHU Ca MPOLICHTUTE 332 OTTOBOP HUKOra. Haii-romsam
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Opoii yueHHIIM ca CKIIOHHHU Ja 0OTChCTBaT OT 4yac (79,1%); He ce Oe3MoKosT Jaiiu 1e
paszbepar yueOHOTO chabpxkanue — 62,9%, u He ce Oe3MOKOAT, KOraTo He ca Moj-
TOTBEHH 32 Yac WJIM Koraro He ca 1oope noarorsenu — 50,4%. Te cbl1o Taka HIMAT
HETPHUATHO YyBCTBO, TOKATO MUCIAT 3a 4aca. 64,1% HUKOTa WM MHOTO PSIKO ce
0E3MOKOSIT, aKO U3UCKBAHUSATA HA YUUTENSI ca TBbPIIE BUCOKH. 63,5% HUKOTa U O1LIe
16,8% oOT yuyeHHLUTE PSIKO MMAaT HEMPHUATHO YyBCTBO, JOKAaTO MHCIAT 3a daca.
Huxora ne uznurear Gpu3nMoI0ruyHO HepasnojaokeHue (mospbiuane) 82,2% ot aH-
KETHPAHMUTE U MOYTH TOJIKOBA — 82,8%, HUKOTa HITH PSIKO IOJTyyaBaT ChbpLeOneHe,
Koraro He pa3Oupar Heo B yac. Majiko mo-Majiko ot yuyeHuuure — 76,8%, HuKora
WINA PSAKO M3MHUTBAT YMUCTO €MOLMOHAIHO HEPa3NoyioKeHue (0e3MOKOHCTBO) 10
BpeMe Ha 4ac; 75,3% He ce 4yBcTBaT Harpersatu 1 73,6% He ce uyBCcTBaT U3HEPBE-
HU. [10-roneMusIT IpOLEHT OT AaHKETUPAHUTE YUCHUIIM CE€ OTHACSAT CIIOKOMHO U KbM
JPYTH TPU BB3MOKHU M3TOYHMKA Ha HalpEKEHHE: aKo APYrHTe pa3dupar moseue
OT TsIX Y4eOHOTO chabpkanue — 54,9% Hukora He ce 6e3nokosrt, 16,5% — psinko, u
OlIIE TOJIKOBA — HUTO PSJKO, HUTO YeCTO ce 0e3nokosT; 60,3% HUKOTa MM PSAKO ce
0E3MOKOSIT, aKO KaXKaT HelIo IPELIHO B Yac.

Tab6amuua 2. Cxana ,,IpeBoxkHOCT

N2 AATBM PasnpepneneHue no crenexdu B %
1 2 3 4 5

2. Mpean camusi yac ce 6e3MoKost Aann CbM 40 22,9 22,2179 |7
cnocobeH/a aa pasbepa y4ebHOTO ChabpkaHue

4, TbI KaTo CbM AOCTA HECMOKOEH/a, a3 6ux 68,9 [10,2 | 10,2 |4,1 |6,7
npecko4usi/a To3m vac

6. be3nokos ce ganu CbM AOCTa-TbYHO 35,2 | 15,2 (22,2 | 12,1 | 15,2
noAroTeeH/a 3a vaca

7. be3nokos ce ganu U3McKBaHusATa HAMa ga ca | 42,2 |21,9 | 18,7 |8,3 |[8,9
TBbpAE BUCOKM

8. Mucneiiku 3a Yaca, MMaM HenpusiTHO YyBctBo | 63,5 | 16,8 (13,3 (3,8 [2,5

9. Korato mMucnsa 3a yaca, Ha MeH mMu ce nospblya (82,2 | 3,8 | 48 (2,5 (6,7

10. | YyscTBaM ce mM3nnalleH/a 644 (124 (12,7 |3,8 |6,7

12. | be3nokosi ce, ye ApyruTe e pasdupat nosede ot | 54,9 | 16,5 | 16,5 | 7 51
MEH

17. | YyscTBaM ce HanperHaT/a B Yac 54 21,3 |159 (2,5 |6,3

23. | YyBcTBaM ce M3HepBeH/a B Yac 54,6 |19 194 (19 |51

25. | Mnawa ce, Ye Mora fa Kaxka HELLO FpeLLHo, 40 203 (171 (114|111
3aToOBa MO-CKOPO HE Ka3BaM HULLO

29. | KoraTo He pa3bupaM Helo BaXKHO B Yac, 69,8 (13 92 |41 |3,8
nosly4aBaM CbpLebneHe
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JlanHuUTE SCHO MOKAa3BaT, Y€ YUCHUIIUTE HE CHOMACISAT OYAKBAHUITA 32 BU-
coka TpeBOXXHOCT. ToBa ce mMOTBBpKAaBa U OT CPEIHUTE CTOMHOCTHU 3a BCHU-
KM aliThbMU — Hail-BHcoKaTa ¢ 2,5 3a ,,be3mokos ce maim ¢cbM JOCTAaTbUYHO
MMOAroTBeH/a 3a 4daca®“. Haii-uuckara e 1,5 3a aiitemute ,,Korato mucis 3a
yaca, Ha MEH MU ce noBpbma“™ u ,,Koraro He pa3Oupam Helo BaXXHO B 4ac,
noxydaBaMm chpuebueHe. CTaHapTHOTO OTKJIOHEHUE 00ade 3a allThMU KAaTO
,,BE3IOKOs ce Jalu ChbM AOCTAaThYHO MOATOTBEH/a 3a yaca“ u ,,Ilmama ce, ue
MOra Jia Ka)ka Helllo TPelIHo, 3aT0Ba MO-CKOPO HE Ka3BaM HULIO® noctura 1,4,
KOETO ChLIO MOKa3Ba TBHP/IC TOJIEMH PA3IUKHU B IPCIUCHKUTE HA YUCHULIUTE 32
TE3U TBBPACHHUS.

Pesynrarute OT OTroBOpUTE Ha BBIIPOCUTE, BKIIOUEHU B TpeTaTa ckana — ,, CKy-
yaene®, ca orpazeHu B tabmuna 3. Tyk CbIIO UMa SICHO M3pa3eHa TCHICHIUS —
npeobiaiaBaT OTTOBOPUTE HUKOTA MM MHOTO PSIJIKO 32 BCUYKH TBbpAcHUS. Hsikon
OT OTrOBOpHUTE 0Oaye Morar ja ObJIaT BE3IPUETH KaTO U3pa3 3a [M0-BUCOKA CTEIICH
Ha TOBEJICHYECKa caMOoperyianus B mpoleca Ha oOydyeHue. TakuBa nmpumepu ca
KAaTETOPUYHUAT OTKa3 Ha 69,7% OT yueHULIUTE 12 HAIyCHAT JEMOHCTPATUBHO Yaca,
a 12,1% mHoro psiiko 6uxa cu nozonwin toa. Camo 7% Ouxa HanpaBWIN Taka
BuHaru. [lopaau ycemanero 3a 6aBHO MPOTHYAHE HA BPEMETO OTHOCUTEIIHO YECTO
CHU TIOIJICK/IAT YaCOBHUKA MOYTH JBE MeTH OoT yuenuuute — 44,2%. He ru cBbpra
Ha €IHO MSICTO MHOTO rojisiMa 4act ot TsaX — 70,5%. 3a pagoct, no-roieMusiT OTHO-
CUTEJICH JsU1 YUYCHUIU CIIONETAT, Y€ HE UM € CKy4HO B 4ac — 3a 44,4% uukora, 3a
18,1% — muoro psiaxo, u 3a14% — HUTO MHOTO PSKO, HUTO MHOTO uecto. OcraBar
o0ade OKOJIO e/JHa TIeTa OT YUYCHUIIUTE, 32 KOUTO MHOT'O Y€CTO WIJIM BUHATH € CKYYHO
B yac — ()akT, KOUTO HaJlara JIOIMbIHUTEIHO U3SCHSIBAHE HAa IPUYUHUTE 32 MOSIBATa
Ha ckyka. [lomoxkuTenHa € U TEHACHIUATA 32 KOHTPOJI BbPXY BHHUMAHHETO B 4ac
—71,8% oT aHKETHpAaHUTE 3asIBSABAT, Y€ HE UM € TPYIHO Jia 0 HACO4BaT KbM pado-
Tara B yac. ToBa ChOTBETCTBA U HA CIIOJICICHOTO 32 (PU3UOJOTUYHUTE U3MEPEHUS
Ha cKykara — rpo3ssiBaneto (71,8%); 3a aheKTUBHUS KOMIIOHEHT — OTEr4aBaHETO
(77,5%). IloBeueTo yueHUIIM HE Ce YyBCTBAT OTIIYCHATH, T.€. HUKOTa HE CEe YyBCT-
BaT Taka, CSIKaIll MOTHBAT B CBOETO Kpeciio —49,5%, u omie 19% — psaxo; Mmuciaute
UM He Oiyxaast — 3a 54,6%. Camo 6,3% olieHsIBaT 4aca KaTo BUHATH OTETYUTEIICH,
a 73,3% HUKOra He MHCIIST 110 BpeMe Ha 4ac KaKBO JPyro Ouxa MOIJIH Ja MPaBsIT.

Tab6auuna 3. Ckana ,,Cxyuaene™
Ne° AliTBM PasnpeneneHue no creneHu B %
1 2 3 4 5
13. | M3kywasaM ce ga HanycHa geMoHcTpatmeHo | 67,9 [12,1 | 9,8 |3,2 7
Yyaca, 3al0TO € MHOro CKy4eH

14. | Tbii KaTo BPEMETO MUHABa 6aB-Ho, 244 (17,1 |14 12,1 |32,1
a3 YeCTo CY nornexagaM YacoBHMKa
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16. | Tbi1 KaTo He Me CBbpTa Ha €IHO MSCTO, 52,7 |178 (12,7 | 6 10,8
He Mora Aia YakaMm [0 Kpas Ha Yaca
18. | CKky4yHO MM e B yac 44 (18,1 |14 7 16,5

20. |TpyaHo MM e fa BHMMaBaM, 3all0TO MU e 51,1 |20,6 |16,2 |54 6,7
MHOIO CKY4HO
21. |3ano4Bam Ja ce npo3siBam B yac, 3awoto |52,1 (19,7 |10,2 |6,7 |114
MW € MHOIO CKY4YHO

24. |lpenogaBaHETO Me OTeryasa 578 (19,7 |12,7 |3,8 6

26. |[llo BpeMe Ha Yaca ce 4yBCTBaM Taka, 49,5 (19 184 | 54 |76
CsIKall NOTbBaM B MOETO Kpecso

27. | Tbl KaToO CKy4yasi, MUCNIUTE MU 3amnoyBaT 54,6 |20 143 |51 |6
fa bnyxgasT

28. |Hamupam TO3u yac 3a gocta oterumteneH |58,7 [171 | 9,5 (83 |6,3
30. | Mwucnsa kakBo apyro bux Morbn/a aa npaes, | 53,3 |20 12,1 |41 |[10,5
BMECTO [a cefs B TO3M CKy4YeH Yac

Haii-Bucoka cpeana croitHocT — 3,1, uMa alTbMBT ,,['bl KATO BPEMETO MUHABA
0aBHO, a3 YECTO CH MOk aM YyacoBHUKA“. OTHOBO IpH HEro obaye e Hali-BH-
COKO M CTaHJAPTHOTO OTKJIOHEHUE — 1,7. 3a BCUUKU OCTaHAIU alThbMHU CpelHATA
CTOMHOCT € 2 WJIM MO-HUCKA, KOETO SICHO MOKa3Ba CTPYIBAHETO HA OTTOBOPUTE
OKOJIO OTpULIATEIHUTE MpeleHku. Hampumep 3a aifTbma ,,3amoyBam Ja ce npo3s-
BaM B 4ac, 3al10TO MU € MHOI'O CKy4YHO' cpeaHara croifHoct e 2,05, a crangapt-
HOTO OTKJIOHeHue — 1,38.

O0pa3oBaHHETO HAa MaiiKaTa, KaTo OeJier 3a COMAIIHUS CTaTyC HA YUYCHUIUTE,
HE OKa3Ba BIUSHUE BBPXY NPEICHKUTE HA YUYCHULUTE U B TPUTE CKAJIU — YIO-
BOJICTBHE, TPEBOXKHOCT M CKyKa I10 BpeMe Ha 4aca. [I[poBeeHUsIT MHOTO(paKTOpEH
ananm3 (MANOVA ¢ SPSS.10 for Windows) He moka3a cTaTUCTHYECKH 3HAYUMHU
pa3uKK MEXIy YYSHUIUTE 10 (pakTopa 0Opa3oBaHUEe Ha MallKaTa B JIBETE CTEIIC-
HU: BUCIIE U IPYTO, MO-HUCKO. Taka HampuMep CTOMHOCTTA Ha P 32 TBPACHUETO
,»BBIHYBaM ce, koraro Biu3am B yac™ e 0,606 (ckana ,,YioBoicTBue); 3a aiThma
,»,DE3IOKOs Ce J1aii ChM JIOCTAaThYHO MOATOTBEH/a 3a yaca™ (ckaia ,,[peBOKHOCT )
—0,612; 3a aiirpMa ,,IIpenogaBaneTo me oreryaBa‘ (ckana ,,Cxyuaene™) — 0,481.
Bcuuku te ca mo-ronemu ot o = 0,05, koeTo o3HauaBa, 4e HylieBaTa XUIIOTE3a € B
CUJIA U CJIEIOBATEIHO MEXAY ABETE IPYIU YUCHUIM HAMA CTATUCTUYECKU 3HAUU-
Ma pa3jifKa B MPEICHKUTE 3a paboTara UM B 4ac.

JHucKycHs 1 10-BaKHHU U3BOAU OT eMIIMPHUYHOTO U3cJIeIBAHEe HA YI0BOJICT-
BHETO, TPEBOKHOCTTA U CKYYaeHeTO B Mpoueca Ha o0yueHue

JlaHHHTE OT TPUTE CKAJIM pa3KpUBar eHa 0011a TEHACHIUS B EMOLMOHAIHOTO
[IOBEZIEHNE Ha M3cieABaHuTe. Te ca CKJIOHHM /1a TPeLeHaBaT HETaTUBHO BCUYKU
TBbpAcHUs. [lo TakbB HauWH MOCTHUraT ompenesieH e(eKT B MPEACTaBIHETO Ha
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CBOETO ,,A3“. JlaHHUTE MMOKA3BaT, Y€ TO € CBHP3aHO C OTXBBPISHETO HA YyBCTBU-
TEJTHOCTTAa U BBIIHCHHETO, CBbP3aHU C Pa30MpaHETO Ha y4eOHOTO ChIbPiKaHUC,
MOATOTBEHOCTTA 32 Yaca, KOHKYPUPAHETO chbe chydeHuuute. Ha Te3u TBbpacHuA
C€ IPOTUBOIOCTABAT APYTUTE, CBbP3aHU ChC CKyKaTa. Ha TAX yyeHUUUTE CHIIO
OTTOBapsIT HETaTUBHO, KOETO 03HAYaBa BCHIIHOCT OTpUYAHE HAa CKykara. Hampu-
Mep T€ TBBPIAT, Y€ ,,HUKOTa“ WIH ,,MHOTO PSJIKO* C€ M3KyIlaBaT Ja HallycHar
JIEMOHCTPAaTUBHO Yaca, 3alll0To € MHOTO cKy4eH (69,7% u 12,1%). U3nbiHeHu-
€TO Ha TOBAa OUEBUIHO ,,BRHIIHO® MOAKPEIICHO U3UCKBAHE HE € CHIIPOBOJICHO OT
MIPSKUBSIBAHETO HA YIOBOJICTBHE 3a IOYTHU €Ha TpeTa oT anketupanure (20,3%
u pecn. 11,4%). [IpaBu BrieuamieHHe ChIIO Taka, Y€ OTTOBOPUTE HA BBHIIPOCUTE
OT CKala ,, YIOBOJICTBUE™ ca MO-PABHOMEPHO PA3MPEACICHU B PAMKUTE Ha METTE
CTEICHH OT ,,HUKOTa* Mpe3 ,,MHOTO PSAIKO, ,,HUTO PSIAKO, HUTO YECTO* U ,,MHOTO
yecTo™ 10 ,,BUHAru‘. 3a ApyruTe ABE CKaiu — ,, [ peBokHOCT U ,,CKydaeHe", OT-
TOBOPUTE Ca CTPYIMAHU OKOJIO IbPBUTE JIBE CTEICHH, 8 HEyTpajJHaTa TPETa CTEIEH
o0XBallla OKOJIO €JIHa MeTa OT OTroBOpUTe. ToBa MOXKeE Jia Ce BUU HAIJICIHO BbB
¢urypu 1, 2 u 3.

W3non3Banero Ha JIukepT ckajia B aHKETHATa KapTa JilaBa Bh3MOXKHOCT Jla Ce
NPOCHCAAT MO-ACTANIHO pa3IudusTa B OTTOBOPUTE HA AHKETUPAHUTE YUCHHUIIH.
Karo ce uma mpeaBuj, ye moBe4eTO OT TAX ca Ha Bb3pacT 12 — 13 rogunu, Te
MOKa3BaT OTHOCHUTEJIHO BUCOKA CTENEH HAa KOHTPOJ BHPXY €MOLIMOHAHATA Ta-
CUBHOCT (ckaina ,,CkydaeHe ) 1 KOJIeOJIMBOCT B IIPEIICHKATA 32 CBOSITA AKTUBHOCT
(ckana ,,YaoBosnctBue®).

CTaTUCTUKUTE pa3KpHUBAT U OIE €JHAa 0OCOOCHOCT HAa €MOIMOHAIHOTO MHU-
CJICHE W TIOBEJEHUE — TO HE € NPSIKO CBHP3aHO C 00pa3oBaTEIHUs CTaTyC Ha
Maiikata B CEMEMCTBOTO. AKO BB3MIEABT 32 MPSKOTO U MO-CHJIHO BIUSHHUE HA
Maiikata BbpPXY BB3MUTAHUETO HA JETETO € IIUPOKO BB3MPHUET, TO B Pa3IIIeK-
JlaHata U3BajJKa TOBA HE CE MOTBbPKAaBa. Mexay NPEeleHKUTE HA YUCHULUTE,
YUUTO MAaKM ca C BHCIIE, U TE3U, YHHUTO Ca C MO-HUCKO 00pa3oBaHHE, HE Ch-
LIECTBYBAT CTATUCTUUYECCKU 3HAUMMU Pa3iauku. To3u U3BOJ Ce MOTBbPKAABA C1-
HO3HAYHO OT CTOHHOCTUTE Ha Roys-kpuTepus: Makap 4e TOl € CUTHU(UKAHTEH
3a ckajia ,,Ynosoiscteue™ — p = 0,038 (t.e. mo-manko ot 0,05), 3a npyrurte aBse
ckaju ToBa He e Taka: p= 0, 414 (3a ck. ,,IpeBoxknoct™) u p= 0,12 (3a cx. ,,Cky-
yaeHe™). ETo 3amo ce Hamara u3BOabT, 4ye QaKTOPbT ,,00pa30oBaHUE HA Maiika-
Ta“ He BiIHsIC BbPXY (POPMUPAHETO HA EMOI[MOHATHOTO MOBEJCHUE [0 BpeMe Ha
y4eOHus vac.

[IpoBeneHOTO eMOUPUYHO H3CICABAHE JaBa BB3MOXKHOCT J1a CE€ MPOCIEIST
HauMHUTE HAa QyHKIMOHUpPAHE HA apEKTUBHUTE, KOTHUTUBHUTE, (PU3HOIOTUIHU-
T€ U MOBEJCHYCCKUTE €IEMCHTH B €MOIMUTE HAa YUYCHHUIUTE IO BpPEeME Ha dac.
ToBa, KoeTo Te chOOIIaBaT, OTKPUBA MEXaHU3MUTE, 3a/IBUKBAILU AKTUBHOTO WU
[MaCUBHOTO MOBEACHUE, KAKTO U CTENEHUTE U MPOSBICHUATA HA TPEBOKHOCTTA
B mpoiieca Ha oOydeHue. [IpoyuBaHeTo UM 4Ype3 JONBIHUTEIHU KBAJIUTATUBHU
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Huna I'epooicurosa

HU3CJIICABAaHUA ou AOMNPUHECIO 3a MO-aACKBATHOTO q)opMmepaHe Ha y‘l€6HI/ITC
OCJIu U 3aaa4u, KaKTO U 3a C’bO6p33$IBaHC Ha r[o;[60pa Ha y‘le6HOTO CbAbPIKAHUC
C TUIlla EMOIMOHAJIHOCT Ha YYCHUILIUTC.
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STUDENT’S EMOTIONS ENJOYMENT, ANXIETY
AND BOREDOM IN THE LEARNING PROCESS
DURING THE CLASS

Abstract. The article presents data from the survey of 12-15 years-old
students. The data show that students do not experience strong emotions during
class. 79,1% of students would be absent from class if they are feeling tension.
At the same time, 69,7% of students never or very seldom would be left
demonstratively the classes. These data clearly show the attitude of students
to control their negative emotions in accordance to the requirements of the
teacher to them. The educational status of the mother doesn’t influence the type
of emotional behavior.
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Research Insights
H3cnedosamencku npOHUKHOBEHUS

CTUMVYJIUPAHE HA KPEATUBHOTO
PASBUTHUE HA JELHATA OT HNPEAYYUNJ/IMIIIHA
Bb3PACT

Bbopsina UBanoBa
ITnosouscku ynusepcumem ,, [laucuii Xunenoapcru

Pe3tome. Cratusita mOCTaBs aKIEHT BbPXY HSIKOM (hAKTOPH, BIHSCIIA BbPXY
KpEeaTHBHOTO Pa3BUTHE HA JielaTa OT MpeaydriIniiHa Bb3pact. V3TbkBa ce 3Hade-
HHETO Ha OIHUTA, IPUIOOUT B Pa3IHYHUTE ICHHOCTH, CpeaTa, B KOSTO KHBEE JIe-
TCTO, MOSUTUBHUTC CMOILIMHM U MOTHBAIMATA, ponaTa Ha y‘II/ITeHI/ITe nu CeMeﬁHOTO
Bh3mUTaHue. [Ipo0IeMbT 3a KpeaTUBHOCTTA Ha JICIaTa OT IPEIyYMITHIIHA Bh3PACT
HE € caMocTosTeNeH mpobiaeM. Toil e equH OT acIeKTUTe Ha ISUIOCTHOTO (popMupa-
HE Ha JIETCKAaTa JIMYHOCT.

Keywords: kindergarten, children, creator, environment, experience, emotions,
motivation, teachers, family

B Pa3INYHUTE CBpOHCﬁCKH CTpaHU ChUICCTBYBA borata najaurpa oT neaaroru-
YCCKHU KOHICHIIHNHU 3a AeaTa OT NpCAyINIUIIHA Bb3PacT. Bcsika ot Tsx ce CTpeMUu
JAa IpUBJICYC BHUMAHHUECTO Ha CICHUAJIMCTU U MEAAro3nu B cq)epaTa Ha nmpeayvu-
JUIIHAaTa rneaaroruka ¢ MHOBaTuBHU CIICMCHTU. MHOFOO6paSI/IeT0 OT KOHICTIITNHN
CC sABsIBa U OTTOBOP Ha MPCAU3BUKATCIICTBATA B C(bepaTa Ha 06pa3OBaHI/I€T0. ]_ICJ'I-
Ta Ha nneaarormdyeckara pa60Ta B ACTCKUTC I'paJIUHN U y4YHJIUIIATa € HACOUCHA
NpeaAUMHO KbM Cbhb3/1aBaHC HA YCJIOBUSA 3a IO-BUCOKHU MOCTHUIKCHUSA OT ACUATa Ha
Pa3JINYHUTEC Bb3PACTOBU CTCIICHU. W vl xaro 6€3CHOp€H (l)aKT €, Y€ OCHOBHUTC
Ha YYCHCTO CC MOCTABAT OLIC B NPCAYyYHIMIIHA Bb3PACT, B IIOCJICAHUTEC T'OAUHNU
HCMPCKBCHATO CC NMMOKAa4YBAT U UBMCKBAHUATA OT CTpaHa Ha O6]J.[€CTBOT0 KbM KOM-
NETCHTHOCTUTEC HA JCTCKUTC YUYUTCIINU, KbM IIO-BUCOKO Ka4€CTBO HaA O6pa3OBaT€J'I-
HaTa W BB3IIKUTAaTCIHaTa pa60Ta B JCTCKUTC 3aBCACHMUA.

B OPpCAYUYMIIMIITHUTE 3aBCACHUA J€liaTa CC BKIIKOYBAT B PA3JIMYHU Z[CﬁHOCTH,
KOUTO, OT €/IHa CTpaHa, UM AaBaT Bb3MOXHOCT Jia pa3KpuAT NOTCHIIKMAIA CHU, a4 OT
Apyra CTpaHa, B Iponcca Ha TE3U ,I[ef/'IHOCTI/I TC yCBOABAT 3HAHUA, HpI/I,I[O6I/IBaT KOM-
NETCHTHOCTHU U PAa3BHUBAT KPCATUBHUTC CU YMCHMUS.

B JinTeparypara J0CTa 4€CTO CC MPCIIMTAT NOHATHUATA TBOPUYCCTBO U KpCa-
TUBHOCT. OOMKHOBEHO C KpCaTUuBHOCT CC O3Ha4YaBa CIIOCOOHOCTTA 32 TBOPYCCTBO,
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bopsna Heanosa

a TBOPYECTBOTO € CAMUST IPOLIEC Ha Ch3/1aBaHE Ha HEIl[0 HOBO. 3a KpEaTUBHOCTTA
chlIecTByBat peauna onpeaenenus: Heinelt (Heinelt, 1971) numre, ge T4 € ,,c110-
cOOHOCT, KOSITO BKJIIOYBA B ce0e CH O0rarcTBO Ha UAEH, HHTYULUS, BbOOpaXKeHHUE,
M300peTaTeIHOCT, OPUTHHAIHOCT U TBOpUecka danrtazus‘. Cnopex Wollschldger
(Wollschlédger, 1971) ,,kpeaTHBHOCTTA € CIIOCOOHOCT Jla C€ MOCoYaT HOBU B3aW-
MOBPB3KH, CMHUCIICHO Jia C€ IPOMEHAT ChIIECTBYBALIUTE HOPMU U C TOBa Ja Ce
JOTIPUHECE 3a pelllaBaHe Ha aKTyalHH IpobieMu B oOlLIeCTBEHaTa pealHOCT™.
Haii-kpatkoTo omnpenenenue e popmynupano ot Holm-Hadulla (Holm-Hadulla,
2011): ,,KpeatuBHOCTTa € HOBa KOMOUHALIUS OT HHPOPMAITUS.

B knwurara ,,KpearnBuu yunrenu — kpearusau yueHuuu  Heinelt uzdposiBa usixos-
KO MpH3HAaKa Ha KPeaTMBHOCTTA B IpeayumimninHa Be3pacT (Becker-Textor, 2001):

— UHTEPECUTE Ha JielaTa ce pa3BUBAT CIIOHTAHHO, 03 BHHILCH HATUCK;

— JIETETO OTKPHBA 3a00MKAJISIIINS TO CBST KAaTO HEIIO HOBO, BCE OILIE Heompee-
JICHO;,

— B Ta3W BB3PACT Jelara ca M0-MaJKo CKIIOHHU KbM KOH(IIUKTH B CPAaBHEHHUE C
YUCHHILINTE;

— Yy TAX 3a104Ba Aa ce GpopMupa KpUTHYHO OTHOILCHHE.

Heinelt npaBu 3akitoueHue, 4ye T€3W NPU3HALU BOAAT 0 PEIUIIa U3UCKBAHUS
KBM cpeJiara, B KOSTO KHBEE ACTETO: KbM POIUTEIH, YUUTEIN, KbM LSUIOTO 001Ie-
CTBO, KOMTO OKa3BaT BIMSIHUE BHPXY KUBOTA Ha Jielara. 3a a ce U3IM0J3Ba peay-
YUJIMIHOTO JETCTBO IIBJIHOLICHHO, € HEOOXOIMMO Jia C€ Ch3/azie TBOpUYECKa cpea.
KaTto ocHOBHM XapaKTEpUCTHKH Ha KPeaTHBHUTE XOpa ce MpHeMar: JI0003HaTe-
HOCT, CEH3UTUBHOCT, OTBOPEHOCT KbM NPUAOOMBAaHE HA HOB ONHT, CIIOHTAHHOCT,
I'bBKAaBOCT, CKIIOHHOCT KbM aCOLMaTUBHH BPB3KH, (haHTa3usl, CIOCOOHOCT 3a aHa-
JIU3 U CHHTES.

3Haunmu (HaKTOpH 32 KPEaTHBHO PAa3BUTHUE HA JIeLaTa ce SBSIBAT CICIHUTE:

— ©KETHEBHUSAT ONUT, IPUAOOUT B Pa3IUUHUTE ACHHOCTH;

— cpenara, B KOSITO JKHBESIT;

— MOTHMBALMsITa ¥ MO3UTUBHUTE EMOLIHH;

— poJIsiTa HAa YYUTEIHUTE;

— CEMEHHOTO BB3MHUTAHUE.

1. ExXeTHEBHUSAT ONHUT, IPUIOOHUT B Pa3IMYHHUTE ICHHOCTH

Schifer (Schifer, 2011) napuua pasHooOpa3HUs ONMT HA JeHara ,,CbKPOBHILE
Ha JeTcTBOTO . HeroBarta HEHHOCT ce N3THKBA B KOHTEKCTa HA 3HAYEHHETO Ha CTH-
MYJIMPAHETO Ha KOMIUIEKCHOTO Pa3BUTHE HA BCHUYKHM ceTuBa. [IpuaobuBaHeTo Ha
OIUT B €KEJHEBUETO, OT €HA CTPaHa, Ce OCBHLIECTBSIBA UPE3 CETHBATA, a OT JIpyra
CTpaHa, HEMHUHYEMO CE OTpa3siBa MO3UTUBHO BbPXY TAXHOTO MHTEH3UBHO (HOPMH-
paHe 0coOCHO KOraTo Te C€ BKIIIOYBAT B ONPEACICHU B3aUMOBPB3KH, B 3HAUUM KOH-
TekcT. Hamnmumero Ha mo-0orat onuT yBesin4aBa Bb3MOXKHOCTUTE /12 C€ Ch3ajle, 1a
C€ CbTBOPHU HEIIO HOBO.
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3a @ MOXKE BCSIKO JIeTe Ja HaMEpH CBOS WHAMBHIyaJieH BT HAa Pa3BUTHE U
na oboratu cBost onut, Schéfer (Schifer, 2011) noguepraBa 3HaueHUETO HA JIBE
CBILIECTBEHH yCIOBHsI: Cpelara u pojsTa Ha Bb3pacTHuTe. HeoOxoaumu ca nmome-
LICHUSA, KOUTO IPOOY>KAAT JII0003HATEIHOCTTa Ha Aeuata. [Ipyro BaxHO yciaoBue
€ BBb3PAacTHUTE Aa NPOSABSIBAT MHTEPEC KbM ACHHOCTHTE, C KOMTO CE 3aHHMAaBa
nerero. To TpsaOBa a mo4yBCTBa, 4e APYTUTE CE€ MHTEPECyBaT OT TOBA, KOECTO €
poOyAHIIO IIOO03HATEIIHOCTTa MY U OT KOETO TO C€ HHTEpPECyBa.

YoBek € ycTpoeH Taka, ue IsUT )KUBOT UMa Bb3MOKHOCT /12 Bb3IPHEMa U OT-
KpHUBa HOBH Hellla, Aa ce y4u, J1a oborarasa onuta ci. CaMoCTOATETHOCTTA U YII0-
BOJICTBHETO OT YYEHETO Ca €JHU OT OCHOBHMTE HErOBHM NPUHUMIH. Te3n ymeHus
3aro4BaT Jja ce pa3BUBAT oule y MaykuTe feua. [Ipu TsaX 3amouBa Jia ce pa3BHBa
CEH3UTUBHOCT KbM O(OpMsHE HAa OOEKTHTE U TBOPUECKO OTHOLICHHE KbM 3a00U-
KaJISILLMsI TH CBSIT. Pa3BUTHETO Ha ceTBara, KOUTO CE MPUEMAT 32 OCHOBA IIPH OCh-
LIECTBSBAaHE Ha BCAKA €HA JICHHOCT B €XKEIHEBUETO, € HEOOXOAMMO YCIOBHE 32
TBOPUYECKOTO Pa3BUTHE HA JICLATa.

2. Cpenara, B KOSITO JKUBEE JIETETO

Cpenara, KaTo MHOTOIUTACTOBO MOHSTHE, BKJIIOYBA: 00CTaHOBKATA, B KOSTO K-
BeAT JlellaTa, MaTepUaIHUTE YCIOBHS, BIMSHMETO Ha XOpaTa, KOUTO T'M BB3MMUTA-
BaT U 00y4aBaT, CTUMYJUpaHE KbM BKIIOUBaHE B 3HAYUMH 3a JCTETO JICHHOCTH,
BB3MOXKHOCT 32 M300p Ha JEHHOCTH, KOMyHHMKALUs MEXIy Jelara, a Taka ChII0
MEX/y Jlela U Bb3pacTHHU.

[IepBO 11€ OUEpTaeM poJsATa Ha MOMEIEHUATA 3a KPEaTUBHOTO Pa3BUTHE Ha
nenara. OopMsHETO Ha MOMEMICHUITA HEMUHYEMO OKa3Ba CBOETO Bb3/ACHCT-
BHE BbPXY CTUMYJIHpAHE Ha JeTcKaTa KpeaTHBHOCT. B MHOro meparorunyecku
KOHLEINIMKU CE OYepTaBa TAXHOTO 3HAYEHHE W NEAAroru4eckoTo UM BIMSHUE
— Pemxno, MoHTecopu KOHLENIUATA U J1p. Berpeku ye MHOrO AETCKH I'paau-
HU paboTAT MO eHa ONpeeIcHa KOHLENLNS, BCHUKM T¢ UMAaT UHIUBUyaJICH,
HEMOBTOPUM CTHJI B NOMEILIEHUATA, KOUTO CE€ SIBABAT OTPAKEHHE HE caMoO Ha
€CTeTUYECKOTO OTHOLIEHHWE M MHTEPECUTE Ha IeJaro3uTe M Jelara, HO U Ha
TEXHUS KUBOT.

[Ipu o03aBexxJaHe Ha MOMEIIEHHSITA B AETCKUTE IPaJAnHU, padoTenu no Pemxuo
KOHLIEIIIUATA, AaKTUBHO CE BKJIFOUBAT APXUTEKTH, XyI0KHHIIM, [1E€1ar03H1, IpeacTa-
BUTENIM HA POJIUTENICKUA KOMHUTET M Jlenara. Pa3nuyHure noMmemeHus npurTexa-
BaT KaKkTO KyJITypHa, Taka U nejaroruuecka GyHKUus. 3aToBa I'M HapU4aT ,,TpPeTu
yunten®. JI. Manaryuu onncBa NOMEIIEHUATa KaTo akBapuyM, B KOMTO ce oTpasd-
BaT MJECHTE, ICHHOCTUTE U MHTEPECUTE Ha XOpara, KOUTo >kuBesT B Hero™ (Krieg,
2002). KmrouoBure aymu npu oopMsiHe Ha MMOMEIICHHUsITa B Pepkno neTckure
IpajiiHy ca: pa3HooOpasue, NPO3pavyHOCT, H300MITUE, Ch3aBaHe HAa KOHTAKTH, CTH-
MyJIMpaHE Ha 1MajI0ra U OCUTypsBaHE Ha Bb3MOKHOCTH 32 Pa3BUTHE HA JIMYHOCTTA
(Beek, 2001).
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Knauf (Knauf, 1995), pasrnexna ¢pyHKIHATa Ha IOMEIIEHUsITa B Pempkuo net-
CKUTE TPaJUHU U MOJYepTaBa, Y€ CTHMYJIUPAHETO Ha KOMYHHKAIUATA CE SBSBA
€/IHO OT OCHOBHUTE M3UCKBAHU MPHU TSIXHOTO oopMmsiHe. KOMyHUKATUBHUSAT erie-
MEHT, OT €J{Ha CTpaHa, BKIIIOYBA BB3MPUITHS, OOMSHA HA UJCH M MPESIKUBIBAHUS
[0 BpEME Ha ChBMECTHA U3CIIEOBATEICKA JCHHOCT, a OT Ipyra CTpaHa — HaJu4ue
Ha MPO3PavyHOCT Ipu 0PopMsiHE Ha momeneHusTa. OCThKICHUTE CTCHHU J1aBaT Bb3-
MOYKHOCT Ha JIela ¥ TIeJJar03u Ja OTIPAaBAT OIS KbM IIPUPOJIATa, 3a00HKaIIsIIaTa
ru aeiictBuTeHOCT. [lpu 003aBexqaHe Ha momeleHusiTa B Pe/pkno gerckure 3aBe-
JICHUS TIEAAro3UTe Ce CTPEMST IPEIUMHO J1a C€ OCUTYPU MACTO 32 OCBHIIECTBIBAHE
Ha pa3IMYHU BUIOBE NCUHOCTHU OT JenaTa U J1a UMa JOCTaThYHO KOJIUYECTBO Ma-
TEPHAJU, KOUTO J]a TH CTUMYJIHPAT KbM PA3IMYHU U3CIICIBAHUS U EKCIICPUMEHTH,
TBOpYecKa AeHOCT. [loMenieHusTa TpsiOBa 1a pa3BUBaT 4yBCTBAaTa U (PaHTA3HSITA
Ha Jenara, 1a OCUTYpST CTUMYJIH 3a JEHCTBUE, MaTepualiu 3a eKCIepUMEHTHpa-
HE, IPOCTPAHCTBO 32 Pa3BUTHE HA MOTOPHUKATA, HA COLIMAIIHUTE B3aUMOJCUCTBUSI,
MPEIU3BUKATEIICTBA 3a U3CIICIOBATEIICKA ACHHOCT, 100OpH YCIIOBUS 3a Olla3BaHe Ha
3[[paBETO U JOOPO HACTPOCHUE.

EcrernueckusaT BuJ Ha MOMEIICHUSTA 10 TOjsMa CTEIEeH ce o0yciaBs He
€caMoO OT KapTHUHU HA U3BECTHU XYAO0KHHULIH, HO U OT TBOPUECKUTE MPOU3BEC-
HUS Ha camuTe Jiena. B Hauanoto Ha ydyeOHATa ToJMHA Te peliaBaT ChBMECTHO
¢ mejarora KoM NpeAMEeTH U KapTUHU LIE B3eMaT OT CTAPOTO MOMELIEHUE, KOETO
CMEHST, XU KAKBO Il TPOMEHST B HOBOTO IOMEIICHUE, B KOSTO Ille TpeOrBaBar.
[Momenienusita B Pemkuno, ot enHa crpana, ce ohopMsT 110 HaYMH, 110 KOWTO J1a
ce Ch3lazie YIOT 3a BCUUKU JIella, a OT Apyra cTpaHa — Ja NPeJu3BUKBAT TEXHUS
WHTEpec U M0003HATEIHOCT. BhIpeku WHAMBUAYalHUS CTUI Ha Pemkuo ner-
CKUTE 3aBEJICHUS B TAX C€ OPOPMSIT CIICTHUTE ITOMEIICHUS: BXOJI, HAPEUCH ,,BU-
3UTHA KapTUYKa“ Ha JeTCcKaTa rpajuHa, [EHTPATHO MOMEIICHUE, OKOJIO KOETO
ce IpynupaTr BCUYKH OCTAHAJM TPYNOBH IMOMEUICHUS, aTelue, B KOeTo paboTu
XYIOXKHUK C JIe1la, MUHHATEIUETA, OTACICHU ChC CTHKJICHU CTCHU BBHB BCSIKO
TrPYIIOBO TIOMEIIEHHE, KbT 32 OT/IUX Ha JIelaTa, KyXHs ¢ ICTCKH PECTOPaHT, Pu3-
kyntypen cajnon (Krieg, 2002).

Jerero TpsiOBa /1a BiM3a B OMEIICHUETO B JIETCKATa TPajIiHaA ¢ BhIIpoca ,,KbJe
¥Ma HEIlo, KOeTO Mora 1a OTKpHs?*, a He, KAKTO YeCTO CE CIIy4Ba, Ja 3a7aBa BbIIPOCca
,»Kble ca mu urpadkure?”’ (Schéfer, 2011). YcnoBusita 3a pa3rpbliaHe Ha JSTCKUS
MOTEHIUA, 32 U3CIICABAHE U CKCIIEPUMEHTHUPAHE B IOMEUICHUATA CTUMYJIMPAT JIea-
Ta KbM Pa3BUTHE HA TEXHUTE ,,100 e3uxa‘ .

Becker-Textor (Becker-Textor, 2015) moaueprana, 4e MOMEIEHUITA Ca CTaTHY-
HU, HO 4Ype3 003aBeXkIaHETO U MAaTePUAIIUTE UM CE Tpe/aBa TUHAMKKA. 3aj1a4ya Ha
Te/Iar03UTe € KIMEHHO Ja 3ana3saT (piIeKCHOMIHOCTTa U JuHaMUYHOCTTa uM. Korato
TeIaro3uTe 100pe MO3HaBaT HHTEPECUTE U MOTPEOHOCTHUTE HA JiellaTa, ToraBa Ouxa
MOTJIM Jla OCUTYPAT 3a TSAX YIOTHU INOMEUICHHS M MpPHUATHA aTMocdepa, B KOSTO
HMaT Bb3MOXHOCT /14 TBOPSIT.
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MaTCpI/IaJ'II/ITe CC pas3njIcKaaT B HEpa3puBHaA Bpb3Ka C O(bOpMSIHeTO Ha IIOM¢E-
meHusTa. B PG,I[)KI/IO KOHOCIIIUATA MAaTCPHUAIUTC Ca COPTUPAHU U NMOAPCACHU
B IMPO3pavYHU KyTHUH. HeJ’ITa uMm € aa 000raTIT CEeTUBHUTE BIICUYATICHHS Ha Jc-
mara, TCXHUTC MO3HAHUSA, Ja CTUMYJIHUpPAT EMOLUUTE, (baHTal%I/IHTa UM, aa 1npo-
BOKHUPAT y TAX KCJIIAHUCTO MM Ja CC 3aHHMMaBAT C OTKPUBATCIICKA ,Z[GﬁHOCT, Ja
CKCIICPUMCHTHUPAT U TBOPAT. E,Z[Ha oT CHCL[I/I(l)I/I‘lHI/ITC 0Cco0EHOCTH Ha Pemxuo
KOHIOCIIIMATA Ca orjegaaara. Paznuunm mo (bopMa " rojicMuHa, UBKPHUBCHHU U
HOpMaJIHU, TC IIPpUBJIWYAT JcCLAaTa, oborarsaBar BBIMNPUATUATA UM, CTUMYJIUPAT
' KbM H3CJICA0BATCIICKA ,I[ef/’IHOCT. HaMI/IpaT HIUPOKO IMPHUIIOKCHUC U B H306pa—
3UTCIIHATa ,I[CleOCT.

HpI/I HU3II0JI3BAaHETO Ha pa3HOO6p33HI/I MaTepuajaIn YYUTCIUTC HNOOLIpsABAT
JC€TCKaTa CaMOCTOATCIIHOCT, M30ArBaT U3I0A3BAHETO HAa roTOBH madioHu. Chb-
IMECTBCHO MACTO HAa MATCPUAJIUTEC CC OTACA U B KOHLCIIIIUATA HA MOHTGCOpI/I.
HCJ'I Ha pa3JIMYHUTC I10 (bopMa, OBAT U IOJICMUHA MaTcepuad € J1a CC pa3BUC
CCH30pHOTO Bb3IIUTAHMEC Ha ACLATa, a CC CTUMYJIMpa JII0003HATEIHOCTTA um,
YMCHHUETO UM J1a C€ CAMOKOHTPOJIUPAT, CaMU [1a CC CIIPABAT C Bb3HUKHAJIU TPYA-
HOCTH.

HpI/IHLII/IH’LT Ha CBCTJIMHA, IPO3PAYHOCT U UBAT ou Tp}I6BaHO Ja € IPUOPUTCTCH
KaKTO IIpu O(l)OpM}IHC Ha NMOMCHICHUATA, TaKa U IPH H360pa Ha MaTepuraii BbB BCA-
Ka ACTCKa rpaanHa. 3HAYCHHUETO HA MaTepUuaInTe C€ ThbpCU HE CaMO B CTUMYJIMPAHC
Ha CCH30PHOTO, UHTCJICKTYAJIHOTO, ITIO3HABATCIIHOTO U €CTCTUYCCKOTO pa3BUTHUC HA
JCTCKaTra JIMYHOCT, HO U B EMOLIMOHAJITHOTO M COLIMAJIHOTO n pa3BUTHUC. I/IHTepCC-
HUTC 3a AclaTa MaTrcpualiv MOooUIpABaT TAXHATA AKTUBHOCT, YMCHUCTO UM Ja CC
KOHLICHTPHUPAT, KCJIIAHUCTO UM Ja CIIOACIIAT UACU C BPbCTHULIUTC CU IO IIOBOA Ha
IpeaAcCToAlIa I[CﬁHOCT, B KOATO MMAT Bb3MOXKHOCT [la ITOKaXaT CUJIHUTC CTPAaHU Ha
CBOsATaA JTUYHOCT.

3. MoTuBanusATa U MO3UTHBHUTE EMOIIUH

MoTHBAIUSITA U EMOIUUTE, HEMTOCPEICTBCHO BIIUSICIH BHPXY MOBEACHUETO HA
JeraTa U TSIXHOTO KPEaTHBHO Pa3BUTHE, CE PA3INICkK/IAT BbB B3aHMOBPH3KA TOMEK-
1y CH.

MoTuHBanusITa 3a OnpesaeneHa JeHHOCT ce BIBa HeOOXOaMMa MPEANOCTaBKa
3a HEHHOTO YCIENIHO OChIIecTBABaHe. Jl0Ka3aTencTBO 3a TOBA €, Ye MPH HelHara
Jvrca ce HaOMIoaBaT MOHMKECHU pe3yaTati. Koraro 1eTeto ¢ MOTHBHPAHO Ja ce
3aHUMaBa C MHTEPECHA 33 HETO JCHHOCT, JIa U3MOJI3Ba PA3HOOOPA3HU MATePHATIH C
IeJT J1a TIOCTUTHE OTPEIENICH PE3y/ITaT, TOBa CTUMYJIHPa aKTUBHOCTTA, JKEIAHUETO
Jla C€ Pa3KpHAT HETOBUTE MOTCHIIHATHN Bh3MOKHOCTH.

AKO MOTHBAI[UATA MOXKE JIa CE pas3miie/ia KaTo U3XOACH MyHKT B €IUH TBOPUE-
CKH TIPOIIEC, TO EMOIMUTE CHIIPOBOXKIAT 1eus mporec. Te ca HeoOXOAUMH He
€aMo 3a TBOPUYECKUS MPOIEC, HO U )KU3HEHO HEOOXOIMMH 3a )KHBOTA HA XOpaTa.
EMonuuTe HEMOCPEACTBEHO CE CBBHP3BAT U C KOMYHHKAIHMATA MEXAY Jenara
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U MeXAy Jeuara ¥ Bb3pacTHUTE. HaTpymaHuAT OT neunara onuT B pa3iudHUTE
JKUTEHCKH cUTyaluu, GOPMHUPAHETO HA KOMIETEHTHOCTH M CBBP3aHHUTE C TIX
€MOLIMH C€ SIBSIBaT OCHOBA 3a OCBHILECTBABaHE Ha TBopUecka JeiHocT. Criopen
Krapp u Weidemann (2006) emouuuTe CUrHajau3upaT Ha JEHCTBALIMS YOBEK
JTIOKOJIKO €JIHa CUTyalusl CbOTBETCTBA HA HETOBUTE MOTPEOHOCTH, MOTUBH, 1IEJIH
1 KOMIIETEHTHOCTH.

4. Ponsta Ha y4uTenuTe

VYauTenure U poauTeNnuTe TPsAOBa Aa U3NOI3BAT BCAKA €IHA CUTyalusl B €XKe-
JTHEBHETO, 3a 1a YKPEIAT TBOPUECKHUS IyX Ha Jielara 1 1a CTUMYJIUpaT KpeaTHBHO-
TO UM Pa3BUTHE.

HeocnopBaHo e 3HaueHneTo Ha ejaroruyeckusi CTUII Ha YYUTEJINTE B IETCKUTE
3aBefeHust. [Ipexaneno BUCOKUTE H3MCKBAHUA OT [1€arora KbM JIe[ara, CTpeMexXbT
Jla ce MOCTUTHAT MaKCUMAaJTHO BUCOKH PE3YATATH OT TAX YECTO Ch3AaBa arMochepa
Ha HallpeKeHHe B AeTckara rpyna. [locraBeHnTe negarorudecku Lend HEBUHArU
ca cbo0pa3eHu ¢ Bb3PaCTOBUTE OCOOCHOCTH, KOCTO BOJIH JI0 TIOSIBA HA Pa3JInUHU pe-
AKLUK — HAKOMW OT JieliaTa 3aro4Bar Jia MogpakaBaT Ha JIpyTH, JPYTH Ce CTpecHpar
U HE MpPOsBSBAT aKTUBHOCT, Y TPETH CE Ch3/1aBa UyBCTBO 33 MAJIOLIEHHOCT, a MpHU
HSIKOH JIella Ce TIOSABSBA U arpECUBHOCT.

OOHMKHOBEHO CJIe]l OCBIIECTBSIBAHE HA OINpeaesieHa JeHHOCT HACThIIBA MPO-
nec Ha npepadboTka Ha uHPopmanusaTa. MaTepropu3anusara npeamnosiara Hajiu-
Yyye Ha BpeMe, collMajlHa MOJKpeNna, a Taka ChIO M JKEJJaHMEeTO Ha Jeuara Ja
OCTaHaT caMu, J1a pa3MUILIABAT HaJl CBOUTE OTKPUTHS. B TO3M KOHTEKCT ChHILO
ce oyepTaBa 3HAUEHUETO Ha MEeAarornyeckoTo maiicroperso. [legaro3ure Tpso-
Ba Jla UMaT ThPIICHHUE /12 U3YaKaT JelaTa CaMH Ja HaMepAT pellieHue, Aa CTHI-
HaT /10 3aKJII0YEHUE BbPXY OCHOBA Ha ONKTA U 3HAHUATA CH, a He A2 U30bp3Bar
Jla UM 1oMaraT ¢ TOTOBU OTToBopH. I1o TO3M HauMH y Jenara 1ie 3ano4yHe Ja ce
¢dopMupa yMeHHE MOBEYE /12 pa3ChiKAaBaT, KOraro c€ 3aHMMaBar C olpejaesieHa
nerHocT. HeobxonuMo e a uM ce mpeaocTaBd cBOOOAA /1a MPAaBAT TPELIKH, OT
KOHUTO J1a C€ yuar.

5. CeMeHHOTO BB3MMUTaHNE

Ponutenure mbpBU UMaT BB3MOXKHOCT JIa 000TaTsAT CCH30PHHUS OIUT Ha JIerara,
Jla Ch3lIaJaT TBOpUECKa 0OCTAaHOBKA 3a Pa3BUTHUE W Jla CTUMYJIUPAT KPEaTUBHHUTE
uM yMeHusd. [IposiBaTa Ha yBakKeHHUE KbM TBOpYECKATa NEUHOCT, MOOIIPSBAHETO
Ha MPOsIBEHATa OT TAX aKTUBHOCT MOBUIIIABAT CAMOYYBCTBUETO U YBEPECHOCTTA Ha
Jierara, 4e MoraT CaMu Jia TBOPSAT. Te U3MUTBAT PaloCT U TOPJOCT OT (haKTa, 4e Ch3-
JlaBaT Hellla, THTEPECHU He CaMo 3a TsIX, HO U 33 JPYTUTE OKOJIO TAX. TOBa UMEHHO
TY BABXHOBSIBA Ja MPOIBIIKAT J1a TBOPAT.
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HeoOxoaumo € u poaurten, U neaaro3u ja npeaocTaBiaT CBo0oa B ICUCTBUATA
Y HEOTPaHUYCHO BPEME 3a TBOpYECKa JICHHOCT Ha jienara. B KoHTekcTa Ha JeTcKa-
ta kpeatuBHocT Ullrich u Brockschnieder (Ullrich, Brockschnieder, 2001) momuep-
TaBart, 4e Jierara uMaT Apyru BpeMeHa. Te He JelicTBar 110 YaCOBHUK. 3aHUMaBar ce
C pa3iU4HU JISWHOCTH, O€3 J1a MHUCIIST 32 BPEMETO.

[IpoGsembT 32 KpeaTUBHOCTTA HA JIelaTa B MPEyYUIUIIHA Bb3pacT He OU MO-
I'BJI JIa Ce pa3riie/ia KaTo CaMOCTOosATENeH pooiaeM. Toii e caMo eIMH OT aCIIeKTHTE
Ha ISUIOCTHOTO (hOpMHUpaHE Ha JIeTCKaTa JIMYHOCT.
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STIMULATING PRESCHOOL CHILDREN‘S
CREATIVE DEVELOPMENT

Abstract. In the focus of this article are some factors that affect creativity

in preschool children. The significance of experience acquired through different
activities, children’s environment, their positive emotions and motivation, the
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role of the teachers and the family are also emphasized. The problem of preschool
children’s creativity is not an isolated issue. It is only one aspect of the thorough
development of children’s personality.
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H3cnedosamencku NPpOHUKHOBEHUS.

OCOBEHOCTH HA ECTETUYECKOTO
HPEXNUBABAHE U PASBUPAHE
B ITPOLECA HA OIIO3HABAHE HA ITPUPOJATA

HNBanka KupuiioBa
Cw103 Ha yuenume 6 bvieapus

Pesiome. B marepuaina ce pasniexzia 3HaUCHHETO Ha €CTETUUECKOTO IIPEXKUBSI-
BaHe M pa3dupaHe B Ipolieca Ha 3all03HaBaHe Ha yYeHUIHTe ¢ npupoxaara. Onuca-
HH ca U HAKOHM IIPUMEPH, KOUTO PA3KPUBAT BIHMSHHETO HA EMOLMHTE, YyBCTBATa U
NPeXUBSABAHUATA B IIPOLIECAa HA OBJAAABAHE Ha 3HAHMS W W3rPAKIaHE HAa HAyYHU
KOHLICTILIMH. B pe3ynrar Ha IpeanoKeHnTe BApHaHTH ¥ Ha 0COOSHOCTHTE B I€TCKO-
TO Pa3BUTHE, CE JOCTHUIA 10 0OOOIICHUETO, Y€ €CTETHYECKOTO Bb3IpHEMaHe U pa3-
OupaHe e HeM3MEHHa YacT OT Ipolieca Ha OII03HABaHe Ha IPUPOAATA U U3rPAXKIAHEe
Ha HayYHH KOHIIEIIINH.

Keywords: aesthetic experience, aesthetic understanding, primary science

B nHemHus CBSIT, KOMTO MOCTaBs aKIICHT BbPXY CTAHIAPTUTE U TECTOBETE, € JIeC-
HO JIa ce 3a0paBM ecTeTHYeCcKara CTpaHa Ha Haykara. Hue decTo He ocb3HaBame, ue
HayKara ¥Ma MOTEHIUA Ji1a 000TraTH €XKEHEBUETO, OIIUTA M eCTETUYeCcKaTa HU YJI0-
BJIETBOPEHOCT. Hanpumep, kaTo nenaros3u, Hae u3y4aBaMe IMOrPelIHUTE KOHIICIITUN
Ha JIe11aTa, HO CJIeJ] TOBa IIPOIyCKaMe Jia pa30epeM Jaiu YYSHUIUTE Mpriarar ,,pa-
BUJIHUTE" KOHIICIIIMY U3BbH YUYHJIMIIE U JajIi T WU3I0JI3BAT B MPOIeca Ha €CTETH-
YeCKo MpexuBsiBaHe. Hue cMe 1mo-CKJIoHHHM Ja CH 3aJiaBaMe BhIpoca: ,,Jlamu yuaeHu-
LUTE pa30oHpar u3ydyaBaHUTE UJIEH MPABIIIHO? " BMECTO ,,Jlanu Te oka3Bar BIUSHUC
B exxenHeBrero um?* (Pugh, Girod, 2005). OcBeH TOBa, MHOTO YYHTEIU IJISJAT Ha
MIPUPOIOHAYYHUTE YYCOHH TUCIIUTUIMHY KaTo Ha cOOp OT BAKHU HAyYHH HJICH, ITOBE-
JICHUE ¥ HACOUSHOCT B IpOIieca Ha IperojaBaHe u yueHe. UecTo mpupooHayYHUTE
y4eOHU MPEAMETH CE ONPEACISIT KaTO BUCOKO aHAIMTUYHH, JIOTHYHH, OOCKTHBHU U
metonuuHu. OOydeHue, KoeTo ce 0a3upa Ha Te3W MPUHIMITHU 0COOSHOCTH M3HCKBa
OT YYCHHIIUTE IIPUIIOMHSHE, KPUTHYHO HaOJFOIeHHe Ha 00SKTH U ITpoliecu. Brrpeku
TOBA, HAKOW YUYCHHU MPUABaT HA HayKaTa JJOCTa IMO-Pa3jiniyeH OOJIUK — TaKbB, KOUTO
MPEM3BUKBA TBOPUECTBO, CTPACT U EMOIIUH?,

[TomoOeH e U HAaYMHBT, 10 KOUTO MAJIKUTE YUYCHUIIU Bh3IIPUEMAaT PUPOIaTa.
JleTCKUAT MOaX0/1 KbM OKOJIHATA Cpejia KOPECIIOHAMPA C TEXHUSI YHUKAJICH Ha-
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YUH 32 OII03HABAHE HA CBETA — HAYWH, 0a3MpaH MOBEUC HA EMOLIMH U YUYyJBaHE,
OTKOJIKOTO Ha aHAJTUTU4YHU Muciu. ETo 3amo, nmpu padorara ¢ jena, € Heo0xo-
JIMMO Jia C€ IPU3HAe 3HAYCHUETO Ha €CTETUYCSCKOTO MPEKUBSIBAHE U pa3OupaHe
B Ipolieca Ha OT03HaBaHe Ha 3ao0ukasmiara ru cpena (Wilson, 2010).

1. loHsiTHE 32 €CTETHKA B KOHTEKCTA HA MPUPOAOHAYYHOTO 00yUYeHNEe B
HAYAJTHOTO YIUJIUIILE

[lonsTHETO ,,ecTETUKA™ Ce OTHACS JIO OllcHsBaHE Ha Kpacorara. Ecrernue-
CKOTO IMPEXKUBSBAHE 3al04YBa ChC M 3aBHCH OT ceThBara HHU. 1o ce m3passBa B
HaOJIIOJICHHE Ha KpacoTara Ha 3ajie3a WIH B CIyIIaHe Ha pPUThMa Ha BOJIOIAA.
Bceku uHnuBUI MMa CBOE, JIMYHO YCEIAHE 32 TOBA KAKBO € KPACHBO U KaKBO
He (Mayesky, 2008).

EcreTndeckoTo mpexkuBsBaHE O3HAuaBa W3BBLPINBAHE Ha JCHHOCTH 3apaju
pagoctTa oT TaX. [lenara ca rmiieHeHu OT Kpacorara. Te oOuyar npupozara, paji-
BaT ce, HaOIIO/IaBaT U TOBOPST 3a HEs. Y UCHUIIUTE U3Pa3siBaT CBOUTE YYBCTBA U
U] Upe3 e3MKa, IECHUTE, EKCIIPECUBHUTE JIBUKCHIS, My3HKaTa, TAHIIUTE U T.H.
Bbeberara ycemar c Tenara cu. Te ca oTBOpeHH 3a cBeTa 0kojo cede cu. JleTcko-
TO €CTETHYECKO YyBCTBO CE IMOSBSIBA MHOTO TIPS J1a CE MPOSBAT TBOPUYCCKUTE
criocoOHOCTH. Besiko Oe0elko mpeKuBsIBaHe ChIbPKA €CTETUYSCKA KOMIIOHSHT
— HampuMmep: u300phT Ha MEKa, CAaTCHEHAa 3aBUBKA WM I[BETHA Mrpayka. Te3u
n30opu ca JoKas3arescTsa 3a JnueH BKyc. Koraro OeOerara pacrart, Te UCKat Ja
yd4ar 4pe3 BKyca, JOKOCBAaHETO U MUPHUCA, KAKTO U Upe3 3ByKa U cBeTiauHara. Ka-
MaUTEThT 32 €CTETUUYCCKU M300p pacte. Jlenara ot npeaydniInilHa Bb3pacT ce
paaBar U TBOPSIT CIIOHTAHHO, U3IIOJI3BAMKHU PA3IMUYHU MaTepUaIIH.

3a ;1a ce pa3BHe €CTETUYECKOTO YYBCTBO, YUCHUILIMTE TPAOBA J1a C€ HaydaT
Jla HAMHUPAT KpacoTara U y4yJBaHETO B CBOS CBST, JOPH U IpeJicTaBaTa UM 3a
TOBa Jla CE€ pa3jindyaBa OT Ta3W Ha yuurtess. ToBa € BaXKHO Jla ce OTOEJeKH,
3al10TO CaMo Jiella, KOUTO U30UpaT U OLEHSIBAT CAMOCTOSTEIHO, MOTaT Jia pa3-
BuAT ecTeTuuecku BKyc (Mayesky, 2008). IlocouenusaT ¢pakrt e ocobeHo 3Ha-
YUM B IIpOIleCa Ha ONI0O3HABAaHE HA MPUPOJaTa, 3aIl0TO KJIaCuYecKaTa eCTeTH-
Ka MOJbpiKa TBHPACHUETO, Y€ KpacoTara € MPUChIa Ha OOCKTHUTE, T.C. TOBA
€ OHTOJIOTUYHO — KpacoTaTa € acleKT Ha chllecTByBaHeTo. Jla ce kaxke, ye
HEIlO € KPacuBO (B KJIACHYECKUS CMUCHI), O3HAYaBa Jla C€ HANpPaBU TBbPJeE-
Hue 3a peanHocTTa. HaOmromaBaHusT 00EKT MOXKeE Jla ce Bh3IpUEMa HIIH Jia He
ce ompejielis KaTo KpacuB, HO TOBA HE TO MPaBU IMO-MaJIKo KpacuB. B HaykaTa
CBIO MMa MOJAOOHU TBBPJCHHS 3a peanHoCTTa. UHAMBUIBT MOXKE Ja HE 3HAe
CTpYKTypaTa U ChCTaBa Ha JUaMaHTa, HO TOBa HE CE OTpa3siBa Ha HETOBUS
xumuyecku cberaB (Ratzsch, 2001; McMahon, 2007). OOMuciisiHeTo Ha Ta3u
Bpb3Ka MEXKJly €CTETHKaTa U HayKaTa MMa KJIIFOUOBO 3HAYCHHE 3a MPUPOOHA-
y4HOTO 0OyueHue. To3u €CTETUYSCKH SIEMEHT MOXKE JIUPEKTHO J1a CE CBBhPIKE
C MOHATHETO 3a KpacoTa, HalpUMEpP: KPacUB €KCIIEPUMEHT, KpacuB oOpa3 Ha
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HEIIOo Moji MUKpOcKoma. [TocoueHOTO MPEKUBSIBAHE MOTUBUPA YUCHUIIUTE, HO
TOBA HE € JOCTATHYHO JIa CC pa3pelin MpoOIeMbT, CBbP3aH C OICHIBAHETO Ha
kpacorara. Ocbh3HABAWKN pa3auKaTa MEKJIy YYCHHTE U YUCHHUIHUTE (MO OT-
HOIIICHUE HA I[EJIH, MOTUBH, KOHIICIINHN), BAXXHUAT BBIIPOC € JaH Jerara ca
CMOCOOHM J1a OIEHST KpacoTaTa B MpoIleca Ha OMO3HABaHE HAa MpHUpOJATa.
IMocraBsiiku TO3u MpoOJIEM, BH3HUKBA APYT ACMEKT, CBbP3aH C BB3MpPUEMAa-
HETO Ha KpacoTaTa. Hampumep: 3a TPETOKJIACHHKA KpacoTaTa MOXe 1a Obe
B IIBETA HA JMaJICH O0OCKT, TOKATO YUCHHSIT MOKE Ja S OTKPUE B MPOCTOTATA,
CHMETpHUSATA WK JIOPU B CIOKHOCTTA. HO peaylupaHeTo HAa €CTETHUYCCKUS
€JIEMEHT B MPUPOJOHAYUYHOTO OOyUYEHHE CaMO 0 BHU3YaJHOTO OI[CHSBAaHE Ha
00eKTa BOIM J0 MOMAICHSIBAHETO HAa Ba)KeH (akT, a UMEHHO, Y€ MPOYyIBAHETO
¢ TBOPYECKH MPOIIEC, B KOWTO EMOIMUTE, €CTETUKATA, BOOPAXKEHHUETO H IMO-
3HAHUETO 00pa3yBaT eaHO 110, [10 Ta3u MpUYHHA, ECTETUUCCKUAT CICMEHT
Tps6Ba /1a Ob/Ie YACT OT OMUTA B MPUPOJTOHAYUYHOTO OOYUCHHUE U Ja CE CBBPIKE
C MPEXKUBSIBAHUS KATO BH3XHUIICHHUE, YUyABaHE, BHOOpaKCHUE MO MOBOJ Ha-
onronaBanu obektu (Hadzigeorgiou, 2005; Tytler, 2007).

2. IlonsTHE 32 eCTETHYECKO NMPEKNBSIBaHE H Pa30MpaHe B Mpoleca HA OI0-
3HaBaHe HAa MPUPOAATa

[TpexuBsIBaHETO € €CTETUYECKO, KOraro caMOTO TO HOCH YIOBOJCTBHE. TO Cb-
JbprKa BBTPEIIHA [IEHHOCT U MOXE J1a IPSIU3BHKa YyBCTBO HAa EMOIIMS, YUy/IBaHE
u unrepec (Bahm, 1993).

Tab6auua 1. Tunose npexUBsIBaHUSA,
KOHMTO MOTaT JIa CTUMYJIUPAT YyBCTBO HA Bh3XHIICHUE,
yuayzaBaHe u unrepec (Milne, 2010)

Bupa npexxmsaBaHe XapaxkTepucTmku Mpumepn

[lyxoBHO Moxe fa nMa KakTo M3pa3un nnu 4yyscTBa, nNpeansBuKaHu
penurno3Ha, Taka u CBeTcka | oT HabntoAEHUETO Ha 3Be3au
nepcrekTuea. 1 OLeHsIBaHe Ha npupogara.

[npeKkTHO no3oBaBaHe
Ha ['ocnoa KaTo cb3aaTtern.

LleHHoct/ OueHsiBaHe cunata YyBCTBa, n3paseHn npu cbibebka
pecnekT Ha npupogarta. CbC cunaTa Ha npupoaaTa
(Hanp. npv UyHamwm).

KpacoTa OueHsiBaHe Ha ecTecTBeHU- | YyBCTBa, U3pa3eHu Npu B3auMo-
Te hopMK U CTPYKTYpa Ha [encTBusa ¢ npupoaaTa (Hanp. npu
npupogara. HabnogeHne Ha KpacuBo LBeTe).

JtobonnTCcTBO AdeKT1BHa HaCo4eHOCT, J1tobonnTCTBOTO € 0CO6EHD

KOSITO CTUMY/IMpa MHAMBMAA [a | M3pa3eHOo MpU [eLaTa 1 yUYeHuTe.
pasbepe AeNCTBUTENHOCTTA.
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OnucanuTe NPeXUBSIBAaHUS ca IEHHHU U 3HAYMMHU, 3aI10TO criopes [oun Bcekn
OIIMT U y4Y€HE ca He caMO KOTHUTHBEH IIPOLEC, HO ChIIO ChIBbPXKAT U LEHHOCTH,
eMouuu. B To3M CMUCHI, €CTETHYECKUT aCleKT € Hepa3AeaHa 4acT OT MPEeXHU-
BsBaHUATA. 3a Ja pElIMM KakBa Ja ObJie¢ HacoKara Ha HAIUUTE ACWCTBUS, HUE
TpsiOBa Ja yCTAaHOBMM Kak ce yyBcTBame. [Ipumep 3a ToBa ca MHTEpBIOTaTa Ha
baywm ¢ geua orHocHO yepBente. Toil JeMOHCTpUPa, Y€ EMOLMUTE, IECHHOCTUTE U
€CTETHUUECKHUTE MPEKMUBABAHUS Ca CBbP3aHU U CE€ aCOLUHUPAT C KOHLENTYaJTHUTE
acrniektu Ha yuereto (Dewey, 1998). biym naBa cnegnus npumep (Bloom, 1992):
B IOBEUETO CIlyyad YepBEUTE MPEIU3BUKBAT CHIHM eMoluH. [IbpBoHauamHara
peakuus Ha EMunu e, ge Te ca ,,rpo3nu, nporuBHu. He xapecBam nsera um™. Ho
CJIe]] TOBA, TSI CpPaBHSIBA TO3M LIBST C IIBETA HA MPBCT ChC COOCTBEHA LIUPKYJIALUSI.
B pesynrar Ha TOBa, AE€TETO MPaBU M3BOJ 3a POJIATA Ha KPBBTA. AKO LIBETHT HE
Oele mpeAn3BUKaI TaKbB EMOLIMOHAJIEH OTrOBOp, TO EMuiu He Ou HampaBuia
BpbB3Ka C KPBBTA.

To3um mpumep mnoka3Ba SICHO, Y€ HETaTUBHOTO ECTETHYECKO MPEKHBSBAHE
MOXeE Jla UMa MMO3UTHUBEH y4eOeH pesyiaTar, KOWTo (yHKIHMOHUpPA HE camo KaTo
MOTHUBAIMOHHO ChCTOsIHUE. EcTeTnyeckuTe NpexuBIBaHus ca O4EBUIHHU, KOTATO
YUYEHULIUTE pelIaBatr Ha KakBo Ja 00bpHAT BHUMAaHKE U KO€ J1a uTHopHupat. B To3un
CMUCBHJI, KOTHUTUBHUSAT U €CTETUYECKHUAT acleKT € HeoOXoauMo aa Oblar pas-
MIeKIAHU KaTo 4acT OT IsutocTHara aeiHocT (Jakobson, Wickman, 2007).

Ot cBos cTpaHa, OOraTrcTBOTO Ha MPEKMUBSIBAHUS BOAU [0 U3TPaKAaHE Ha ec-
TeTuuecko paszbupane. To ce ompeznenst Karo BPBH3KH MEXKIY KOHIICTITYaJHHUTE
3HaHUs, KOMOMHHUPAHHU C OLCHSIBAaHE HAa KpacoTaTa W CWiaTa Ha HJIEUTE, KOUTO
TpaHcOpMHpAT HAIIUTE BB3NPUATHS U IPEKUBsIBaHMs. B pe3ynrar Ha HaydeHO-
TO W MPEKHUBSIHOTO YUYCHHLIMTE 3a04BaT J1a MHUCIST U AeicTBaT pa3iauyHo. Oc-
HOBHHMTE KOMIIOHEHTH Ha €CTETHYECKOTO pazdupaHe ca:

1. IlpomeneHo Bb3npueMaHe — Ha ceOe CH U Ha CBETa.

2. llogHOBEH MHTEpEC, YUyABaHE, BbIIHEHHUE.

3. SlcHa MHCBII U OBIIaAsIBaHE HA HAYYHU KOHILICTILHH.

ToBa e 0cobeHO BayKHO, 3aLI0TO €CTETUYECKOTO NPEXKUBSBAHE U pa3OupaHe Mo-
rar Ja OpOMEHST HauKHa, TI0 KOWTO BB3IPUEMaMe CBETa, KaKTO U JEHCTBUATA HU
(Girod et al., 2010). 3a na ce mocTUrHEe Ta3W LEJ, YUUTEIAT MOXKE Aa M3I0I3Ba
cieanute GopMu:

1. PabGoTa B HayyeH LEHTHP — B HETO Aeuara TpsiOBa Aa UMaT MaTepuaiu, ¢
KOMTO CBOOOZHO J1a MaHUIyJIUpaT. ToBa HE € MPOCTO KbT, B KOMTO yUYEHHULIU-
Te camo HabmronaBat oO0ekTH. [loBedeTo yunTenan M3Mmon3BaT MACHK U BOAa, HO
MOKe J1a ce J00aBAT omie opu3, 600, HapeBUYHO OpaIIHO UK AbPBEHU CTHPrO-
tuHu. Te3u marepuanu TpsOBa ga ObIaT JOCTHIIHM 3a IPOyUYBaHE, U3MEPBaHE,
nzcunsane. Ha neuara TpsibBa 1a ce npegocTaBy Bb3MOXKHOCT Ja MaHUITYIUPAT
CcBOOOAHO ¢ M30paHUTE MaTepuain, 0e3 YUUTENAT J1a OIpeaeisi KOHKPETHA Lell
Ha JEWHOCTTA.
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B Hay4HMs IGHTBP MOXKE J]a MMa PACTEHHUS WM KUBOTHH, KOUTO JIEIIaTa Jia HaOJIro-
JaBar. B nombiHeHre, yYeHUIMTE MOTaT J1a Ce TPHKAT 3a TsX, Jia 3alKucBaT HHpOopMa-
st (KaTo HarpuMep KOJIKO XpaHa ca M3sUIY, KOJIKO BOJIa Ca M3IWJIN U T.H.)

»MoJs, munaite € Haanuc, KOUTO MOAKAHBAa YUCHUITUTE 1a NEHCTBAT U J1a Ma-
HUIYJIUPAT ¢ UHTEPECHH MpeaMeTH. MHOro yuuTeln 3ano4yBar yuyeOHaTa rojauHa
C JKEeJIaHWE J1a TIPOyYBaT OOCKTUTE, KOUTO JeIaTa HOCAT OT BKbBIIU M KOUTO OMxa
MPEACTABIABAIA UHTEpeC 3a TAX. Hampumep, Te MHULMUPAT TPOEKT, CBBP3aH C
MOCTaBSHE HA MTHUYE THE3I0 B MAJKO IBbPBO, WIM MPOYYBAT CHEUUATHU KaMbHHU,
JIOHECEHU OT YUCHULIUTE.

2. OTKpUBATEJICKH Pa3XOJKU — T€ Ca HA4MH 3a MOIIbpKaHe U OOHOBSIBAaHE Ha
Hay4YHUS [eHTHP. Ta3u hopma Ha paboTa ¢ MaJIKu Jiena ce 0a3upa Ha JKEIaHUEeTO Ha
YUCHUIIUTE 12 KOICKIMOHUPAT. OTKPUBATEICKUTE Pa3X0JKH MOTAT J1a IPEIOCTABSIT
Ha JiellaTa Bb3MOXHOCTH JIa U3I0JI3BaT [1a3apCKU TOPOU MPHU ChOMpPaHE Ha MaTepH-
aJ B JIBOpa WM OJI3KaTa MECTHOCT.

Crnen chOMpaHETO HA UHTEPECHU OOCKTH YYCHHUIIUTE MOTar Jia 3aloyHar Jia T
CopTHpart, cpaBHsBAT, KacuuIpar u noapexaar. Ha ciensair eramn, cbOpannuTe
MIPEIMETH CE€ OIMKCBAT Ha JIMCT. 3a MO-O0JM3bK IMOTIIE JelaTa Morar Jia U3I0J3Bar
JyTla ¥ Ha OCHOBAaTa Ha HAOJIOJCHUATA CH J]a COPTHPAT OOSKTUTE CIIOPE]] INHUUTE,
LIBETA U JPYTH CICMEHTH.

Hururanna xkamepa MOXKE Jla MPOCIEIN IETCKATa KOJCKIHs, a HAAMUCH KaTo
»A3 pascieaBaMm’ Wi ,,A3 OTKPUX IPEAMET, KOWTO € KPBI'bJI U UMa JINHUU® IpeJI-
CTaBAT OTKpUTHsATA Ha yueHuure (Mayesky, 2008).

OcBeH nocodeHuTe POPMH, YUUTEISIT MOXKE J]a U3I0I3Ba U Pa3IMYHU METOJIHU-
YECKU MPUHOMHU, KaTO HAIIPUMED:

1. [IpencraBsaHe Ha KOHIICMIHMYU MO HAYMHA, IO KOUTO T€ Ca Bb3HUKHAIU U
ca craHaj v 3HauYMMH. ToBa € HEOOXOJUMO, 3aIl0TO BCUYKH, JIOPU U HaM-3HA-
YUMUTE KOHICIIHUK, ca OWUIIM UJCU, KOUTO JOPU Ca OWIM OTXBBPJISHH, KATO
Hanpumep uneara Ha Konepuuk 3a CipHueBara cucteMa. /lHec KoHIENIUATA,
ye 3emsTa ce BbpTHU 0KOJI0 CITBHIIETO, € HEelll0 OOMKHOBEHO M HHUE JIOPH HE Ce
3amucisiMe 3a ToBa. Ho mo Bpemero Ha KonpeHuk tasu muues € Owia cMmyina-
Balla ¥ € MPOMEHUJIA MUCICHETO Ha XopaTa. 3a Ja OICHAT 3HAYMMOCTTa Ha
Ta3u KOHLEIIINS, YYCHUIIUTE TPIOBa Ja OCh3HAST U MOYYBCTBAT BAXKHOCTTA Ha
pasriexaanara ujaes. ToBa BKIOYBA pa30upaHe HA UCTOPUYECKHSI KOHTEKCT, B
KOHTO UJesATa ce € 3apoJiniia, KAKTO U IIPU3HABaHe Ha TpaHC(HOpPMAIUUTEe, KOUTO
T4 € IpeAu3BUKaA.

2. CtuMynupaHe Ha ChbOPUYACTHOCT M 3HAYUM JIMUEH OMUT — MHOTO IMEAaro3u
[O{YepPTaBaT 3HAYCHUETO HA CBHP3BAHETO HA YUCOHMS MaTepuaj C OIKUTA HA y4e-
Huuure, Ho J{1on otuBa mo-manede. Tol cunta, 4ye meAaaro3uTe clieBa ga CBbpKaT
y4e0HOTO ChIIbPIKAHUE C JCTCKHS OMUT [0 HAYMH, KOWTO MPEIU3BUKBA 3HAYUMU
nnanu npexussisanus (Dewey, 1990). ToBa o3HayaBa BHUMATEIHO NOAOUpaHEe HA
IlyMH, 00pa3u, ONMUCaHUs U JICHCTBHSI C 1SJT IPUBJIMYAHE HA BHUMAHHUETO HA YYCHH-
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uure. Hanpumep, npu u3ydaBaHeTo Ha TeMara 3a )KMBOTHUTE U TAXHATA aJanTalus
KBbM CpeJara, YUUTeIST MOXKe Ja NPEIIoKU HAKOW BUACOKIIUIIOBE Ha 3a0emexu-
TEJIHU JKUBOTHH (HAIIPUMeEp: MEUKa TPHU3JIM) U Ja BH3JIOKH Ha Jielara Ja Haluiar
JIOKJIaJ 32 JIOOMMOTO CH XMBOTHO. B X01a Ha ypoka y4uTensT Moxe ga oOsicCHH
CJIEAHOTO: ,,[a31 CeaAMHUILIA LIe HAYYHM ITOBEYE 3a TOBA, Y€ BCSIKO KMBOTHO UMa YHH-
KaJHO ycTpoiicTBo. ToBa € Taka, 3a1]0TO BCSKO KHMBOTHO € Ch3aJCHO J1a ce Oopu
W olessiBa B AajeHa cpena. M xoraro Hayuute U pazdoepere Kak JKMBOTHHTE ca ce
aJanTHpaid KbM Cpelara cH, e OCh3HaeTe, Ye BCSKO )KUBOTHO € M3KIIOUUTEITHO
ch3laHue".

Ocrananara yacT OT ypoKa € TIOCBETeHa Ha JIEMHOCTH, CBP3aHU C OCh3HABAHE
Y OLICHSBAaHE Ha )KUBOTHHUTE KaTO YHUKAJIHU Ch3aaHus. Hamepenuero Ha yuutens
€ Jla CTUMYJIMpa ChIIECTBYBALIUTE UHTEPECH U J]a MPEAU3BUKA ChIIPUYACTHOCT U
BBJIHEHUE KbM TEMHTE 32 )KHUBOTHUTE B €XKECAHEBUETO M. TO3M Moaxon, 3a pasiu-
Ka OT TPaJULMOHHUS, U3M0JI3BA OBJIAIIBAHETO HA y4eOHOTO ChIbpPKAHUE HE KAaTO
KpaifHa 11eJ1, a KaTo CPEeJICTBO 3a 000rarsBaHe Ha OIHTA.

3. M3non3Bane Ha MeTadopu ¥ NOBTOPHO HAOJIIONEHHE — TOBA € Ba)KHO, 3a10TO
YeCcTO B €KCJHEBHETO CH HUE pa3uuTaMe Ha pasno3HaBaHero. [lo Tasm mpuyuHa,
HUe He3a0aBHO KiacupuIupaMme 0OCKTUTE KbM JajieH KJac W YecTO MorajaMe B
CTEPEOTHITN MJIH NIpeABapuTeHO HadepTanu cxemu (Dewey, 1980).

[ToBTOpPHOTO HAOMIONCHHE WM3MCKBA OT YYCHHIHUTE BHUMATEJCH IOIIEH KbM
00MKHOBEHH 00EKTH OT HOBa neperekTuBa. Hanpumep, npu u3ydaBanero na CibH-
YyeBaTa CUCTeMa YUCHUIINTE HACHTU(HUIMPAT To3HaTH 00ekTH Karo JlyHara, KOUTO
Morar ga ObAaT BUACHH 10 pa3nuueH HauuH. Ciies ToBa, Jenara HalmonaBar 00ek-
Ta B ©KETHEBHETO CH U CIIOACIISIT TIOBTOPHOTO CH HaOoneHue ¢ kiaca. Hanpumep:
,,HaOIonaBax moBTOpHO Buepa BeuepTa! Yemsax Aa BUAS pa3iuuHu GOpMHU U Hellla
Ha JlyHaTta u Mora Jja BU Kaxa, 4ye TOBa € OWJIO MPOCTO CSAHKA, KOSITO U3ITIEXK 1A KaTo
HOKBT Ha IPBCT. B TO3M cityyaii HOBTOPHOTO HAOIIOACHUE TIOMara Ha TO3H Y4eHHUK
Jla M3I0J13Ba CBOETO pazOupane, Aa o0sicHu 1 oboraru cBoeTo Bb3npusitue (Girod,
Wong, 2001).

4. JleMOHCTpHpaHe Ha CTPACT KbM y4eOHOTO ChABPKAHUE — OOMKHOBEHO Yy4e-
HUIIMTE CH U3rPaKIAT BIICUaTEICHUs 3a YUeOHHMs MPeaMET Mpe3 MorieJa Ha CBOs
yuuten. To3u ¢akT nmocrassi meAaro3uTe Npej rojsiMa OTTOBOPHOCT — T€ TPsOBa 1a
NPEACTaBAT YYeOHOTO ChIBbp)KaHUE 110 BBIHYBAIl U MOTHUBHUpAI JielaTa Ha4MH.
KakBo TpsiOBa a HampaBsT yYUTENNTE, 32 J1a IOCTUTHAT Ta3u uen? Ha mbpBo msic-
TO, CaMUTE MeJaro3u TpsiOBa Ja ce BhJIHYBAT U Ja MPEroaBar ¢ KeJlaHHe KOHKPET-
HUs yuebeH matepuai. Ho ToBa moHsikora € TpyAaHO, 3alI0TO C€ CIIy4YBa yUUTEITHTE
Jla penojaBar yueOHO ChIbpKaHUe, KOSTO He TIPEe/ICTaBIsiBa HHTEpeC 3a TsIX. To3u
npobieM He MOKe Aa ObJie pa3pelleH HAITbJIHO, HO MEAAaro3uTe MOTaT J1a Pa3BHAT
CBOUTE MHTEPECH KbM JIaJICHU TEMH Ype3 Pa3roBOp ChC CIELUAIINCT, pa3KpHUBaHE
Ha UCTOPUYECKHSI KOHTEKCT Ha UAEATa, IEMOHCTPUPAHE Ha EHTYCHa3bM Mpe] yde-
HUIIUTE U CIOJEIISIHE HA COOCTBEHN €CTETUUECKU MPEKUBSIBAHUS.
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5. [lpennpuemane Ha OINpPEICIICHU NEHCTBUS, Bh3IIPHEMaHe M OIICHSBAaHE Ha
M3yYEHOTO OT CTPaHa HAa YYCHUKA. YUHTEIUTE MOTaT Jia OPraHU3HUpar Cepus OT
JNEHHOCTH, Ype3 KOUTO Jla CTUMYJIHpAT €CTETHUSCKUTE pexuBsiBanus. Hampumep,
B YpOKa 32 aJalnTUPaHeTO Ha JXUBOTHUTE KbM Cpe/iaTa, CIIOMEHAT 110-TOpe, YUUTe-
JSAT IBPBO MOTHBHpPA JielaTra C e Bb3IPUEMaHe Ha KUBOTHUTE 0 HOB, 3HAYUM
HauuH. CJiej] TOBa YYCHUIIUTE OICHSBAT )KUBOTHUTE HA OCHOBAaTa HA KOHIICTIIIUATA
3a ajanTaiusaTa U padoTAT B MajKu rpynu. Hakpas, yauTensT okypakasa Jierara
Jla U3M0JI3BaT U3y4yaBaHaTa KOHIEIIIHS B €XKEHEBUETO CH U JIa CIIOJICIISAT U3BBHY-
YUIIMIIHATE CH TIpexkuBsiBaHus. [10 TO3W Ha4MH, NMEeAarorbT aKIEHTHPa BbPXY ec-
TETUYECKHUTE TIPEIKUBIBAHUS, KOUTO BIHSISIT U TPAHC(HOPMUPAT B3aUMOICHCTBUETO
Ha jienara cbe cpenara (Pugh, Girod, 2005).

6. CTumMynupaHe Ha TBOPYSCKHUTE CIIOCOOHOCTHU — JIOKATO MpeIojiaBa, y4uu-
TENSIT MOXE J]a CTUMYJIMpA YYCHUIIMTE Jla JCHCTBAT MO-TBOPYSCKU U Ja H3-
MOJI3BaT BhOOpaxeHueTo cu. Jlerara mMorar jia U3IMoia3BaT BhIPOCH OT THIIA!
»KakBo Ou craHano, ako....“. Hanpumep: ,,KakBo Ou craHano, ako KaMbHHTE
Moxexa Ja ropopat? Kaksa ucrtopus Ouxa HM pa3ka3ajiv 3a TEXHUTE I'bTe-
mecTBuA?. YUSHUIIUTE MOTaT Aa ObJaT CTUMYJIUPAHU J1a OTKPUAT HAYYHUTE
UJIeH 10 HA4YWH, OJU3BK MO M3BECTHUTE MUCIOBHU SKCIEPUMEHTU Ha AWH-
maitn (Girod et al., 2002).

Pa3srnenanuTe BapuaHTH MO3BOJSBAT Jia CE€ HAlpaBu OOOOIICHHUETO, Y€ ec-
TETUYECKOTO UyBCTBO HE O3HA4aBa ,,A3 BHXKIaM™ WU ,,A3 4yBaMm‘, a MO-CKOPO
»PaJBaM ce Ha TOBa, KOETO BMXKAaM" WJIH ,,XapecBa MU TOBa, KoeTo uyBam*‘. ToBa
03HAuaBa, ue JIETETO M3II0JI3Ba BKyca WIH MpeAnoYnuTaHusTa cu. Ecretnyeckara
YYBCTBUTEIIHOCT € BaXKHA 3a YUCHUIIUTE, 3al]0TO MOA00PSIBa KAYECTBOTO Ha yde-
HETO M CTUMYJIUPa TBOPUECKUS MPOILIEC, & TOBA JlaBa CICIHUTE MPEIUMCTBA:

1. Jlenara ca mo-4yBCTBUTEIIHA KbM NPOOJIEMHU, CBbP3aHU C BBTPEIIHHS CU
CBSAT U ChC 3a00MKaIIAIIATA TU CPEla.

2. JlenaTa ca mo-CKJIOHHHM JIa y4aT CaMOCTOSITEIHO, 3alI0TO Ca MO-4yBCTBUTEI-
HU KBbM IIPOIYCKHUTE B 3HAHUSATA CH.

3. JKuBOTHT € MO-BhJIHYBAII 33 YYCHHUIIUTE, 3al[0TO T€ UMAT Bb3MOXHOCT Ja
MIPOSIBSIT JIFOOOTIUTCTBO U J1a ObJAaT U3HCHAIAHU.

4. Jleuara ca 1mo-ToJepaHTHH, 3al[0TO HAy4YaBar, 4¢ UMa MHOKECTBO Bh3MOXK-
HU HAYMHU 32 peaju3upaHe Ha TEXHUTE UJICH.

5. YdeHunuTe ca Mmo-HE3aBUCHUMH, 3aIOTO ca ,,lI0-OTBOPEHU KBM CBOUTE
coOcTBeHH Muciu. Te yMesT ChIIO Ja 3a]1aBaT BHIIPOCH.

6. Jlemara ce crpaBsT 10-J100pe B CIOKHU CUTYyaIlMH, 3al[0TO HE OYaKBar jJa
OTKpHSIT eIuH Hail-1o0bp otroBop (Mayesky, 2008).

B nomrbiHeHHE Ha TOBA, BB3MOXKHOCTTA 32 BKIIFOUBAHE HA €CTETHYCCKH MTPEIKH-
BSIBAHUS B y4eOHO-BB3MHUTATEIHUS IIPOIIEC BOJH JI0 YIIOBICTBOPEHUE, ChlICHCTBA
3a MO-A00POTO KOHIENTYaTHO pa3OupaHe U 3allOMHSIHE, KAaKTO U 32 3HAYUMOTO U
tBOopuecko yuene (Uhrmacher, 2009).
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JlokazarencTBa 3a 3HAUMMOCTTA Ha JIETCKUTE ECTETUYCCKU TIPEIKUBS-
BaHUS MOTAT Jia C€ OTKPHAT M B Hu3cieiBaHusATa Ha ToMKkuHC U THHUKIU]
(Tomkins, Tunnicliffe, 2007), kouto mpoy4BaT OLEHABAHETO U HHTEPIPETALUATA
Ha MPUPOAHU OOCKTH, CIIOJCIICHU OT Jelara OT HayalHa YYWIIHIIHA Bb3pact. Te
YCTAHOBSIBAT, Y€ 3HAYUTEIIHA YaCT OT YYCHHIIMTE, KOraTo ca MOMOJICHHU J1a u30e-
paTr 00EKT OT CHMMKA U Jia TOBOPAT 3a HET0, U3I0JI3BAT KAKTO YUY/IBaHETO, TaKa
U ecTeThYecKara CU IpelreHKa npu u3dopa. Jlemara ca CKIOHHU Ja ynoTpedsBar
¢dpa3u xato ,,A3 IpoCcTo ro Xapecax‘ uim ,,I'e ca Toakosa ciaaku‘. ToBa mokassa,
4e YUSHUIUTE U3pa3siBaT BUJ €CTECTHYECKA OIICHKA, KOSITO € MOBIHUSHA OT CTPYK-
Typara u (opmara Ha 00eKTa, KAKTO M OT CEH30PHOTO BB3IPUSITUEC HA YUCHUKA.
[MocouenusT dakT npeanonara MOBUIICHO BHUMaHHUE KbM €CTETUYECKOTO TIpe-
JKUBSIBaHE U pa3OMpaHe Ha YYCHHIIMTE B IMPOIIECa HA OMIO3HABAHE HA MIPUPOJATA.
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PECULIARITIES OF THE AESTHETIC EXPERIENCE
AND AESTHETIC UNDERSTANDING IN THE PROCESS
OF DISCOVERING NATURE

Abstract. The material considers the significance of the aesthetic experience and
the aesthetic understanding in the process of discovering nature. Some examples
are described, which reveal the influence of the emotions, feelings and experiences
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in the process of acquiring knowledge and developing scientific concepts. As a
result of the suggested options, as well as according to the characteristics of the
children’s development, a generalization is made that the aesthetic perception and
understanding is an invariable aspect of the process of discovering nature and
developing scientific concepts.
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THE PROCESS OF READING
AND THE TEACHING OF READING SKILLS
TO PUPILS WITH DYSLEXIA

Blagovesta Troeva
New Bulgarian University

Abstract. The paper explores the strategies applied in teaching reading skills
to pupils with the dyslexia. It starts with an analysis of some of the most influential
theories of reading development in languages with an alphabetic orthography
and the implications they have for teaching reading skills. Next, it identifies
the areas of reading acquisition that are most frequently affected in dyslexia,
acknowledging the complex and inhomogeneous nature of this specific learning
difficulty. Drawing on research on reading interventions, the paper discusses the
focus given to structured phonics presented in a rich language environment. It
suggests that comprehension developing activities alongside the development
of phonological skills should not be underestimated. Additional principles
guiding instruction are identified and discussed — multisensory teaching, the
role of context, mixed-ability grouping, reinforcement, overlearning and
metacognition. Taking into account the variations of each learner’s profile,
the author concludes that accommodating the reading instruction to meet each
student’s individual needs is what teachers should aim at in order to secure the
most inclusive learning environment.

Keywords: dyslexia, reading development, strategies, teaching reading
skills

Introduction

1 hear and I forget. I see and I remember.
1 do and I understand
Confucius, 551BC - 479 BC, cited in Vaillancourt, 2009

Unlike speaking, which comes relatively easy through imitation, reading
is an invention from about only 5,000 years ago, has not been enshrined in
our genome, and is a skill that needs to be taught (Stein, 2008). It is a major
component of literacy, a socio-cultural phenomenon whose features change in
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temporal and geographical terms. Its merit is contingent on societal priorities
(Elliot et al., 2008), undoubtedly rising in the western world where the notion
of illiteracy often carries ‘negative associations with limited ability of social
value’ (Cook-Gumpertz, 2006 cited in Elliot et al., 2008).

This line of development parallels the growing commitment to inclusion,
interpreted by some as, ‘the process of increasing the participation of learners
within and reducing the exclusion from, the cultures, curricula and communities
of neighbourhood centres of learning’ (Booth, 2000). An individualized
approach ensuring high quality and equitable teaching for all is required by
national and international documents such as the UN Convention on the Rights
of Persons with Disabilities which stipulates that, ‘effective individualized
support measures are provided in environments that maximize academic and
social development, consistent with the goal of full inclusion’ 7,

Dyslexia is considered to be a specific learning difficulty?. It is generally
believed to be caused by deficits in the phonological representation or processing
(Snowling & Hulme, 2011). Children with dyslexia find it difficult to map
letters onto sounds, which is experienced as difficulties in decoding written
words (Vellutino et al., 2004). It might be expected that this is the area where
intensive teacher support would be required. However, reading in a language
with a deep orthography like English is a complex process (Snowling, Hulme,
2011). Decoding print and understanding the alphabetic principle are an essential
step towards proper reading but as Snowling and Hulme point out, children also
need to ‘read fluently and with understanding’ (2011). For this reason, a narrow
focus on phonological skills is likely to be insufficient. A number of government-
funded reports both in England (Rose, 2006, 2009) and the USA 12), as well as
Section 1.25 of the SENDCP (DfE, DfH, 2014), have recommended a number of
approaches to address the difficulties in reading acquisition.

The paper will focus, first, on some of the most influential theories of reading
development in languages with an alphabetic orthography and the implications
they have for teaching reading skills. Next, it will attempt to identify the areas of
reading acquisition that are most frequently affected in dyslexia. Finally, it will
look at research on reading interventions that has informed teaching practice.

Developing Reading Skills

Before analyzing what strategies are applied in teaching reading skills
to pupils with dyslexia, we have to identify the main skills that need to be
developed in reading acquisition. Ehri (2005) offers a four-phase model of
reading development, in which a major stepping stone towards the acquisition
of reading is decoding written words along with mastering of the alphabetic
principle. Decoding refers to the ‘ability to use speech codes to represent
information in the form of words and word parts’ (Vellutino et al., 2004), whereas
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the alphabetic principle corresponds to ‘how letters in printed words map onto
the phonemes in spoken words they represent’ (Snowling, Hulme, 2011). From
relying only on visual clues for relating a written word to its sound or semantic
representation at the pre-alphabetic stage (Beech, 2005), beginner readers start
learning the names and sounds of the letters in the alphabetic system, initially
managing to link only some of the letters to sounds, usually the first and the
last ones at the partial alphabetic stage (Ehri, 2005). Next, they start forming
full connections between graphemes and phonemes, and process the constituent
letters of words at the full alphabetic phase (Beech, 2005). They can decode
unfamiliar words and retain spellings of words they have already seen several
times in their memory (Ehri, 2005). At the fourth, consolidated alphabetic phase,
an increasing number of sight words are retained in their memory, which in turn
makes the acquisition of new words easier (Beech, 2005). This development of
‘sight words’ vocabulary is considered essential by Ehri (Ehri, 2005).

A similar progression of the reading skills acquisition is outlined in Frith’s
(1985) model of reading development, involving a logographic, alphabetic and
orthographic stages. Sight word reading is less highlighted but still present in
it as at the last, orthographic, stage learners make an instant, systematic and
non-visual analysis of words. Unquestionably, however, decoding appears to
be a major component of reading development in both developmental models
of reading. Stuart et al. (2008) remark that its significance pertains to all recent
theories of reading development in languages with an alphabetic orthography.

How do Ehri’s and Frith’s models inform the teaching of reading skills? On
the one hand, they pinpoint decoding and mastering the alphabetic principle as
the two major gateways to reading acquisition. On the other hand, they draw
a picture of the specific steps in the reading acquisition process. According to
Frith (1985), the three stages are sequential, and each is built on the previous
one. That would mean that decoding skills and knowledge of the phoneme-
grapheme correspondence precede the acquiring of sight words. Conversely, Ehri
(2005)’s phases presuppose a greater flexibility, children being able to exhibit
behavioural characteristics of different phases. Still, Ehri (2014) acknowledges
that the accumulation of skills from one phase secures the reader’s movement
to the next one. Snowling (2000), however, argues that research does not
prove a universal sequence of reading development, as this process is strongly
influenced by the language orthography (Wimmer, 1996, cited in Snowling,
2000). Nevertheless, as far as the acquisition of reading in English is concerned,
the two theories provide a rough guideline of what processes teachers should
enhance and expect for their pupils to master while learning to read.

The alphabetic writing system imposes a great load on the visual system
for children (at Ehri’s pre-alphabetic phase) and decoding is the primary tool
to reduce that load (Vellutino et al., 2004). The acquisition of decoding skills
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allows for new unfamiliar words to be decoded and is the basis for the further
automatization of reading (Snowling, 2006). However, despite having utmost
significance, decoding skills, sight word reading and alphabetic knowledge are
not sufficient for the development of skilled reading. One more important aspect
is accounted for in the Simple View of Reading (SVR) (Gough and Tunmer,
1986, Hoover and Gough, 1990), whose framework was adopted by the National
Primary Strategy in England in 2007 and serves as a ‘useful framework’ both
for the assessment and teaching of ‘all’ children (Kelly, Philips, 2013).

The SVR suggests a combined influence of decoding and linguistic
comprehension on skilled reading, ‘both necessary for reading success, neither
sufficientbyitself’ (Hoover & Gough, 1990). Linguistic/language comprehension
is founded on lexical knowledge, semantics and syntactic processes, as well as
pragmatics (Snowling, 2006). Though the original term ‘decoding’ may mislead
into believing that it entails only grapheme to phoneme conversion (Ouellette,
Beers, 2010), it does not rule out orthographic or visual word recognition. By
‘decoding’” Gough and Tunmer mean ‘the ability to recognize words presented
singly out of context’ (Gough, Tunmer, 1980, cited in Rose, 2006). To represent
this dimension more correctly, later works on the SVR use the term ‘word
recognition processes’ (Fig. 1).

Language
comprehension
processes
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Fig. 1. The Simple View of Reading

Having reviewed these three major theories of reading development, we may
conclude that the major skills involved in reading are word recognition (including
both serial decoding and sight word reading), and language comprehension
(associated with meaning on all levels of language). It has to be noted, however,
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that while comprehension is learned in the course of learning to speak, word
recognition is not such a natural process as ‘the brain is specialized for processing
spoken language, but not written language’ (Liberman, 1992, cited in Reid, 2003).
That appears to mean that while teachers of reading are expected to facilitate
the acquisition of skills in both dimensions, a focused support would be more
necessary in the development of decoding and sight word reading.

The Skills that are Compromised in Dyslexia

Difficulties in acquiring reading may have multiple determinants (Frith,
1999). In her causal model of dyslexia, Frith (Frith, 1995) poses that in order
to have dyslexia there has to be a neuro-developmental disorder, a ‘biological
origin leading to a cognitive deficit and resulting in a particular pattern of
behavioural signs’, with environmental factors affecting all these levels.

The International Dyslexia Association (IDA)’s (2015) definition of dyslexia
states:

Dyslexia is a specific learning disability that is neurobiological
in origin. It is characterized by difficulties with accurate and/or
fluent word recognition and by poor spelling and decoding abilities.
These difficulties typically result from a deficit in the phonological
component of language that is often unexpected in relation to
other cognitive abilities and the provision of effective classroom
instruction. Secondary consequences may include problems in
reading comprehension and reduced reading experience that can
impede growth of vocabulary and background knowledge.

Thus, IDA’s definition identifies the SVR’s dimension of word recognition as
the primary level of difficulty and recognizes the possibility of accompanying
comprehension deficits. Analysing the deficits at the cognitive level, according to
Snowling and Hulme (Snowling, Hulme, 2011), ‘offers a necessary and sufficient
level of explanation for the development of principled interventions’. Other,
more detailed definitions of dyslexia pinpoint not only deficits in phonological
awareness, but also such affecting working memory, slow processing speed
(Fawcett, 2002), the automatic development of skills, co-occurring visual
and auditory deficits (BDA, 2014a) or co-morbidity (combined occurrence of
dyslexia with neurodevelopmental disorders such as ADHD or autism).

The theory that has gained popularity with a substantial number of
researchers is the phonological deficit hypothesis (Snowling, Hulme, 2011). At
the cognitive level, the speech sound sequence is phonologically represented by
the phonological system (Martin, 2000, cited in Farrell, 2006). If individuals
experience difficulties drawing on this representation, they might find it difficult
to develop awareness of the difference between sounds as well. Sprenger-
Charolles et al. (2006) explicate that the specific difficulty in attending to
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phonemes comes from the fact that as elements of the spoken language they
are generally not available as discrete units. If phonological awareness (PA),
defined by Vellutino et al. (2004) as ‘conceptual understanding and explicit
awareness that spoken words consist of individual speech sounds (phonemes)
and combination of speech sounds (syllables, onset-rime units)’, is impaired,
this might cause difficulties with decoding written words, which as we saw
above, is a major component of reading.

It needs to be acknowledged that the PA deficit theory has been not been
unanimously accepted (Castles, 2006; Elliot et al., 2008). Castles (2006)
affirms that PA is an important factor but other factors contribute as well, and
finds some reason in Castles and Coltheart’s (Castles, Coltheart’s, 2004 cited
in Castles, 2006) hesitation as to whether deficits in this area cause difficulties
with non-lexical reading or the causality is the other way round. PA has been
found to be impaired with children who have difficulties reading non-words, but
not with children who have difficulties reading exceptional words (Snowling,
2006). On the other hand, there have been cases where even difficulties reading
non-words have not been accompanied by difficulties with PA (Hart, 2004,
cited in Castles, 2006). Moreover, some argue that PA plays lesser role in the
acquisition of reading skills in languages with a more transparent orthography.
In such languages, according to Ziegler and Goswami (2005) other phonological
markers such as poor verbal memory or rapid naming will be more indicative.

Contrary to these findings, Stanovich and Siegel’s study (Stanovich, Siegel,
1994, cited in Snowling, 2006) concludes that poor phonology is related to
reading difficulties irrespectively of the language characteristics. Snowling
(ibid) sides with these authors’ interpretation of dyslexia as a core phonological
deficit. In their influential review, Vellutino et al. (Vellutino et al., 2004)
reaffirm that the available evidence of weak phonological coding being a major
underlying cause for dyslexia is substantial.

Dyslexia may be accompanied by working and short-term verbal memory
deficits (Hatcher & Snowling,2002). According to the Model of Working Memory
(Baddley, Hitch, 1974, cited in Massey, 2008) this type of memory consists
of three strands: the phonological loop (responsible for verbal information),
the visuo-spatial sketch pad (responsible for visual imagery) and the central
executive (controlling the awareness of the information being processed).
Working memory is essential in holding the information in the short-term
memory while completing a particular task, as well as storing and retrieving
information from the long-term memory (Kelly, Philips, 2013). If individuals
with dyslexia do not receive complete information in one of the strands (e.g. the
phonological loop), the transference of the information from the short term to the
long-term memory might be inhibited or inaccurate (Massey, 2008). According
to Hatcher and Snowling (Hatcher, Snowling 2002), difficulties with short-term
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memory are ‘the most consistently reported’ difficulties found in individuals
with dyslexia. Long-term memory limitations have also been observed, which
can lead to difficulties in phonological information and word retrieval (ibid).

A large number of individuals with dyslexia have accompanying auditory or
visual processing difficulties (Massey, 2008). Auditory processing problems may
result in difficulties perceiving rapid sounds (Massey, 2008). Deficits in rapid
serial naming, although more moderately contributing to dyslexia than PA, have
been found in more severely impaired dyslexics (Pennington et al., 2001). Visual
factors related to convergence, accommodation and tracking have also been
identified in certain cases (Farrell, 2006). If accompanied by an impairment of the
magnocellular system, printed words may seem moving around or blurred (e.g.
Stein, 2001). Still, another problem might be a visual defect causing difficulties
with light source, glare, black and white contrast known by the terms Meares-Irlen
Syndrome or Scotopic sensitivity (Fawcett, Reid, 2009). Frequently associated
with dyslexia, Singleton (2009) contends that such a deficit is a case of visual
stress and is not neurologically linked to dyslexia.

The above reviewed features are only part of the possible manifestations of
dyslexia, which is influenced by a ‘complex combination of interacting factors’
(Hatcher, 2006). Certain environmental factors may influence the biological,
cognitive, and behavioural levels (Firth, 1999), and can aggravate or ameliorate
the symptoms of dyslexia (Frith, 1999; Rose, 2009). These could be the pupil’s
socio-economic status, the transparency of the language, the value given to
literacy, the teaching style (Frith, 1999), previous interventions, co-occurring
difficulties (Rose, 2009), the education policy, the staff training, the school and
classroom learning environment (Reid, 2003), parental support, peer influence,
the mother tongue (Kelly, Philips, 2013). Psychological factors like motivation,
interest, self-esteem, preferred learning styles also play a significant role (ibid).
All these influences will remain outside the scope of this paper which will
further narrow down its focus on the recommended strategies for teaching
reading to pupils with dyslexia based on intervention research.

Participants in the majority of UK studies on interventions for reading
difficulties have not been specifically identified as having dyslexia, according
to Singleton (2009). However, the author points out that most of the participants
were on the special educational needs (SEN) register, so it is ‘highly likely’
(2009) that a considerable part of them had dyslexia. Notably, it is believed that
most of the strategies that work for poor readers are applicable to children with
dyslexia as well and vice versa (Farrell, 2006).

The Teaching of Reading to Learners with Dyslexia
Reading interventions form a ‘virtuous circle’ (Snowling et al., 2011),
creating both the basis for teaching practice and serving as a tool to refine
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reading acquisition theories. Response to intervention (RTI) has been a way
to identify children with reading difficulties (Singleton, 2009). Although
interventions are often limited in time and might be applied in out-of-classroom
settings, it seems rational to expect that the major principles found to be
facilitating poor readers would be implemented in teachers’ daily classroom
practices as well. It is believed that most of the strategies that work for poor
readers are applicable to children with dyslexia as well (Farrell, 2006). Skills
acquired during intervention programmes are generally found to be maintained
subsequently'¥. Notably, Snowling et al. (Snowling et al., 2011) acknowledge
that the effectiveness of intervention depends on many circumstances such as the
characteristics of the learner, previous interventions, programme characteristics,
instructional features.

Recent research shows that there is a need of balanced approach to
intervention. The Rose Review (2009) chose the SVR asits theoretical framework,
which suggests that speech and language skills should work in interaction.
A balanced approach is supported also by Snowling (Snowling, 2006) who
claims that interventions should be directed at both phonemic awareness and
use of phonological, semantic and syntactic cues inside texts. This coincides
with the recommendations of the US National Reading Panel (2000) for use
of: phonological awareness, phonics, text reading/fluency, vocabulary and
comprehension strategies (Griffiths, Stuart, 2013). Further support of oral skills
is considered important by Duff et al. (Duff et al., 2008), and ‘a foundation for
literacy development’ (Snowling, Hulme, 2012).

How does this translate into teaching strategies recommended for pupils
with dyslexia? The principles that Rose (Rose, 2009) highlights are: phonics
instruction, ‘highly structured, systematic, “little and often”, using graphic
representation, allowing time for reinforcement and encouraging generalisation’.
The majority of guidebooks on dyslexia (Reid, 2011) or intervention studies
(Oakland et al., 1998) advocate the use of a multisensory approach. The
Singleton (Singleton, 2009) report on interventions for dyslexia subdivides
‘systematic’ into structured, cumulative, sequential, consisting of small steps,
and adds more elements such as overlearning, reinforcement, metacognition.
The main outlined principles will be elaborated on in the following sections.

Phonics

Snowling and Hulme (Snowling, Hulme, 2012) argue that as the crucial
skills needed in order to learn to decode print are phonemic awareness and
letter-sound knowledge, the two major aspects of the alphabetic principle
(Hatcher et al., 2006), these are the areas where intervention should focus
on. Singleton (Singleton, 2009) summarizes the gains of the phonologically-
based interventions in the UK directed at poor readers as having the following
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effect sizes: 0.56 for reading accuracy and 0.91 for reading comprehension
(sizes of 0.8 being considered ‘high’). In contrast, whole-language approaches
recommended by some researchers (Noell et al., 2006) and based on the idea
that immersion in reading opportunities and deriving meaning from context will
develop reading skills naturally, have proved to be less effective'®. Singleton
(ibid) argues that beginner readers cannot be assumed to learn through the
same cognitive processes as experienced ones. Still, Reid (Reid, 2003) supports
Adams (Adams, 1990) in his recommendation for the use of both phonological
and whole-language approaches to reading.

As dyslexia is essentially characterized by a phonological deficit (Snowling,
Hulme, 2011), teaching decoding skills is particularly significant for individuals
with dyslexia. The role of systematic phonics was substantially emphasized
in the Rose (2006, 2009). Phonics develops phonemic awareness and builds
up knowledge of grapheme-phoneme correspondences and spelling patterns.
Systematic entails ‘an explicit, organised and sequenced fashion, as opposed to
incidentally or on a “when-needed” basis’ (Torgesen et al., 2006). It may refer
both to synthetic phonics, which is characterized by sounding-out and blending,
and to analytical phonics, which involves inferring of phoneme-grapheme
correspondences from sets of words sharing a sound and a letter (ibid). A debate
regarding the effectiveness of the two forms is represented by opinions that
synthetic phonics is ‘the best route’ for most beginner readers (Rose, 2006)
versus one insisting that there is not strong evidence of the advantages of one
over the other (Torgesen et al., 2006).

In addition to the unresolved dispute between synthetic and analytical
phonics, the place of sight word reading has also been part of the dyslexia
discourse. Reid (2003) reminds that phonic programmes directed at children
with specific learning difficulties (SpLD) like dyslexia, do not dismiss the
necessity to teach sight vocabulary that cannot be acquired via sound blending,
e.g. with words like ‘one’. On the other hand, for Wyse et al. (2013) an early
introduction of sight vocabulary needs to be employed as ‘sensitivity to larger
phonological units including words, rhymes and syllables occurs at an early
age and before awareness of individual phonemes’. The more sight words are
retained in memory, the easier new words are acquired (Beech, 2005). Moreover,
rapid and automatic recognition of written words bolsters up the understanding
of sentences and texts (Sprenger-Charolles, 2006).

The dispute, called the ‘reading wars’ between whole-world and phonics
approaches, was triggered by the irregularities of the English orthography'V.
Goswami (Goswami, 2007) pointed out that English requires phonics to be
taught at more than the phonemic level. As a language, it is ‘both deep and
complex’ (Ehri, 2005), as on the one hand, one letter can correspond to more
than one sound, and on the other hand, the language has a lot of consonant
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clusters (e.g. CVCC words) unlike languages like Italian which follow a CVCV
pattern. Goswami (Goswami, 2007) postulates that for English the onset-rime
awareness is very important part of phonological awareness. Goswami and
Mead (Goswami, Mead, 1992) show that children’s making analogies between
spelling patterns (e.g. beak — peak) facilitates their reading of unfamiliar words.
Although Strauss and Altwerger (2007) perhaps go too far claiming that ‘the
English phonics system operates at a level of complexity that essentially defies
teachability’, they too recommend a focus on larger word units such as rimes.
Snowling (Snowling, 2000) challenges this view by presenting a number of
studies that show that knowledge about riming patterns appear more slowly than
that of grapheme-phoneme connections, so it is unlikely for such knowledge
to assist children in their first reading attempts. Still, analogy is one of the
four strategies for reading unfamiliar words put forward by Ehri (Ehri, 2002),
besides decoding, sight reading, and prediction.

Ehri (Ehri, 2005) too warns that ‘decoding skills may not be sufficient to
move readers to the full phase if it is not practiced as a tool for building a sight
vocabulary but is simply applied as a strategy for sounding out the letters in
words’. Furthermore, reports on fluency after the application of phonologically
based interventions do not reveal a considerable improvement (Reid, Green,
2007). A possible reason might be Katzir et al.’s (2006) finding that fluency
has a multidimensional nature and is determined not only by phonological
awareness, but also by rapid letter naming and orthographic patterns recognition.
Although Torgesen and Hudson (2006) recognize that fluency is determined by
multiple factors, they identify the most influential one to be the speed of word
recognition.

Reading Comprehension

Slower and effortful decoding has been found to exhaust the working
memory resources needed for comprehension (Kirby & Savage, 2008, Reid &
Green, 2007). Together with word recognition skills, language comprehension
skills have a critical role in the acquisition of reading, or as Wyse et al. state
‘reading comprehension is the essence of reading’ (Wyse et al., 2013). Snowling
(Snowling, 2006) asserts that while the mapping of sounds and letters, which
defines as a ‘speech skill’, is a prerequisite for reading in an alphabetic system,
wider, ‘language abilities’ are necessary in order to ‘understand the meanings
of words and sentences, to integrate these into texts’. The latter entail ‘lexical
knowledge, semantics and syntactic processes’, that is, they are closely
connected to vocabulary and sentential context and therefore will be presented
together with these two themes. Participants in Troeva’s (2015b) study report
that vocabulary and semantic skills help pupils with dyslexia to “take-off” in
their reading development. Wray (Wray, 1981, cited in Wyse et al, 2013) rightly
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remark that it is unfortunate that comprehension is often considered a higher-
order skill as most children are being read to stories and taught to narrate stories
in an early pre-school age, therefore their comprehension skills should not be
underestimated.

As slower word recognition and information processing my hamper
comprehension (Reid, Green, 2007), learners with dyslexia are often entitled to
time differentiation for task completion. Frith (Frith, 1985) points out that even
if children with dyslexia manage to develop alphabetic skills these will require
more effort and may not be retained under stress. Time is a ‘crucial element’
especially when accommodating the needs of children with auditory or visual
difficulties (Massey, 2008).

The Role of Context

Everatt et al. (2007) comment on the evidence that the syntactic context of a
word can aid its recognition in both accuracy and speed, and that context priming
effects have been found greater among individuals with dyslexia than peer
controls. West and Stanovich (Stanovich, 1978, cited in Sprenger-Charolles, 2006)
explain this with the fact that skilled readers have already acquired automaticity
of word identification. That means that in the presence of poor decoding skills
utilization of semantic and syntactic cues can act as a compensatory strategy
(ibid). Another reason for the importance of context is that it provides children
with the opportunity to use a very powerful strategy for reading unfamiliar words
— prediction (Ehri, 2014). Still, Reid (Reid, 2003) reminds that in order to make a
full use of the benefits of contextual reading, readers must have already acquired
a stock of sight vocabulary. On the other hand, exposure to texts facilitates the
acquisition of sight vocabulary, which in turn encourages more reading, which
additionally increases the lexical store —a phenomenon described as the so-called
Matthew effect (Stanovich, 1986).

Engagement

Engagement has been considered key to facilitating literacy acquisition, and
especially the aspect of reading comprehension (Wigfield et al., 2008), ‘central
to the progress in reading’”. A predominantly phonics-based approach seen by
Dombey” as ‘an unbalanced diet’ having ‘thin gruel’, should be diversified not
only in order to fill in for areas that have not been sufficiently addressed, but also
involving teachers’ creativity to make lessons more engaging and keep up the
pupils’ level of interest. An original study conducted by Anderson (Anderson,
2009) revealed the necessity of matching readers and texts effectively and argued
that ‘unless dyslexic pupils are able to construct their identities as interested
readers, silent reading sessions are a complete waste of time for them and so are
unlikely to contribute to reading development’.
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Grouping

Grouping by ability has often been adopted with the assumption that it will
boost motivation, independence and academic achievement. Dyslexic learners’
low levels of self-esteem and accompanying anxiety are quoted as some of the
possible reasons for their poor educational achievement (Everatt et al., 2007).
However, some researchers such as Wilkinson and Penney (2013) question
whether ability grouping has been successful in relieving these. They claim that
‘many students may be underachieving in schools not because they lack “ability”
per se but rather because their achievements potential is proscribed by systems
of judgment that are not inclusive of diverse abilities..., a lack of appropriate
differentiation across the spectrum of “ability” sets’. This view seconds Hall
and Harding’s (Hall, Harding’s, 2003) finding that effective teachers ‘grouped
and re-grouped children for instructional purposes rather than created fixed
ability groups’.

Systematic Approach

The components of the systematic approach were introduced earlier in the
paper with Singleton’s'¥ and Torgesen et al.,’s (Torgesen et al., 2006) definitions
of the term. Singleton asserts that these principles of structured, cumulative
and sequential teaching are ‘firmly enshrined in mainstream specialist teaching
for dyslexics’'. In research literature, structure is associated with a logical
progression, explicit linking between new and old material, and development in
small steps (Reid, 2014). Structure facilitates learning as the child with dyslexia
may have a good understanding of classification, patterns and regularities, and
use these to learn through analogy'?.

In a study conducted by Wyse et al. (Wyse et al., 1999 cited in Reid, 2003)
it was found that a structured approach to reading was even more important
than training in phonological awareness. A sequential and cumulative teaching
provides structure as well, but also allows learners to master certain skills
before moving on to a next level (ibid). Thus, the instruction will involve logical
progression of the material with small steps explicitly linked with each other.

Multisensory Techniques

The multisensory principle, involving simultaneously or sequentially
four sensory modalities — oral, visual, auditory and kinesthetic-tactile, has
been widely recommended for children with dyslexia?. The using of the four
channels enhances memory and learning and helps for the reinforcement of
strong modalities, improvement of weak ones and automaticity (Walker, 2000).
Children are facilitated in building the necessary brain pathways in order to
establish connections between sounds and letters and process them with greater
accuracy and speed”.
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Snowling & Hulme (Snowling, Hulme, 2011) express certain reservations
pointing out that multisensory approach in teaching children with dyslexia is based
on evidence only from small-scale studies but lacks such from large-scale research.
They find greater value in training in the alphabetic principle as the evidence for its
efficacy is ‘considerable’ (Snowling, Hulme, 2011). IDA (2009) also acknowledges
that the multisensory approach has not been well-researched in controlled comparative
studies yet. Nevertheless, they highlight the fact that elements of it have been included
in reading intervention programmes and have proved successful.

It is a fairly established fact that identifying children’s preferred learning
style (auditory, visual, tactile, or kinaesthetic), and introducing new material
in view of it, increases their chances for success and motivation (Reid, Green,
2007). That does not mean, though, that the weaker sensory modalities of the
student should not be engaged'. Employing different modalities and channels
of transferring knowledge increases learners’ opportunities for reinforcement
and overlearning — two other major components of dyslexia-friendly learning.

Overlearning, Reinforcement and Metacognition

As it is noted in BDA’s (2014a) definition of dyslexia, it may cause difficulties
with ‘the automatic development of skills’. One of the ways to achieve automaticity
is through overlearning (Reid, 2003). Overlearning does not involve rote repetition
but employing different channels for mastering the new information (Reid & Green,
2007), such reinforcement being necessary because of the reported difficulties with
short- and long-term memory in children with dyslexia (Reid, 2003). Reinforcement
is related to the idea that regular practice automatizes the skills'?. Metacognition
refers to the fact that pupils need to be aware of the possible strategies to use in
different contexts (ibid). Being interviewed by the researcher in 2014, the head of
a London borough’s literacy department insisted that it is indispensable to embed
in the students the concept of being a learner — ‘it’s like a shift in the way that they
perceive what they are doing and the way it is transferring’.

A quantitative study evaluating all these principles was conducted by the
Institute of Education and the University of York and presented in Rose (2009).
It came out with a list of features that teachers taught most important when
teaching pupils with dyslexia. As far as teaching strategies are concerned, the
highest ranked feature was the multisensory teaching and learning (91% for KS1
and 94% for KS2). Teaching a structured programme of phonics comes with
82% for KS1 and 75% for KS2. Consolidation and reinforcement of material
already covered received respectively 73% and 81% (ibid).

Targeting Dyslexia or Targeting All
The distinguishing of dyslexia from other learning difficulties is not founded
on sufficient evidence according to some authors. They claim the recommended
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teaching strategies come mostly from research involving poor readers in
general, and that focused instruction aiding word recognition, especially
through decoding, is essential for a/l beginning readers (Stuart et al., 2008;
Rose, 2009).

Elliott et al. (Elliott et al., 2008) go as far as to argue that dyslexia serves
as ‘conceptual clearing-house for a number of reading skills deficits and
difficulties, with a number of causes’ (2008). In their opinion, as many signs
of dyslexia seem the same as those of other literacy problems, it does not help
teachers to differentiate their instruction to dyslexic and non-dyslexia children
with reading difficulties.

Reid (Reid, 2003) rightly notes that teaching approaches should be designed
in relation to the individual pupil and not to the ‘syndrome — dyslexia’. Even
though a certain pattern of core difficulties is recognized among learners with
dyslexia, these students do not represent an identical discrete entity with identical
profiles’ (Reid, 2003). Therefore, Reid (ibid) points out that the decision about
these approaches needs to be informed by the individual pupils’ assessment,
including their strengths and weaknesses, preferred learning styles, interests,
and motivation.

Do Pupils with Dyslexia Follow the Same Process of Learning to Read?

Some researchers claim that we cannot speak about dyslexia but only of
delay as children with dyslexia develop their reading skills following the
same stages of development as other children (Cassar et al., 2005, cited in
Elliott et al., 2008). However, Frith (Frith, 1985) posits that the progress of
children with and without dyslexia is different in at least two aspects. Those
who have difficulties proceeding from the logographic level onwards, develop
compensatory strategies and logographic skills to an extent greater than that of
other children, and also, the excessive focus on phonics instruction may help
them develop alphabetic skills but these will require much more effort than in
other children, and may not be maintained under stress (ibid).

Also, for children with dyslexia the decoding system may not be self-
sustaining as with the others. Stuart et al. (Stuart et al., 2008) explain that
when beginning readers successfully decode unfamiliar written words, those
are added to the sight vocabulary store. The more words are accumulated in
this store, the more previously unknown phonetic rules the child will infer,
until s/he reaches the phase when s/he will not have to be taught how to decode.
However, as Rose (Rose, 2009) points out, pupils with dyslexia may have an
impaired development of the self-sustaining word recognition system. Their
word recognition processes may never be finalized. This might imply that for
some children, the basic principles of grapheme-phoneme correspondence need
to be continuously reinforced.
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In a study where teachers of students with dyslexia were interviewed about
strategies of teaching learning skills, a head of a London borough’s literacy
support centre strongly asserted:

‘[ think, there is enough evidence to suggest that... there is

a profile which has a cognitive issue behind it, which also has

an impact on learning and access to curriculum. And I don't
think that should be ignored. I think because it is not a medical
condition, then someone thinks it’s not really there and there is no
evidence. Certainly, in my experience, there is evidence... ...

And if we don 't say that certain children have a specific

difficulty then we are letting them down.’

Blagovesta Troeva'®

Conclusion

The paper explored a number of influential models of reading in order to
identify themajor skillsneeded forits acquisition. Together withresearch findings
on dyslexia and literacy difficulties, they provided a conceptual framework for
the adoption of certain teaching strategies. Decoding abilities were found to be
both a corner stone in reading development and the area posing difficulties for the
majority of learners with dyslexia. Intervention studies confirmed the expected
role of phonological awareness and letter-sound correspondence in reading
development and highlighted the role of structured phonics presented in a rich
language environment. While targeted comprehension development has been
accounted for in a number of research papers, there is still disagreement about
its role in the early stages of reading acquisition. Therefore, the relationship
between developing phonological and comprehension skills in pupils with
dyslexia needs further exploration. Additional principles guiding instruction
were identified and discussed — multisensory teaching, the role of context,
mixed-ability grouping, reinforcement, overlearning and metacognition.

These principles govern the ideology and content of a considerable number of
intervention programmes, as pointed out by Singleton'?. Since there has not been
a significant difference between the strategies that work for readers at risk with and
without dyslexia, certain authors advocate for a more general and open support
available to all children with literacy difficulties. Elliott et al. (Elliott et al., 2008)
stress that for many the statementing with dyslexia is seen as the only means of getting
additional and more specialised support, which puts some poor readers at risk of being
excluded from a differentiated support. Such claims are justifiable and necessitate
taking into account the variations of each learner’s profile and accommodating the
reading instruction to meet each student’s individual needs.

Dyslexia is just a signpost that indicates the need of a more focused intervention
and a differentiated approach. However, it is the living personality of the student
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which will determine the application of certain strategies of reading instruction.
Reading development follows a certain route, a road described by a number of reading
theories. Nevertheless, each traveller would display an inimitable variety of personal
features, and it is the teacher’s responsibility, being well versed in inclusive principles
and techniques, to help everyone go forward in their unique journey.
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Keywords. schooling, education, formal education

1. Introduction

In a rapidly changing and increasingly interconnected world of fast economic
and technological growth, assuring quality and openness in education and training
systems has become a focal point in the political agendas of every European Member
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State. This is rightly so since European citizens are now more than ever called
upon to demonstrate a set of knowledge, skills and attitudes critically important for
personal development, social inclusion, active citizenship and competitive presence
in the economic and labour market.

Embracing the fact that effective education and training is of vital importance to
their economic growth and social cohesion, the EU Member States work together in a
mutually complementary way to improve the quality of education and training provided.
This collaboration is framed by the Strategic Framework for Education and Training
(ET2020), whereby common strategic objectives are set and progress is assessed against
key indicators and European benchmarks which correspond to common challenges
and problem areas. Member States set priorities, learn from each other, share good
practices and are supported to further develop their educational and training systems,
thus providing their citizens with better means to build on their potentials and acquire
the competences needed to ensure sustainable economic prosperity and employability.

If knowledge is power, school is the cradle in which this power is nurtured,
shaped and enhanced. It is the role of school, as a leading social institution, to equip
the students with the means of tackling the challenges of our society of knowledge,
technology and multiculturalism.

2. Schooling system in Romania

According with national low of education nr.1 from 5" January 2011 (with all
actualizations) pre-tertiary educational system in Romania has four levels?:

1) Early education for children between 0 to 6 years old (articles 23, 27, 28-
Nr.1 Low of national education, revised in May 2015). This one has 2 forms:

— the ante-preschool level for children between 0 to 3 years old;

— preschool education for children between 3 to 6 years old with 3 age groups:
small, middle and large.

The ante-preschool education is organized as: nurseries, kindergartens and day
care centers. During preschooling education it is organized as kindergartens with
normal, extended or weekly programme.

2) Primary education with two levels: preparatory class and I to IV classes
(articles 23, 29-Nr.1 Low of national education, revised in May 2015). Primary
education is organized with morning program.

3) Secondary education (articles 23, 31-Nr.1 Low of national education, revised
in May 2015) with two continuing cycles:

— Lower secondary education or gymnasium with V — VIII classes;

— Upper secondary education with IX-XIII classes in these formula:

High School with Theoretical, Vocational or Technological branches;
Professional school with minimum 3 years of studies.

Secondary education is organized with fréquence program (daily fréquence),

but also can be with reduced fréquence.
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4) Post-secondary education as Non-university tertiary education (articles 23,
44-Nr.1 Low of national education, revised in May 2015).

Post-secondary education is organized for professional qualifications listed in
the National Register of qualifications established by the Ministry of Education.

Class/ - Qualification
Age Group Code Educational level level

Up to 19 g University level 2

18 XIII 3 | Technological high school 3

17 XII 3 Theoretical High school/Vocational 3
high school/Technological high school
Theoretical High school/Vocational 3
high school/Technological high school

16 XI 3
Year for completing the studies 2
Theoretical High school/Vocational 1

15 X 2 high school/Technological high school
School for arts and crafts
Theoretical High school/Vocational

14 IX 2 | high school/Technological high school 1
School for arts and crafts

13 VIII 2 Comprehensive education

12 VII 2 Comprehensive education

11 VI 2 Comprehensive education

10 Vv 2 Comprehensive education

9 v 1 Comprehensive education

8 I1I 1 Comprehensive education

7 II 1 Comprehensive education

6 I 1 Comprehensive education

5 Big/large| 0

4 Middle 0

3 Small 0

Fig.1. The system of formal education in Romania
(translation by Romanian language-Source"

In Romania there are also educational services for children and students with special
educational needs as special or special integrated education. If they are integrated into
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mainstream education, they have supplementary educational support by specialized
teachers or itinerant teachers (articles 48,51-Nr.1 Low of national education, revised
in May 2015). On the other hand, in Romania, students who are gifted and capable of
high performance are supported in schools, but also in some Centers for excellence
(article 57-Nr.1 Low of national education, revised in May 2015).

Romanian system of formal education is already flexible and permisive because
has open bordes and are legaly validated also the posibilities of private education
and confesional education. After schools programmes, School after schools
programmes for disadvantaged groups or alternative education forms as Step by
step, Waldorf and other.

If we can compare the educational borders with European real borders between
European countries, we can say that Romania has a flexible schooling as system
and it is already in Schengen space.

3. Schooling system in Greece

The Greek Ministry for National Education and Religious Affairs (YPEPTH)
exercises authority and administration on education policy at a national level. The
Greek educational system consists of three successive levels: Primary, Secondary and
Tertiary Education.(Official Government Gazette 167/30-10-1985, Law n. 1566).

Following the International Standard Classification of Education-ISCED,
determined by UNESCO in 1997, the Greek educational system is structured as
follows:

a) ISCED Level 0 — Pre-school education

From the age of 2,5 years children may attend private or public institutions
called “Paidikoi Stathmoi” (Day Care Centers). Attendance is optional for this age
group. Children aged 4 may attend “Pronipio” in “Nipiagogeia”(Kindergartens)
and at the age of 5 pre-primary attendance at “Nipiagogeia” is made compulsory.
“Oloimera Nipiagogeia: (All-day Kindergartens) operate with an extended
timetable (8 hours). The goal of the “Nipiagogeia” is to create learning experiences
that reflect the modern theories on the learning and development of children
of this age, focusing on their emotional, social, linguistic/communicational,
cognitive and physical development. There is also Special Nipiagogeia for pupils
with special educational needs.

b) ISCED Level 1 — Primary education

Primary Education is provided in “Dimeotiko” (Primary Schools) to children
aged 6 to 12 years. Attendance is compulsory and lasts six years. Greek Primary
School Education is based on the aims to successfully adapt the educational
system to the dictates of the times so that schools may contribute to more effective
conquest of unitized knowledge (S.Alachiotis Paidagogical Institute, 2003). In this
direction, the Pedagogical Institute designed the Cross Curriculum Framework
(OGG 303B/13-13-2003, OGG304B/13-03-2003) and the educational materials
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(teaching packages and supporting material) under the interdisciplinary approach to
knowledge (Matsaggouras, 2002). This approach involves a balanced distribution
of curriculum material from class to class, in a new single framework curriculum,
without unnecessary repetitions and the possible horizontal interconnection of
individual subjects (Alahiotis, 2002).

All-day primary schools (OGG.50/226/143572/T'1/10-9-2014) operate also
in Primary Education, with extended timetable and enriched curriculum. There
are also Special Education School Units and Introduction Courses available for
students with special educational needs and learning difficulties as well as Cross-
cultural Education Schools and Minority Schools designed to meet the educational
needs students with a particular cultural and religious identity.

¢) ISCED Level 2 — Lower secondary education

Compulsory (lower) Secondary Education is provided in Gymnasia for
students aged 12 to 15 and constitutes the three final years of compulsory education.
The interdisciplinary approach to knowledge, as the holistic achievement of
knowledge, is further developed here. The students are enabled to establish a set
of Knowledge, skills and attitudes that will allow them to develop their personal
opinions and their own worldview (Alahiotis, 2002, Lawton et al, 2000).

Apart from the typical lower secondary schools, there are also other types of
schools (Ecclesiastic Schools, Minority Schools, Cross-cultural Education Schools,
Music Schools, Experimental Schools, Art Schools, Special Education Schools and
Introduction Classes, Second Chance Schools, Vocational Training Schools and
Evening Gymnasiums).

Assessment (Scale 1-20) is based on oral test, short written tests and written
examinations in the end of school year .Repeat examination in September is offered
to students who fail in certain subjects. The students who fail repeat examination
must repeat a year, while students who fail in the final year can retake the final
exams. At the end of the third year, students are given a certificate which enables
them to continue to the higher secondary education level or to Vocational Training
Institutes (IEK) where they can obtain Vocational Training Certificates.

d) ISCED Level 3 — Higher secondary education

Post-Compulsory (upper) Secondary Education is provided for students
aged 16 to 18 years in Unified Lyceums (I'EA) and Vocational Lyceums (EITAA).
Besides day schools there are also Evening Lyceums and Vocational Lyceums
offering four-year courses for students who work. There are also Unified Musical
Lyceums, Ecclesiastical Lyceums, Unified Lyceums with a sports department,
Unified Lyceums for multicultural education as well as Special Unified Lyceums for
students with special education needs. Vocational Training Schools operate during
the day which together with Vocational Lyceums makes up secondary Vocational
Education. In State compulsory and post-compulsory Secondary Education,
attendance and textbooks are provided by the state, free of charge.
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Unified Lyceum consists of three classes. At the end of class 2 and 3, students take
examination at school and national level in order to obtain the Unified Lyceum Leaving
Certificate which provides them access to a) Universities (AEI) and Technological
Educational Institutes (TEI) after sitting the annual national examinations in five
general knowledge subjects and four orientation subjects) b) Public or private
Vocational Training Institutes (IEK) and c) to the Greek Open University.

Attendance lasts up to three years and consists of two cycles of studies a)
Secondary Cycle of Studies and b) Post-secondary Cycle of Studies.

In the Secondary Cycle of the Day Vocational Lyceums, holders of Gymnasium
Certificates are able to enroll at Class A without entrance exams .Class B accepts
students how have completed 1% Class of Unified or Vocational Lyceum. Class C
accepts students who have completed Class B of Vocational Lyceum.

Post-Secondary Cycle (Apprenticeship Class) is optional for certificate holders
of the Secondary Cycle, lasts for one year and it involves workplace training,
specialized courses and certification preparatory courses. Evening Vocational
Lyceums are available for workers aged up to 50 who wish to improve their career or
job prospects. Upon completing Vocational Lyceums, students are given a Lyceum
Leaving Certificate or a Level three Qualification Certificate and may access a)
Higher Technological Educational Institutes (ATEI) after sitting the annual national
examinations in two general knowledge subjects and two orientation subjects) b)
Public or private Vocational Training Institutes (IEK) and c) to the Greek Open
University. Unified Lyceum and Vocational Lyceum students with learning
difficulties are entitled to free remedial teaching within the school. There are also
special education Vocational Schools.

¢)ISCED Level 4 — Post- secondary, non-university education

Post-compulsory Secondary Education, non-tertiary education includes
the Vocational Training Institutes (IEK), which provide formal initial and
further vocational education and training. These Institutes are not classified as
an educational level, because they accept both Gymnasium (lower secondary
school) and Lyceum (upper secondary school) graduates according to the relevant
specializations they provide. Graduates can receive a Certificate or a Diploma of
Vocational Training equivalent to that of the Vocational Lyceum (EITIAA) with
professional rights, enabling access to the labor market in public and private
sectors.

4. Schooling system in Turkey

a) Education population and language of Instruction

According to the results of 2011 Address Based Census, the population of
Turkey is 73 722 988. 0-14 age group constitutes 30 % of the country population,
15-64 age group 64 % of the whole population, while age group over 65 is 6 %.
The population in compulsory education (6-14 ages) is 13 473 000. Instruction

393



Alina Gimbuta, Maria Fili, Cemile Yavuz, Radmila Jerabkova, Nikolina Ratkovic,
Paulo Manuel Oliveira Mengo de Abreu, Chiara Sega

language in all education levels is Turkish. However, foreign language education
(mostly English, French and German) is provided to all students from 4grade of
primary education to the end of higher education. Additionally, some secondary
and higher education institutions provide education in a foreign language
partly or fully. Some schools are permitted to offer education in their minority
languages.

b) Pre-primary education

Pre-primary education is an optional education stage covering the education
of children between 36 and 72 months. However, a pilot project which started in
2010 is continuing to take all 5 years old children to pre-school education. Main
pre-primary education providers are MEB, some public and private institutions. All
pre-primary education institutions (named as anaokullari, uygulamali an smiflar
and ana smiflar1) are under the supervision of MEB.

In the 2010/11 school year, the enrolment rate in pre-primary education is 35%
for 2-4 age, 43 % for 4-6 age. Aside from a parental contribution to expenditure on
meals and cleaning materials, all public pre-primary institutions are free of charge.
Private pre-primary education institutions charge fees.

¢) Compulsory education

(a) Phases-Primary School (ilkdgretim Okulu) Grade 1-8 Ages 6-14.
The duration of compulsory education in a single primary school (Ilkégretim
Okulu) is eight years for the children between ages of 6 and 14. Net schooling
rate in primary education is 98.6 % net in 2011/12 school year.

(b) Curriculum control and content

The curriculum is determined at national level by Turkish Board of
Education (Talim ve Terbiye Kurulu-MEB). In primary schools, courses are
determined by grades. They can be categorised as follows:

— Compulsory core courses including Turkish, Mathematics, Sciences,
Science and Technology, Social Sciences, Civic, History, Foreign Languages,
Religion and Ethics, Drawing, Music, Physical Education, Traffic and First-
aid Training and Miscellaneous Individual and Various Activities.

— Elective courses such as Computer Education, Drama, Speech and
Writing, A Second Foreign Language, Tourism, Agriculture and Animal
Husbandry, and Local Handicrafts. Textbooks are determined by Turkish
Board of Education (Talim ve Terbiye Kurulu). Teachers are given no
freedom for textbook selection. Although teachers are free to choose the
way they teach, the selected approaches available in the textbooks force
them to stick to certain instruction styles in accordance with the approaches
utilized in the textbooks employed.

(c) Assessment, progression and qualifications

Being parallel to the changes in curricula in 2006, assessment and evaluation
methods have changed and ‘process-based assessment’ has been put into practice.
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Achievement of primary schools students at the end of each school year are assessed
by teachers individually considering their performance (projects, exam scores,
performance homework, classroom participation, attendance, behaviours etc.)
during the entire year. Students who are successful according to a required level
move to the next stage. Repetition is possible for underachieved students. Pupils
receive the diploma of primary education (Ilkdgretim Diplomasi) upon successful
completion of eight year compulsory education.

d) Post-compulsory education/upper secondary and post-secondary level

Education is compulsory until the age of 18. Full-time secondary education is
described in the previous section, while secondary dual vocational education and
training is presented below, as well as non-higher post-secondary education (CITE 4).

(i) Types of education/institutions

General Secondary Education

— General High School (Genel Lise)

— Anatolian High School (Anadolu Lisesi)

— Science High School (Fen Lisesi)

— Social Science High School (Sosyal Bilimler Lisesi)

— Fine Art and Sports High School (Giizel Sanatlar ve Spor Lisesi)

— Anatolian Teacher High School (Anadolu Ogretmen Lisesi)

— Multi-Programmed High Schools (Cok Programli Liseler ) Vocational and
Technical Secondary Education

— Technical and Industrial Vocational Schools (Teknik Lise ve Endiistri Meslek
Lisesi)

— Technical and Industrial Vocational Schools for Girls (Kiz Teknik ve Meslek
Lisesi)

— Hotel and Tourism Vocational High School (Otelcilik ve Turizm Meslek
Lisesi)

— Business High School (Ticaret Meslek Lisesi)

— Health Vocational High School) (Sagh k Meslek Lisesi)

— Special Education Vocational Schools (Ozel Egitim Meslek Lisesi)

In general, secondary education is provided at a variety of institutions including
vocational and technical education institutions offering four years of education
for those who have completed primary education. In 2011/12 academic year, net
schooling rate in secondary education is 69.33 %.

(a) Assessment, progression and qualifications

Progression to the next grade is based on students’ achievement in all courses or
the average annual level of attainment. Their performance is measured in terms of the
results obtained in written or oral examinations, practical examinations, homework,
and project activities during or outside normal school hours. Assessment is done
by individual teachers. The average score for a course in a semester is calculated
on the basis of the average of all course marks obtained during that semester. The
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averages of two semesters of a specific lesson result are given at the end of each
year. Successful students in every lesson and students who attain a predetermined
level of achievement from all lessons move to the next grade. Students who have
more than two lessons underachieved are required to repeat the same grade.

The Secondary School Diploma (Lise Diplomasi) is awarded to students on the
successful completion of secondary education in accordance with the MEB regulations
concerning relating to the type of secondary school or courses concerned. The Secondary
School Diploma (Lise Diplomast) is the prerequisite for entry into higher education.

5. Schooling system in Czech Republic

In the Czech Republic, schools are administered in the frame of general
administration. The responsibility is distributed among the central government,
regions and communities.

The Ministry of Education, Youth and Sports preserves and determines the
integrated state educational policy. Regions are responsible for education on their
territory. They are organising bodies for upper secondary schools and tertiary
professional schools. The communities are responsible for pre-primary education
and compulsory schooling. All schools have the status of legal entities. Public
higher education institutions are established by law.

The contemporary system of education in the Czech Republic has several levels
and in fact it allows people to continue to increase the extent of their knowledge
for their whole life. Most children attend state school, but there are also newly
established private and church schools. Education in our country includes these
stages: pre-school, primary, secondary and tertiary.

a) ISCED Level 0—Pre-school education is provided by creches for children up
to 3 years and nursery school for children from 3 to 6. Attendance is optional for
this age group. The goal of these institutions is to get children got used groups and
helps ensure a smooth start at school.

b) ISCED Level I-Primary education and ¢)ISCED Level 2-Lower
secondary education are provided by basic schools to children from 6 years of age
and is spread over nine progressive grades. For the teaching of pupils with special
educational needs is a possible ten-year study program. Basic schools are divided
into five-year 1% stage and four-year 2™ stage. Pupils and students are evaluated by
marks from 1 to 5. At the end of each term pupils get their school report. Pupils can
at each stage of basic school to repeat only once. Within the first stage of primary
school is also possible to use so-called Individual education. Talented students can
go to the grammar schools, after they have passed entrance eamination, to six-
year grammar school after the end of the 7™ year of basic school, to eight year
grammar school after the end of the 5" year of basic school. After the 9" year of
basic school pupils can choose among a variety of secondary schools and continue
in education.
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¢) ISCED Level 3 -Higher secondary education is provided for students aged
15 to 19 years:

1. Grammar schools and lyceums

These represent the most demanded types of secondary schools. Their students
take the school leaving exam and, thanks to the knowledge they have acquired, they
are well prepared for studies at universities or colleges.

2. Secondary vocational schools

These have witnessed a drop in demand recently. These educational institutions
prepare their students for the performance of a certain vocation. They are suitable
for students who are manually skilful rather than academic types or for those who
purposefully focus on a particular practical field. The studies at secondary vocational
schools may be completed either by an examination resulting in the acquisition of
a vocational certificate which authorises the holder to perform a certain craft or by
the school leaving examination.

3. Conservatories and artistic schools

Pupils also show a relatively keen interest in the study at secondary schools
completed by a diploma examination, i.e. artistic schools and conservatories.
These are intended solely for children with dramatic, musical, dancing or
fine-art talent. The admission procedure involves talent examinations where
the student is required to demonstrate his or her talent for the selected field.
Secondary education lasts for 4 years. At grammar and specialized schools it is finished
with a school-leaving examination which is required by all universities and colleges.
This examination is taken in 4 subjects at grammar schools /Czech, a foreign language
and 2 optional subjects: foreign languages, science subjects or humanities. It is held in
May and is mostly oral except Czech in which an essay is written about a month before.
After the graduates have passed their school - leaving exam they receive the School-
Leaving Certificate and they can apply for study at universities and colleges.

d) ISCED Level 4-Follow-up courses are organized in vocational schools for
students with a vocational certificate who want to pass school-leaving examination
or shortened study in which the graduates with school-leaving examination or
apprenticeship certificate gain qualification in a different field. Follow-up studies
last two or three years full-time courses

6. Schooling system in Croatia

The Croatian Ministry of Science, Education and Sports (MZOS) is responsible
for passing and implementing laws regarding education in the Republic of Croatia.
The Croatian education system consists of four successive levels: preschool,
primary, secondary and higher education.

The structure of the Croatian Education System is:

a) Preschool activity was regulated as a subsystem of education in 1997. The
education system today begins with preschool institutions that comprise public

397



Alina Gimbuta, Maria Fili, Cemile Yavuz, Radmila Jerabkova, Nikolina Ratkovic,
Paulo Manuel Oliveira Mengo de Abreu, Chiara Sega

kindergartens and private kindergartens (of natural persons, religious communities
and associations) and institutions which implement preschool programmes and
shorter programmes such as libraries, various associations and primary schools.

Kindergartens are responsible for full-day or half-day programmes of education,
social welfare, health care and nutrition of children from the age of 6 months to
school age.

b) Primary education is regulated under the Primary and Secondary Education
Act (Official Gazette 87/2008). Education begins by enrolling in first grade. It is
compulsory for all children, generally from seven to fifteen years of age. This applies
to all children resident in the Republic of Croatia, regardless of their nationality.
Children who turn six before the first of April of the current year are enrolled in
first grade, as well as those who were not enrolled the previous year, due to various
reasons.

Primary education lasts eight years and it is divided into two parts:

a) Lower primary school (from 1* to 4" grade) with classroom teachers

b) Upper primary school (from 5" to 8" grade) with subject teachers.

The reform of education is expected over the next two years after which the
primary education should last nine years.

¢) Secondary education

After primary school, it is possible to continue education in optional
secondary schools (secondary education). Secondary education is performed
by secondary institutions and other legal persons, and it includes different
types and forms of education, training and development realised in accordance
with the regulations under the Primary and Secondary Education Act (Official
Gazette 87/08).

Students who finish primary education in regular online education system receive
electronic identity from the AAI@EduHr system, i.e. a username and a password
with which they can log into the system. In order to apply for admission, based on
tenders published by high schools, students sign up via the website of the National
Information Admission System for Secondary Schools (NISpuSS). NISpuSS service
facilitates students significantly in their application and enrolment in secondary
education programmes. The system covers the entire process, from the search
of educational programmes according to desired criteria, through the application
for selected programmes and insight into the results of these programmes, to the
realisation of the right of admission to a secondary school. This provides students
with a quick and direct access to personal data, ratings and special accomplishments
achieved during basic education which may be essential in their application; it
provides them with a detailed calculation of their grade points for each registered
educational programme under the conditions given by high schools, and with an
insight into the position they occupy on the list for each educational programme
they sign up for.
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A list of all educational programmes available in the Republic of Croatia can
be found on www.upisi.hr, along with the conditions of application and enrolment.
In addition to the website www.upisi.hr, useful information about the overall
e-procedure can be found on the website of the Ministry of Science, Education and
Sports.

Secondary education programmes are:

— programmes for acquiring secondary school qualifications;

— programmes for acquiring vocational qualifications;

— programmes for acquiring lower vocational qualifications;

— vocational education and training programmes.

Programmes for acquiring secondary school, vocational and lower vocational
qualifications enable students to develop competences for working or for continuing
their education.

Vocational education and training programmes complement the acquired
knowledge, abilities and skills for working in the respective fields.

Secondary schools, depending on the type of curriculum they implement, are:

— Grammar schools (general or specialised) last four years and with their
completion the student gets secondary school diploma.

— Vocational schools (technical, industrial, trade, etc., determined by the type of
curriculum) lasting from one to five years, after which the student gets secondary
school diploma; after completing the programme lasting from one to two years, the
student acquires lower vocational qualifications.

— Art schools (music, dance, art, etc., determined by the type of curriculum) last
four years and with their completion the student gets secondary school diploma.

Secondary education for adults includes special programmes for acquiring
secondary education or vocational qualifications, semi-skilled training, retraining
and training programmes.

With the implementation of the Article 82 of the Primary and Secondary
Education Act (Official Gazette 87/08, 86/09, 92/10, 105/10, 90/11, 16/12 and
86/12), secondary education is completed by passing the state graduation exam
(the Matura exam). Students in vocational and art programmes, which last at least
four years, end their secondary education by submitting and orally defending their
graduation papers. Students of four-year vocational and art schools can also take
the state graduation exam, if they want to.

All other applicants who have at least four years of secondary education in
the Republic of Croatia and foreigners who have completed secondary education
equivalent to a four-year programme in Croatia can take the state graduation exam.
The Matura exam was conducted for the first time in the academic year 2009 / 2010.
It is a set of exams in certain subjects taught during secondary education. The goal
of the state graduation exam is to evaluate students’ knowledge and abilities gained
through education in accordance with the prescribed general education curricula.
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Mandatory subjects which must be evaluated within the state graduation exam
are general education subjects that students attended during high school, and those
are: Croatian, mathematics and English language. The compulsory part of the state
graduation exam can be taken at one of the two levels: higher (A) and basic (B) level.
Students themselves choose subjects for the optional part of the state exam, with the
maximum of six optional subjects. The National Centre for External Evaluation of
Education publishes the list of optional subjects for each school a year before the date
of the exam, with the approval of the Ministry of Science, Education and Sports.

Each of the state exams is carried out at the same time throughout the country,
with the same test materials and in the same way for all applicants. This produces
results comparable to each other, which makes the selection procedure in admission to
institutions of higher education fairer and more transparent. The content, conditions,
method and procedure of the national exams and the state graduation exam are
prescribed by the Regulations on State Matura Exams (Official Gazette 01/13).

The difference from the previous system of graduation is that examinations and
assessments are not carried out by teachers at schools, but by a public institution.
State graduation does not only ensure greater objectivity in assessing students’
school achievements at the national level, but is also an incentive for teachers to
teach better in primary and secondary schools, and for students to learn harder and
thus improves the quality of education.

7. Schooling system in Portugal

As a result of the posterior period to the April Revolution of 1974, which put an
end to the Fascist Regime that ruled in Portugal since 1926, there have been a lot of
changes, not only in a sense of its democratization and massification, but also in the
sequence of its different political orientation of the different governments. These
have been one of the biggest problems we’ve been facing in other words, the lack
of stability in the system. Nowadays, this is the current structure:

1. Pre-School, compulsory education starting at the age of 5, however most
of the children between 3 and 5 years old are already being a part of it. The
Kindergarten provides a regime with a flexible schedule, with 5 daily hours of
educative component, from the educator’s responsibility, as well as hours dedicated
to animation and family support activities. These Establishments are open until
half past Spm and for a minimum of 8 daily hours. However, some Kindergartens/
Nurseries offer a larger schedule, with the Town Hall support, adapted to the
family’s needs.

2. Basic Teaching

Divided in 3 cycles, with a duration of 9 scholar years, compulsory for children
since 6 years old until the end of the cycle. LBSE determines that basic teaching is
made of three sequential cycles, being the first one of 4 years, the second one of 2
years, and the third one organized in the following terms:
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— 1** cycle, between 6 and 10 years old. This teaching is global, with a
duration of 4 years (1%, 2", 3™ and 4" year), and with the responsibility of only
one teacher, that can be supported in specific areas. Portuguese in a minimum of
7 hours; Mathematics—minimum of 7 hours; Environment Study; Expressions;
Project Area; Citizenship Education; Accompanied Study; Total of 25 hours:

— Note 1: As an option, 1 hour per week of Moral and Religious
Education;

— Note 2: Starting in the next school year (2015/16) 1 hour of English,
compulsory in the 3rd and 4th year.

—2m Cycle (10 / 12 years)

The present curricular matrix, as reference and illustrative effects, shows the
weekly schedule organized in periods of 45 minutes, referring its weekly distribution
and schooling years of an indicative character of schools, inside the established
limits—Minimum per course and total per year or cycle.

(f) Offering required to the school, of optional frequency to the students, being
required by the class counsel and obtained the permission of parents.

—3rd Cycle ( 13/ 15 years)

The present curricular matrix, as reference and illustrative effects, shows the
weekly Schedule organized in periods of45 minutes, referring its weekly distribution
and schooling years of an indicative character of schools, inside the established
limits—Minimum per course and total per year or cycle.

— Secondary (16 / 18 years)

The Scientific — Humanistic Courses to progress studies:

— Science and Technology (ex: Medicine; Nursing; Engineering; Biology;
Chemistry; Psychology);

— Economic Science (ex: Economics; Management);

— Languages and Humanities (ex: Law; History; Languages; Sociology;
Philosophy) ;

— Visual Arts ( ex: Architecture; Designer; Painter; Sculpture).

The following matrix organizes the weekly schedule in periods of 45 minutes,
referring its weekly distribution by schooling years of an indicative character of
Schools. The totals should be respected as so the global maximum indicated for
each school year.

a) Weekly schedule organized in periods of 45 minutes, referring its weekly
distribution by school years of an indicative character of Schools. The totals should
be respected as so the global maximum indicated for each school year.

(b) The student chooses one foreign language. If the student learned only one
language in basic teaching, he will start a new one in secondary.

(c¢) The student chooses two biennial courses.

(d) (e) The student chooses 2 annual courses, one of them being required of the
group d).
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Weekly Schedule

Formative Components 10th 11th
General Portuguese 4 4

Foreign Language I —II ou III b) 4 4

Philosophy 4 4

Physical Education 4 4
Specific Triennial 6 6

Options (c):

Biennial 1 6or7 6or7

Biennial 2 6or7 6or7

Options (d)

Annual 1 - -

Options (e)

Annual 2 (f) - -

Religious and Moral Education (g) (2) 2)
Time to Accomplish 34 to 36 34 to 36

(36 to 38) (36 to 38)

Fig. 2. Weekly Schedule

() Offer depending on the school’s educative project—Set of courses learned
in general.

(g) Course of optional frequency, in the terms of the article 19", with fixed 2 x
45 minutes.

(h) Weekly schedule in function of the options present in the diverse courses.

Note 1: In the 4%, 6" and 9" years students do Portuguese and Math Exams. In
11" and 12" years they do exams on the specific course disciplines.

Note 2: In 2™ and 3™ cycles there are Vocational Courses, of a more practical
character for students with difficulty in learning.

Note 3: In Secondary Teaching there are Professional Courses, of a practical
character in which part of the formation takes part in a working context of an
enterprise.

Note 4: Students with learning difficulties associated to development problems
and cognitive deficit have the support of specialized teachers.

Note 5: The number of students per class varies in an average of 26 and 30, except
those with cognitive deficit students, not being able to exceed 2 per class, 20 in total.

Note 6: The students attending the Musical Conservatory are part of a modality
called Articulated Teaching (Musical area combined with traditional cognitive
area).
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8. Schooling system in Italy

According to INDIRE", the education system in Italy is based on the principle
of schools autonomy. Schools are autonomous for didactic, organization, research
as well as development activities?.

During the last years, the Italian school system has been marked by an important
and sometimes difficult process of change, in order to bring the Country in line
with European standards. The institutional actors involved in the process were the
Parliament, the Central Government, Regional authorities and the whole educational
community, including single schools with their teachers, students and parents?.

The ground of the Italian school system is that education is freely offered to
every student, regardless of nationality. Education is compulsory for 10 years,
from 6 to 16 years of age. From 3 to 6 years of age children attending the Italian
education system can start with the Scuola dell’Infanzia also known as Scuola
Materna (nursery school). The attendance in preschool is not compulsory but is
important because of its role of vehicle for educational and social promotion.

The first ground of compulsory school is called Scuola primaria (or “clementare”),
that is to say primary school. It begins when the pupil is six and it continues for five
years. Class sizes generally run about twenty five children per class with a minimum
of ten students. In particularly needy areas it is possible to find Pluriclassi, or mixed-
level classes, which have between six and twelve students. In primary school, schooling
and textbooks are free. The single municipalities organize transportation and school
meals, most often asking for contributions but making exceptions for needy families.
Enrolment and attendance are compulsory. School time may span up from 30 hours of
instruction per week, to 40 hours per week (in “full time” school). From 2009 every
class has got a three teachers team. The national curriculum is nationally determined
but it is also adapted to local needs by each school. The curriculum includes: Italian,
English, Geography, History, Math, Science, Technology, Music, Art, Physical
Education, Information Technology and Religion.

The next level is known as Scuola media, that is to say secondary school level of
first degree, where students study until they turn fourteen years old. While schooling
is free, at the secondary level books must be purchased. Class size is about 21
students per class. The curriculum includes: Italian, English, an alternate foreign
language (French or Spanish), History, Geography, Science, Math, Technology,
Information technology, Art, Music and Physical education, Religion. Students
must make a choice about their education at the end of Scuola media and choose
the higher secondary school they will attend. Pupils can then choose:

— To continue their studies in the upper secondary school for 5 years (Licei,
istituto tecnico, istituto professionale) ending with the esame di stato examination
enabling pupils to enter higher education.

—To enrol for vocational training under the aegis of the regions for 3 years in order
to prepare a vocational qualification (Certificato di qualifica professionale). This
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enables them to start working or to go to upper secondary school to continue
their studies or specialise in a post-qualification course. This specialisation gives
students the possibility to join the IFTS (Istruzione Formazione tecnica superiore/
non-university higher technical training) and the ITS (Istituti tecnici superiori).

— To enrol in vocational training which alternates between work experience
and the classroom and allows young people to acquire basic knowledge plus skills
they will be able to put into practice on the job market.

Horizontal mobility in both directions is possible between the mainstream
education system and vocational training.” According to this, the last step of
Italian school system is Scuola superiore (upper secondary school). Students
attend higher secondary school years, until they are 18 or 19 years old. The higher
secondary schools are voluntary from 16. The lower secondary level of education
is compulsory, which means that enrolment and attendance are free of charge.
Families are required to pay for the textbooks although exemptions may also be
granted according to the family income. Financial aids are foreseen both by the
state and regional legislation. The State foresees grants to be awarded with priority
to low income families; financial aids provided by the Regions, are for example
financial contributions to purchase textbooks, free-of-charge transport and canteen
services, etc.”

There are many types of upper education. Education offered by the /icei aims
at preparing students for university studies and for other post-secondary pathways.
The classical and scientific Liceo have a unified structure (lasting five years) which
are split into two and three year sections. In the classical lyceum, the teaching is
predominantly classical and humanistic (literature, philosophy, history, latin and
ancient greek). The scientific lyceum places the emphasis on scientific training,
particularly during the last three years (math and scientific subjects such as
chemistry, biology, computer science). The modern languages lyceum is based on
foreign languages (English, Spanish, French, German and in last years Romanian,
Portuguese, Chinese). In the social sciences lyceum pupils can learn in particular
philosophy, pedagogy, sociology, social legislation, socio-pedagogic research
methodology. Arts institutes prepare pupils for work and artistic production,
according to local industries and materials. They take into account many sectors:
printing and engraving, textiles and decorations, jewellery, metals, furniture,
ceramics, painting, glass, set design, etc.

The main purpose of technical education is to give pupils specific theoretical
and practical preparation for skilled tasks (vocational education) and preparation for
work and artistic production (artistic education) in various sectors, with particular
attention to the requirements of the local labour market. There are different types
of technical colleges: agricultural, commercial, touristic, surveying, industrial,
company experts and correspondents in foreign languages, naval, aeronautic and
social activities. Each offers several branches and specialisations.
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Vocational colleges cover the following vocational studies: agriculture and rural
development, industry and crafts, services, restauration catering and hospitality,
auxiliary sanitary and the special sector (health and social care). During the initial two-
year cycle in vocational insitutes, the curriculum of the technical colleges includes
the following subjects, which are common to all specialisations: Italian, History,
Chemistry, Geography, Foreign language, Mat, Physics, Natural sciences, Biology,
Law and Economics, Physical education and Religious education or alternative
subject (optional). The only difference concerns specific subjects corresponding to the
branch chosen and the practical exercises belonging to each branch. During the second
cycle, which lasts three years, the general subjects are common to all specialisations.
The other subjects vary according to the branch chosen. A considerable part of the
curriculum is devoted to practical exercises in specialised fields®.

Secondary cycle ends with a national exam. The certification earned after
passing this exam (diploma di maturita) is compulsory if a pupil wants to enroll
into any University. Students who have not reached the necessary standards may be
required to repeat the year.

9. Conclusions

Formal education in the above mentioned European Countries and Turkey as
associate member, is coherently structured and systematically organized by the
state (through the Ministries of Education), which sets specific rules for curriculum
content, entrance age, duration of studies and assessment procedures. There are three
main models of organization within compulsory education in European countries
(Eurydice-Facts and Figures 2014): Single structure education ISCED1+ISCED2)
where education is provided with no transition between primary and lower secondary
education, and with general education provided in common for all pupils, Common
core curriculum provision (ISCED 2), where students, after successfully completing
primary education, progress to lower secondary level where they follow the same
common core curriculum, and Differentiated lower secondary education (ISCED
2), where after successful completion of primary education, students follow distinct
educational pathways or specific types of schooling, either at the beginning or
during lower secondary education.

NOTES

1. “Indire” is the National Institute for Documentation, Innovation and Educational
Research in Italy. It is the oldest research institute of the Ministry of Education. It
accompanies the evolution of the Italian school system by investing in education
and innovation and supporting the process of school improvement.
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2. http://www.indire.it/lucabas/lkmw _file/eurydice///sintesi_sistema_educativo_
italiano EN.pdf cit. pag 1

3. http://www.ibe.unesco.org/National Reports/ICE 2008/italy NRO8.pdf cfr.
pag. 2

4. http://mavoieproeurope.onisep.fr/en/initial-vocational-education-and-training-
in-europe/italy/

5. http://www.indire.it/lucabas/lkmw_file/eurydice//STRUTTURE 2009 2010
EN.pdf

6. http://www.indire.it/lucabas/lkmw_file/eurydice///STRUTTURE_2009 2010
EN.pdf cit. pg. 24

7. Educational Guide for Kindergarten Curriculum.(2011) Athens: Pedagogical
Institute Ministry of Education. Website: www.pi-schools.gr

8. The Structure of the European Education Systems 2014/15.November 2014.
Eurydice-Facts and Figures. Website: http://eacea.ec.europa.eu/education/
eurydice

9. Act n.2525/1997-OGG 188A “High School, access of its graduates to higher
education, evaluation of teaching work and other provisions”. Athens: Ministry of
Education. http://www.pischools.gr/preschool education/nomothesia/2525.pdf

10. Act 4186/2013-OGG 193/2013 “Restructuring of Secondary Education and
other provisions” Athens: Ministry of Education.
http://dide.flo.sch.gr/web/wp  content/uploads/2013/05/Nomos_4186 2013
fek193.pdf

11. Eurybase — Banca dati della rete Eurydice sui sistemi educative europei (Italia,
a.s. 2008/2009, 2014/2015), consultabile online alla pagina seguente: http://
eacea.ec.europa.eu/education/eurydice/documents/eurybase/eurybase full rep
orts/IT IT.pdf

12. Official Newsletter 50/226/143572/T'1/10-9-2014 “Operation of All Day Primary
Schools for the school year 2014-2015”. Athens: Ministry of Education.
http://edu.klimaka.gr/leitoyrgia-sxoleivn/olohmero/1180-olohmero-dhmotiko-
scholeio-organwsh-leitourgia.html

13. Official Government Gazette 167/30-10-1985, Law n. 1566) “Structure and
function of the primary and secondary education and other provisions” http://
www.pischools.gr/preschool education/nomothesia/1566 85.pdf

14. Official Government Gazette 303B/13-13-2003, 304B/13-03-2003 “Cross
Thematic Curriculum Framework and Detailed Curriculum for Dimotika and
Gymnasia”

http://www.et.gr/index.php/2013-01-28-14-06-23/2013-01-29-08-13-13
15. Legislation in Portugal in Education area:

Law 49/2005 of the 31st August

Law 85/2009 of the 27th August
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Decree-Law 139/2012 of the 5th July
Legislative Order No.® 24-A/2012 of the 15 September
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Decree -law 91/2013 of the 10th July
Decree-Law 137/2012 of the 02th July
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Law 1/2011 of 5th January (revized in May 2015)
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THE COMPETENCIES OF SELECTED STUDENTS
FROM THE FACULTY OF EDUCATION, CHARLES
UNIVERSITY IN PRAGUE, IN THE AREA
OF THE CHILD SEXUAL ABUSE (CSA)
SYNDROME PREVENTION

Jaroslava HanuSova, Jifi Prokop
Charles University in Prague, Czech Republic

Abstract. The study explores the readiness of future experts (selected last
grade students of a master or follow-up master study programme at the Faculty
of Education, Charles University in Prague) for the prevention of sexual abuse of
children. For data collection a quantitative questionnaire and the CAWI (Computer
Aided Web Interviewing) technique were used. Research sample was selected using
the method of stratified random sampling. The sample consisted in total of 300
respondents — last grade students of a master or follow-up master study programme
in the academic year of 2007/2008 and 2013/2014 at the selected faculty of Charles
University. For evaluation a point grading system was used to establish the order of
the results. Based on the information a minimum knowledge standard was drafted,
including a proposal on the functioning of the interdisciplinary cooperation.

Keywords: Child Sexual Abuse Syndrome, Child Abuse and Neglect Syndrome,
commercial sexual exploitation of children, interdisciplinary cooperation, Faculty
of Education, Charles University in Prague

Introduction

The technological development in the 20" and 21% centuries has not only
improved the standard of living but also brought new ways of child abuse. Almost
every day media bring regional or world news reporting on disclosed cases of child
ill-treatment, abuse or neglect. It is evident that the government will have to take
measures that will be more efficient in combating child abuse. For more than twenty
years, the Czech Republic has been the signatory of The Convention on the Rights
of the Child; however, many tasks in the Czech law are still pending. The rights
and protection of children were not developing only in the 20" or 21* centuries. It
should be realized that the understanding of a child and childhood came much earlier.
For example in connection with the name of J. A. Komensky who is mentioned as
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one of the representatives of the so-called ambivalent child approach. It is a stage in
history of the child and childhood understanding development when the first findings
of child development and needs were made and when childhood started to receive
a higher importance. Komensky came with many findings on the child and on how
to care about it and educate it. Unfortunately, despite Komensky’s requirements
addressed to parents, many children are not cradled and do not live in a warm-hearted
formative environment full of ease. Indeed the opposite is the case and parents do not
respect child’s interests and put their own interests first. In the worst cases, the child
experiences violence, neglect and psychological abuse from its immediate family.

In the Czech Republic as well as in other civilized countries sexual abuse is
defined as an inappropriate exposure of a child to a sexual contact, activity and
behaviour. It includes any form of sexual touching, sexual intercourse or exploitation
by anybody to whose custody the child was entrusted or by anybody who abuses
the child. Such person may be a parent, relative, friend, professional/volunteer or
stranger (Dunovsky et al., 2005).

The authors of the study firmly believe that we cannot effectively combat the
child sexual abuse syndrome (CSA syndrome) or the syndrome of an ill-treated,
abused and neglected child (CAN syndrome) without quality interdisciplinary
cooperation. They have based their basic research question and hypothesis on this
belief. The underlying idea of the entire research is that if we are to be successful
in combating the CSA and CAN syndrome in our population, it is necessary to
create interdisciplinary teams from experts who are trained for this purpose, at
the best within a pre-gradual training. This does not concern only physicians,
psychologists and social workers who are the most frequent members of expert
teams but also other experts working with children practically on a daily basis.
The authors therefore focused primarily on students at their own workplace
(Faculty of Education, Charles University, Prague), i.e. future teachers. Because
it is mainly the teachers who can detect a problem at an early stage and call for
appropriate help.

Research study

The study aimed to ascertain the preparedness of selected future professionals
(last grade students of the Faculty of Education, Charles University in Prague) in
the area of child sexual abuse syndrome prevention.

Other goals

To carry out a framework analysis of knowledge regarding the child sexual abuse
syndrome (CSA syndrome) and to identify strengths and weaknesses of training on
this issue.

To define “standards of minimum knowledge regarding the CSA syndrome” for
students of the full-time study programme entitled Training Teachers of General
Subjects at Primary and Secondary Schools.
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Hypothesis
Thelevel ofknowledge of students studying inthe academic year of2007/2008 and
2013/2014 will differ at least by 10%. There will be a tendency of improvement.

Methodology

The quantitative education research was carried out as follows: problem
definition, formulation of hypotheses, verification of hypotheses, and presentation
of conclusions.

Research sample was selected using the method of stratified random sampling.
The authors contacted full-time students of the “Training Teachers of General
Subjects at Primary and Secondary Schools” programme at the Faculty of Education,
Charles University in Prague. Both parts of the research focused on last grade
master or follow-up master study programme students. In each case 150 students
were randomly selected from the sample. The quantitative education research was
carried out as follows: problem definition, formulation of hypotheses, verification
of hypotheses, presentation of conclusions.

The authors used a quantitative questionnaire and the CAWI technique.
In terms of individual research steps, a pre-research was carried out first. Data
obtained by means of closed-ended questions were encoded for further processing
and analysing. Scales consisting of 5 categories were used (classification scale:
1 — excellent, 2 — very good, 3 — good, 4 — satisfactory, 5 — unsatisfactory). If a
respondent answered “I don’t know” or did not fill in the question, he/she was
evaluated as “unsatisfactory”. If a respondent checked no answer in a particular
section of the questionnaire (he/she disregarded this section and skipped it), such
section was not evaluated.

Clear criteria were defined for scaling, e.g. if a respondent checked more
answers than indicated in the instructions to the questions, he/she was evaluated as
a respondent who strictly followed the instructions.

Selected study results

The authors questioned the total of 300 selected last grade students of a
master or follow-up master study programme of Training Teachers of General
Subjects at Primary and Secondary Schools at the Faculty of Education, Charles
University in Prague. The overall return rate of the survey was 51%, i.e. 154 out
of 300 questionnaires. In the academic year of 2007/2008 150 questionnaires
were distributed and 49% (74) questionnaires returned. In the academic year of
2013/2014 53% questionnaires returned, i.e. 80 out of 150 questionnaires.

A framework question of the second part of the questionnaire was to find out
whether the students had already encountered the issue of CSA in their studies
at the Faculty of Education, Charles University in Prague. 49.7% of students
responded positively. In the academic year of 2007/2008 52.2% and in 2013/2014
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47.5% of respondents at the Faculty of Education, Charles University in Prague,
encountered this issue. These percentages might seem quite high; however, partial
results of individual questions show that the result was positively influenced
by students who have a subject dealing with this issue as part of their study
programme. Nevertheless, it must be pointed out that all students at the Faculty of
Education, Charles University in Prague, have the issue of the CAN syndrome as
one of the questions for the state final examination in Pedagogy and Psychology
for Teachers and 90% of respondents had already passed this examination and
therefore must have encountered this issue at least when preparing for this
examination.

Evaluation of the closed-ended question part revealed that most respondents’
answers were correct. On the other hand, it should be pointed out that the battery
of 14 questions included also questions which were generally more difficult for all
groups of respondents. We can mention for example question No. 8 (Would you
agree to keep information confided to you by the child confidential?) and No. 13
(Is there any Option Protocol to the Convention on the Rights of the Child which
would deal with the issue of child sexual abuse?).

Table 1. Correct answers of selected students at the Faculty of Education, Charles
University in Prague, regarding the issue of the CSA syndrome (questions No. 2 — 15)

Question Academic % Academic %
year year
2007/2008 2013/2014
2. Is the child in danger of sexual 66 99 % 77 96 %
abuse by a familiar person?
3. Victims of sexual abuse always 64 96 % 75 94 %

intentionally behave in such a way to
provoke the offender.

4. In order to recognize whether a child 64 96 % 75 94%
is ill-treated, abused or neglected, we
have to consider the following

5. What would be your reaction to a 57 85 % 69 86 %
child exhibiting markedly promiscuous
behaviour or interest in sexual issues?
6. Is it suitable to try to get more 58 87 % 66 83 %
information on abuse from a child who
was or is subject to sexual abuse?

7. What should you do if a child confides 57 85 % 64 80 %
to you that it is sexually abused?
8. Would you agree to keep information 27 40 % 24 30 %

confided to you by the child
confidential?

412



The Competencies of Selected Students...

9. A victim of sexual abuse must 49 73 % 60 75 %
be immediately “withdrawn” from
the environment where the violence
occurred.

10. Does a healthcare facility have 39 58 % 45 56 %
another obligation stipulated by law in
addition to the reporting obligation if

there is a suspicion of ill-treatment or
abuse of a child?

11. A person who ascertained in a 64 96 % 76 95 %
credible way that an offence of abuse
of a child in custody or murder had
been committed and did not report it
to a social and legal child protection
authority acted against the law.

12. Does any article of The Convention 63 94 % 70 88 %
on the Rights of the Child deal with the
issue of sexual exploitation of children?

13. Is there any Option Protocol to the 34 51 % 40 50 %
Convention on the Rights of the Child
which would deal with the issue of
child sexual abuse

14. Who should conduct investigation 65 97 % 72 90 %
in the family in accordance with the
law in case child ill-treatment, abuse or
neglect is suspected?

15. During the therapy it is best not 56 84 % 65 81 %
to talk with the victim about what

(happened)

Total average 81 % 78 %

The results in table No. 1 show that students’ level of knowledge regarding
closed-ended questions did not have an increasing character. In the survey carried
out in the academic year of 2007/2008 81% of answers were correct; in 2013/2014
it was only 78%.

The third part of the questionnaire aimed to check the respondents’ overview
of the CSA syndrome issue by means of open-ended questions. If we made an
overall evaluation of the questions using a scale from 1 to 5, the average mark
for the academic year of 2007/2008 would be 2.5 and 2.4 in the academic year
of 2013/2014. However, this average is affected by individual results which were
strongly polarized — either 1 or 5. In our opinion this was caused by either the
respondent knowing the correct answer or, in case of not knowing the correct
answer, he/she had no chance to guess the answer considering the open-ended
question form.
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Based on the results we can state that the students answered correctly the
questions based on their field of study at the faculty, but struggled with overlapping
topics from other specializations.

Table 2. Average grading from the third part of the questionnaire (Question No. 1 —15)

Open-ended questions Academic Academic
year year
2007/2008 | 2013/2014
1. What does “incest” mean? 1,1 1,3
2. What do you understand by “commercial sexual 3 3,1
exploitation”?
3. Explain the notion of “contact sexual abuse”. 2,2 1,6
4. Explain the notion of “non-contact sexual abuse”. 2,9 2,9
5. State at least 4 differences between “common” 4,6 4
sexual abuse (incest) and commercial sexual abuse
from the perspective of a victim.
6. State at least 4 myths about sexual abuse. 2,2 2,4
7. Give at least 4 signs or symptoms which might 1,8 2
indicate that a child is being sexually abused.
8. What examinations are needed if sexual abuse of a 1,8 1,6
child is detected (state at least 4 examinations).
9. What do you understand by “anatomically correct 2,1 2
doll”? What is it used for?
10. Indicate what is meant by the notion of “reporting 1,7 1,5
requirement”.
11. Explain the notion of “interim measure”. 19 2
12. Indicate age limit for sexual intercourse (in the 1,8 1,7
Czech Republic).
13. Name at least 4 acts or other documents related to 3,1 3
the CSA syndrome.
14. What is meant by the notion of “secondary 3,3 3
victimization?
15. Explain the notion of “quaternary prevention”. 4,3 3,5
Total average 2,5 2,4

Respondents’ answers to open-ended questions (table No. 2) were obviously
biased in the sense of certain stereotypes typical for the way of addressing the given
issue within the teaching profession.

It is striking that the respondents from the Faculty of Education, Charles
University in Prague, did not state practically any teaching profession to be part
of an interdisciplinary team. The authors believe that the situation of teaching
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professionals in interdisciplinary teams will get better for example due to a legal
obligation of educational facilities to give feedback to social and legal child
protection authorities upon request, participation in drafting and implementing
individual plans of child protection, creation of an interministerial committee or a
registry of vulnerable children.

In the following overview (table No. 3), the authors summarize weaknesses
and mention areas where these weaknesses can be found in selected students of the
Faculty of Education, Charles University in Prague.

Table 3. Weaknesses identified in thematic areas

Thematic areas Academic year | Academic year
2007/2008 2013/2014
Basic concepts (terminology) X X
Signs of CSA syndrome X X
Diagnosis of CSA syndrome X X
Legislative framework X X
Syndrome effects X X
Therapy X X

The aim of this summary is to show to the staff preparing training in individual
areas topics which should be given special attention within the training. However,
the presented results always state basic information that has to be shared with all
members of an interdisciplinary team.

Considering the fact that according to the author‘s information no similar
research has been carried out so far, it was not possible to compare these results
with relevant results of a similar research. The only comparison available for
the time being is of the first and the second part of the research. The original
hypothesis assumed that the results acquired in 2013/2014 will differ at least by
10% from the results of the academic year of 2007/2008. The assumption has
not been confirmed. In case of closed-ended questions the level of knowledge
decreased by 3%, in case of open-ended questions there was an improvement by
0.1% in average which is insignificant.

There was a significant worsening in closed-ended questions (at least by
5%), for example: ,,What should you do if a child confides to you that it
is sexually abused?* or ,,Would you agree to keep information about abuse
confided to you by the child confidential?* In case of open-ended questions
there was an improvement (at least by 0.5%). It was a question which identified
differences between plain sexual abuse (incest) and commercial sexual abuse
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or a question explaining the notions of “contact sexual abuse” and “quarterly
prevention”.

One of the authors of the study (HanuSova, 2009) developed a “standard of
minimum knowledge” in 2009 already. This handbook was repeatedly verified
within the master and follow-up master study programmes, in several study
fields (e.g. Health Education, Pedagogy) at the Faculty of Education, Charles
University in Prague (HanuSova, 2014). The standard can be described as
basal and is designed for university teachers. The standard lists basic terms
and contexts. It is assumed that at each faculty on the level of individual fields
of study, the material will be appropriately supplemented and developed by
adding further necessary information directly connected with the studied
specialization.

Conclusion

In 2013 the Czech Republic ratified the Optional Protocol to the Convention
on the Rights of the Child on the sale of children, child prostitution and child
pornography. The document stipulates that the states shall ensure due training of
personnel working with child victims of crime, in particular training in the area
of law and psychology. The emphasis is on awareness-raising using all suitable
means, education and training. An essential part of awareness-raising is ensuring
informedness of general public including children, which falls within the competence
of teachers.

After evaluating the results of the study, the authors came to a conclusion that
students’ knowledge does not often provide for early and effective diagnostics of an
emergent problem. Another negative effect of this grave ignorance is the situation
when an expert himself/herself gets lost in the system, does not know competencies
of individual players and in a decisive moment he or she is not able to deal with
the situation himself/herself or to find out an appropriate expert partner for dealing
with the crisis.

NOTES

1. HanuSova, J. Kompetence studentli vybranych fakult Univerzity Karlovy k
prevenci syndromu sexuélniho zneuZivani déti. Nepublikovana disertacni prace.
Ceské Budéjovice: Zdravotné socialni fakulta.

2. The Communication of the Ministry of Foreign Affairs No. 74/2013, Coll. of
Int. Conventions, on the conclusion of the Optional Protocol to the Convention
on the Rights of the Child on the sale of children, child prostitution and child
pornography.
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MPE’KOBOTO CHTPYIJTHUYECTBO —
YCJIOBHME 3A NTIPEOAOJISABAHE
HA CAMOTATA ITPU AEIIATA

Aunekcanapa Koauepa
F0z203anaden ynusepcumem ,, Heogpum Puncku* — Brazoesepad

Pe3tome. Hay4yHUST Tpya OCBHIIECTBSBA aHAIW3 HA MOHATHETO M IPOSIBIC-
HHETO Ha JIeTCKaTa caMoTa M JOOpWTEe MPaKTHKH B Ta3W oOmacT. Ha Tasm 6aza
npeiara paspaboTeH MOJET 3a MPEKOBO CHTPYAHUYECTBO MEXKILY OpraHU3aluy
W MHCTHUTYIIMH 3a CIIPaBsiHEe ChC caMOTaTa MpH Jiela OT NpeyYHInIHA U HauyalHa
YUWIHIIHA BB3PaCT.

Keywords: collaboration, networking, children’s loneliness, prevention

Hacrosmoro uscneaBane npeacTaBs HHOBAaTUBEH 110 CBOSI XapaKTep MOJEIN 3a
MpPEXKOBO CHTPYIHHUYECTBO MEXAYy OpraHM3alll U MHCTUTYLMH 3a CIpPAaBSHE C
npobiema caMmoTta mpu Jgenara. MonenbsT € cbeTaBeH Ha 0aza TeopeTHUYeH aHa-
JIU3 U aHKETHO OHJIAWH MU3CJIEJIBAHE C HEMPABUTEJICTBEHU OpraHu3anuu. Exun ot
Me/1aro3u ChCTaBy ,,JbPBO Ha MpoOiieMuTe Ha Tema: ,,Hanuume Ha camora mpu
Jena OT Npeay4YrInIIHA U HauyalHa yYuIuIiHa Bp3pact™ (cxema 1). Enqun ot oc-
HOBHHTE MPOOJIEMH, KOUTO CIIELUATHCTUTE WACHTU(UIUPAXa, € HEIIO3HABAHETO
Ha A00pHU MPaKTHKH M JIMIICA HAa BB3MOKHOCTH 3a OOMsIHA Ha ONMMUT Ha HAIHO-
HAJIHO ¥ MEKIYHApOIHO HHMBO, KOETO MHUIMHPA Pa3padOTBAHETO HAa CTBIKU U
HACOKH 33 HETOBOTO IPEOIOJISIBAHE.

CBBpEeMEHHOTO OOLIECTBO CE€ TMOBIMSBA OT HEMPEKbCHATO MNPOMEHIIATa
ce cpena. HacrbnumuTte nmpoMeHM NpHHYKIaBaT OpPraHHU3allMUTE JAa pearupar
CBOEBPEMEHHO 110 OTHOIIEHHE MPOIBIDKUTEIHOCTTa Ha LIMKBJIA 3a pa3paboTBaHe
Ha HOBH MIPOAYKTH H YCIYTH.

Bbbp3o npomensmoTo ce 001ecTBO, OT KOETO JIeTCKaTa TpagiHa U yUnIuIle-
TO Ca YacT, OKa3Ba BIMSIHHE BbPXY XapaKTEPUCTHUKUTE Ha Aelara U YUYCHHULIHTE,
IPEeIMETHOTO ChABPIKAHUE U CHOOPAa3EHUTE C HEr0 METOIU, HAYMH Ha padoTa u
B3aMMOJIEIICTBHE CHC 3aMHTEPECOBAHUTE CTPAHU.

ConnaaHO-UKOHOMHUYECKATa CUTyalllsl B HAIIMOHAJICH M CBETOBEH MaIlad Ccb3-
JlaBa IPOTUBOPEUNE MEXK/Ty OYaKBaHHUATA Ha XOpaTa U JIEMCTBUTEIIHOTO ChCTOSTHUE,
KOETO BOJM JI0 caMOTa. SIBJIEeHHEeTO caMoTa ce cpellia OIle MPU IPEeXonajeHUETo U
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Hanuuue Ha camoTa npm feLa ot
npeAyYqIMLLHA U HaUaNHa
YYMIMLLHA Bb3pacT

Hanu4me Ha HeraTMBHU Hanwu4me Ha HeraTUBHM

daKTopH B
obpasoBaTenHUTe
MHCTUTYLIMM

HeraTuBHa HacTpoiika M

Ha OeTeTo

OTxBbpnaHe oT
BPBCTHULMTE

Jlunca Ha COUMaNHH

YMEHHWA U 3HAHWA KaK 03 Ly

Cb3hanaT NPpUATENCTBA

JIN4HA XapaKTepUCTUKE [emm KoHdnukTn B goma

¢$aKTOpH U3BDBH
obpasoBaTeNHUTe
MHCTUTYLLUK

Paseog Ha pogutenute e

3aryba unm cMbpT Ha
npuaten; No6um 4oeeK/ Gmm
nobumely/ npuTeKaHue

HPEMECTBEHE B HOBO

YYUNULLE WK KBEPTan

HenosHaeaHe Ha gobpu

NpakTUKKU

Jlunca Ha Bb3MOMXHOCTH
3a o6MAHa Ha ONWT Ha
HaLMOHaNHO W
MEXOYHapOoAHO HUBO

Jlunca Ha npasHa
OCMTYPEHOCT Ha

npo6aema ,,camoTa npw
Aeuara”

Cxema 1. JIbpBo Ha poOnemure
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nporonBaneto Ha Anam u EBa B mpounTa Ha cBellleHH KHUTH KaTto bubnusra. [nec
€ Bce M0-0Ce3aeMO HAJIMYUETO Ha TOBA SIBIICHUE HE CaMO IIPU Bb3PacTHH, HO M IPU
Jiena OT MpeaydYHIUIHA U HayalHa YUUJIUIHA Bb3PacT.

Jerckara camora € 0COOCHO OMACHO ICHXOCOLHMAIHO SIBICHUE C MPOCKIUH
BBbpPXY BCEKH aCIEKT Ha JIETCKOTO pa3BUTHE. ToraBa, KOraTto JETETO MMa HYXJIa
OT €MOLMOHAJIHO B3aUMOJCHCTBHUE C APYTHsl, OT MOAKpena M CHOAEIsIHEe, KOraTo
OBJIA/I1BA COLMAJICH OMUT M ce coluanu3upa. CamoraTa 3HAYUTEIHO yBEJIMYaBa
BB3MOKHOCTTa OT HHCKO COLIMAIHO MPEANOYNUTAHNUE B JETCTBOTO U TPEBOXHU U
JIePeCUBHU CUMIITOMH B IoHOIIEcKa Bb3pacT (Fontaine et al, 2009).

Yecto camoTara He € OCHOBEH ITPO0IIeM, a CIICICTBUE Ha JPYTH HIAKOJIKO, ChIIPO-
BoXkzamu ro. ToBa siBIeHHE ce MPOBOKHUPA OT PA3IUYHU U3TOYHHUIU U MIPEAIoara
oOxBalllaHe Ha Pa3IUYHU 10 CHITHOCT NPOOJIEMH, KaTO ACUHCTUTYIHOHATN3AINS,
NpUeMHa IPrUXKa, pasnajaHe Ha ceMeicTBOTO, PrHAHCOBA KpU3a U OeTHOCT Ha ObJI-
rapcKOTO CeMeCTBO, KOH(IIMKTH B CEMEHCTBOTO, pAHHO M TPalHO HETOCEIaBaHe
Ha 00pa30BaTeIHN OpraHn3aliy, He3aucBaHe Ha yYeHUIUTE, MUTpallui Ha Hace-
JICHHETO BHTPE B CTpaHaTa, IEHHOCTHA CUCTEMa U JIp.

OT OCBILECTBEHOTO OHJIAH aHKETHO NPOYYBaHE C HEIIPABUTEICTBEHHUS CEKTOP
B TIepro/ia OKTOMBpHU — HoeMBpH 2014 roanHa ctaHa siCHO, 4e € HeoOXoauma Koia-
Oopaiusi Ha HHCTUTYLIMU U OPTaHU3alliy 3a OBJIA/IIBaHE HAa TOBA SIBIICHHE.

MpesxoBara opranu3anroHHa opma ce siBsiBa HOBO MPEJIOKCHHHUE, alTepHa-
THBA 32 NPEOAOJIsIBaHE Ha MpobieMa. AKIEHTHT MPU Hesl ce MOCTaBs BbPXY OT-
HOLICHUSI HA ChTPYIHUYECTBO, KOUTO Ca TPWJIOKUMH B PaMKHTE Ha, Taka U Mpe3
TpaHULUTE HA OpPraHUu3alIHTe.

[IpeamnocraBka 3a HaBIM3aHETO Ha MpekoBaTa (GopMa ca HOBOMEAWHHHTE
¢dopmu ot pona Ha Myspace, Facebook, Twitter, Netlog, eTwinning. Te ce ocHO-
BaBaT HAa HOB THII TPYNOBU KOMYHHMKAllUM U HOB TUI T'PYNOBH CTPYKTYpH, KOUTO
ce OpraHu3upar KakTo Ha NpodecroHaNeH MPUHLMIL, Taka U Ha HOB THII MIO3HAH-
cTBa. M3nn3aiiku U3BbH paMKUTE Ha BHPTYaJHOTO, T€ MPEJOCTAaBIT Bb3MOKHOCT
3a CHTPYIHHYECTBO B €JHO W CBHIIO MPOCTPAHCTBO U BpeMe. Meanann3upaHeTo
Ha OOIIECTBOTO 3acerHa M MPOELUpa MHOXXECTBO BBTPELIHM TpaHchopMmauuu u
NPECTPYKTYpU3aLHH, KOUTO NOITy4nXxa 00MIOCOUalHI IPOSKLIMH 1 B cdepara Ha
obpazoBanueto (Ileituesa, 2010). To3u npouec 3acerHa CyOeKTH Ha pa3indHa Bb3-
pact. CiopoBeTe Jainy OHJIaliH KOMYHUKAIMATa OKa3Ba HETATUBHO BIUSIHUE, WIH
HE IIe MPOABJDKABaT aa Oy[sIT WHTEpec olle ABIro Bpeme. Dakr e, ye camorara
JHEC € BoAeL TPo0IeM BbIIPEKH Bb3MOKHOCTUTE, KOUTO MPEJOCTABIT HOBUTE KO-
MyHuKannoHHH TexHosoruu (Aleksandrova, 2010; Vladimirova, 2010).

CrplecTByBa MHEHHE, Y€ UMEHHO Te3H (POpPMHU Ha KOMYHHUKAIMs ca IpUYMHATA
3a OTUY)KICHHE €IMH OT APYT W MpPOsBICHHE HA camoTa. Jlpyrara mieaHa Touka
3alIMTaBa Te3ara, Ye UMEHHO T€ OCUTYPSBAT KOMYHHKALUs, Taka HEOOXOAuMa Ha
BCEKHM OT HAac, MOMarar Ja OTKpHEM HPHUATENH, 1a CTAHEM YacT OT MHTPHUTYBAIIN
HU MEPONPHSITHSI.
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B 3a0bp3aHOTO exemHEBHE Jie1aTa YeCTO 0CTaBaT caMu y Jioma, 0e3 BHUMaHH-
€TO Ha POAUTENIN WM NpUsATeNan. B To3u ciydali HOBUTE TEXHOJIOTHH MOIOMArar
Bpb3Kara ¢ AeTeTo (TenedoHu, mpocieasBaliy yCTpOHCTBa, 3alICH Ha EIEKTPOHHN
OCJIekKKH U p.), HO B CHIIOTO BpEMe U pa3KpHBaT ¢AMH HEOOSTECH CBST Mpe AeTe-
TO, KOMTO KpHEe MHOXKECTBO 3arljaxy.

Ha Ga3zara Ha Te3u KOHCTAaTallMK M YCIICIIHUTE NPAKTHKH, OCBHILECTBEHN B MpE-
xa, mpeayiarame Mozien 3a MpeXoBO ChbTPYJHHYECTBO MEKAY OPraHU3alUu U UH-
CTUTYLIUH 3a CHpaBsHE CbC CaMOTaTa IpH Jela, U MO-KOHKPETHO OT IPELy HITHIL-
Ha 1 HavYaJiHa yYWIIUILHA Bb3PaCT.

3a na npexncraBuM Mojena, € HEOOXOIUMO Aa M3ACHUM IOHSTHETO ,,Mpexa':
»Mpexara ce ouepraBa Bce TIOBEUE KaTo OpeaHu3ayuoHHa (hopma 3a npogecuona-
HO paseumue u no0obpsasane Ha demcKume epaounu/yuunuwama. Ypes Mpexure, B
KOUTO y4acTBart, 00pa30BaTeIHATE OPraHN3alui OCUTYPSBAT MO-I00PO OCHIIECTBI-
BaHEe Ha pa3iuuHKUTe noTpedHocTH Ha cBoute yuenuu™ (Kovacheva, 2011).

B nacrosimust Tpyq mox ,,pabota B Mpexa“ e pasoupame: CbBMECTEH HPOEKT/
JEHHOCT, KOMTO HachpuaBa ChbTPYIHHUYECTBO U 00yUdeHHe B 00JacTTa Ha paboTara ¢
Jela U YYCHUIH, KOMTO criomMara 3a U3rpakJaHeTo Ha KarnauTeT U Bb3MOKHOCT 32
WHOBAllMM B OpraHU3alMUTE, CIIPaBSIHE C aKTyajeH MpoodieM (B ciiyyas camoTara
IpH jena), OOMEH Ha OIUT, EKCIIEPTHHU 3HAHUS, YMEHUSI U 10OpH NPAKTHKH MEXKITY
JMIara, BKIIOYEHH B paboTara ¢ Jiena u ydeHunu".

Cnopen P. Carmichael pasButuero Ha Mpe)koBara ISHHOCT Ha y4uWiIMLIaTa €
4acT OT IUIOCTHATA CHCTEMa 3a MPOMSHA, W3MCKBAILA YUYMIAIIHUTE HHCTUTYLIHN
Jla B3aMMOJACUCTBAT C KPBI' OT BHHIIHHU OpraHU3alyH, J1a IPUBINYAT GUHAHCHPAHE
OT MHOXECTBO M3TOYHHIIM, KAKTO M Ja padoTAT ¢ MH(opmauus, MHEHHUS U TOJHU-
KU OT pasznuunu u3toununy (Carmichael et al, 2006). Ch. Kubiak u J. Bertran
(2010) cmsTar, ye OBACIIOTO pa3BUTHE HA JCHHOCTTA HA YYHJIWIIATA U UHCTUTY-
LUHTE, ¢ KOUTO paboTsT, € MpexxkoBaTa opma Ha padora. Tasu popma npeanonara
CHCTEMaTHYHOCT, KOJIETHAIIHOCT ¥ MAapTHHOPCTBO.

Heob6xomumo e ga oTOenexum, ue yuacTUeTo B Mpexara € 1006poBoiHo. Ot ToBa
clie/iBa, Ye MCHUKbPUTE TPSOBA 1a IMaT 3HAHHUS M YMEHUsI 32 YIIpaBJIeHUE, KOETO
na ObJe MpUeTo U eeKTUBHO, BHIPEKH Y€ He € (opMaHo HaloxeHo. Helepap-
XUYHOTO ()YHKIMOHUpPAHE Ha Mpe)KaTa N3UCKBa IPUJIaraHe Ha JEeMOKPAaTUYEH CTHIT
Ha ynpasJieHHe, TOCOYEH KaTo Hal-ynosierBopureneH ot J. Togopuna (2005), T.e.
(hakTop 3a MpeonosIBAHETO Ha caMoTaTa MpH Jela Ce OKa3Ba YIPaBJICHHETO Ha
JETCKU TPaluHU, YUHJIHIIA U 00CTYKBaIllH 3BEHA.

[IpeononsBaneTo Ha caMmoTaTa MpH Jela M3KUCKBA CHIIHO YyBCTBO 3a CIOJEICHA
LeJI, KOATO ONpeAessi CrieU(pUYHA Harlaci M MOArOTOBKA HA YUYACTHUIUTE 32 ChB-
MecTHa JaeiHocT. ToBa, OT CBOsSI CTpaHa, M3MCKBA MPOBEXKIAaHE Ha TPETOBOPH OKOJIO
CTpaTEeruyecKu MOIXO/H 3a CIIpaBsiHe ¢ pobieMa ,,IeTCKa caMoTa“’, OpraHu3upaHe Ha
CpelIM MEX/y CTPaHUTE, KOUTO MMAT OTHOILIEHHUE TI0 BBIIPOCa, KAKTO M 3aCHJIBAHE HA
nH()OPMALMOHHUSA TIOTOK U OCUTYPSIBAHE Ha HOBOCH3/aIeHaTa MPEKa OT PECYPCH.
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B pBKOBOACTBOTO Ha MpekaTa, o npuMepa Ha AHIJIHS, € He0OX0JUMO 1a Obaar
BKJIIOYEHU AUPEKTOPH, NIABHU YUUTENHU U APYTH NPEACTABUTENHN OT Is1aTa Mpexka
(Kubiak & Bertram, 2010).

Te3u Mpexxu B CBETOBEH Mailal ca Ch3IaJIcHH, 3a Ja Ce CHpaBsIT ¢ MpodiIeMu
OT Pa3IMYHO €CTECTBO, OBP30 U €PUKACHO, C HATUUYMETO HA MUHUMAJIHU CPECTBA,
TBHH Kato paborsaT B Koiabopauus. Ilo To3u HaumH ce M30sArBa MOBTOPHOTO (H-
HAaHCHpAHE HA €JHA U ChIA JAECHHOCT OT pa3lIMYHU OPraHU3aly U WHCTUTYLHH.
VYenemen npuMep € MexaHH3bM 3a MEKIYWHCTUTYLIMOHAJIHO MapTHBOPCTBO B
MOJIKPENa Ha POAUTEINTE, Pealu3upaH 1o npoekT ,,CeMelCcTBO 3a BCSIKO JeTe’ Ha
YHULIE® B Illymen®. 3a crpaBsiae ¢ npobdiema ,,caMoTa IpHu Jena‘ npeajiarame
TO3H MOAEN Ha padora.

[TapTHBOpPCKaTa MpeXka IIe OCUTYpU OOCAMHSBAHE HAa YCHJIMSTA, PECYpPCUTE U
OTTOBOPHOCTHUTE Ha MHCTUTYLMHUTE: YUWINIIA U JETCKU IPAJANHU, CEMEHCTBO, 00-
mMHa braroesrpaj ¢ BIacTOBM M OPraHU3aLMOHHU PECYPCH U CTPATETUH, AUPEK-
uus ,,ConuanHo moAmoMaraHe, oTaen ,,3aKpuia Ha JETeTO™, eKUIU Ha HOBHUTE
YCIIyTH 110 NMPOEKTUTE Ha IJIaHa 3a JEHCTBUE HA HALlMOHAIHO HUBO, HEMPABUTEIN-
CTBEHU OpraHU3alld, paboTelH Mo MPOoOIEeMHUTE Ha Jelara, CeMEeHHOKOHCYTa-
THUBHU IIEHTPOBE U JIp.

Ilenta Ha Mozena 3a MEKAYUHCTUTYIIMOHAJIHO ChTPYAHUUYECTBO € 1a MUHUMHU-
31Mpa BEpOATHOCTTA OT MOsIBa Ha caMoTa IIpH Jie[ara upe3 MoAKperna Ha ceMeiicTBa,
JKUBEELIH B OCTHOCT, MHOTOJICTHU CeMEiCTBA, CAMOTHU M HEII'BJIHOJICTHU MaMKH,
NpPEBEHIIMs Ha PHCKa OT HeZoOpa rpuka 3a Jenara, MaiiKd B PUCK Jja U30CTaBAT
nenara cu. OcurypsiBaHe Ha CUTYpHA U TOJKPEIsla 00pazoBaTesiHa cpe/ia 3a Haii-
MaJIKUTE — Jlella U yUYEHUIIH.

ChliecTByBaIUTE Pa3BUTH YCIYTH O MPEBEHLINS U OAKPENa Ha POJUTENH ca
Jno0pa OCHOBaA 3a CTapTHUpaHe Ha KaMIIaHHUsTa, KaTo BIIOCIEICTBHE € HEOOXOAUMO
Jla ce pa3BUAT U HOBH YCIIYTH.

3a peanuzanusaTa Ha Mozena 3a MpeXoBO ChbTPYIHHUYECTBO (cxema 2) ce npe-
BUKJIA J1a ObJaT MPOBEACHU CICIHNUTE JEHHOCTH:

— MpOBeXIaHe Ha PaOOTHH CPELIHN;

— pa3BUTHE HA CTPATETHH KaKTO 32 MEXaHU3bM 3a paboTa Ha Mpeskara, Taka U 3a
JIeficTBME TPU KOHKPETHHU Ka3ycH (Morar Jia ce M3I0JI3BaT CTPAaTETUUTE, KOUTO ca
pasBUTH B momaraio ,,J{a oduryBame®, pa3pabOTeHO 110 JUCEPTALMOHHUS TPY/);

— IpOBeXkIaHe Ha OOYYUTEIHN CEMUHAPH C TIEJarorniecKy CIEeUaInCTH;

— IIPOBEXK/IaHE HAa CEMUHAPH;

— MH()OPMALIMOHHYU KaMIIaHWU;

— ch3JaBaHe Ha MHPOPMAIOHEH MOPTAJ 32 MPEKOBO CHTPYIHUUECTBO (0OBD
IpUMep € yCIIeHIHO JelicTBamara e-ITwinning).

3a crioAensiHeTo Ha 100pH MeIarornuecKy NPaKTUKH — U3BBHKIIACHU U JIOITBJI-
HUTEIHN (POPMHU 3a MEeAArorniecKo B3auMOJICHCTBIE, cpell yuacTHULMTE B Moaena
W M3BBH TAX € HEOOXOAWMO OpraHM3MpaHe Ha KpbIla Maca Wid Apyra ¢opma 3a
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O6yuntenHun
MECTHA
OBLLHOCT cemMuHapum
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) CbTPyAHUYECTBO
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EKkunu B  yuywauMwata u
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Cxema Ne 2. Mojesn 3a MpeKoBO ChTPYJHHUYECTBO
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edexTHBHO MHpOpPMUpaHe. PernoHamHuTe MHCIEKTOpPAaTH CHIIO ca JA00pH mapT-
HBOPH, KOUTO L€ OKa)KaT METOJMYECKa MOJKpena U KOOpAWHUpaHE Ha JeHHOCT-
Ta Ha MEAArOrHYeCKUTE CIICHUATUCTH, KAKTO U HAa CHOPMUPAHUTE B yUWIIUIIATA U
B JICTCKUTE TPaJMHM CKUIH 32 MoJAIoMarane Ha oOy4eHHETO U BB3IUTAHUETO Ha
nena/yaernnu cbe COIT (w28, an.6, wi.37, an. 3 ot [MI13HIT, un. 26, an. 1 or Ha-
penda Ne 1 /23.01.2009 r. nva MOH), Tbii KaTo Te ca eAHa OT 3aCTPALCHUTE IPYyNu
0T camoTa.

Bcenenctue Ha ropenocoYeHUTE MPUOPUTETHH ACHHOCTH LIE CEe Ch3IaAaT yc-
JI0BUS 32 OOMEH Ha MHOBATHBHHM IEIAarOTHYECKU NPAKTHKH M KOHTpolsl. OpraHu-
3allUOHHO-KOOPAUHUPALIHN JCHHOCTH CHBMECTHO C MPEJICTABUTENIN HAa OOILMHHUTE
u JCII me nonpuHecar 3a ONTUMU3UpaHe Ha AeiHocTTa Ha Mojena 3a MpexxoBO
CBHTPYIHHYECTBO.

BEJIE)KKH
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NETWORK COLLABORATION — CONDITION
TO OVERCOME THE CHILD’S LONELINESS

Abstract. This scientific work presents an analysis of the concept and the
manifestation of child’s loneliness and best practices in this area. On this basis it
provides a developed model for network collaboration between organizations and
institutions to deal with loneliness in children of preschool and school age.
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B HoBume KHWKKU Ha HayyHUMe cnucaHua Ha u3gameAcmBo
HZB KN Yememe
1/2016: cn. ,Ucmopua”

Mpegcma6ama 3a ckaaBu u miopku 6 ,,CmpamezukoHa” Ha Nce6gomabpukuii / U6an Cmo-
aHo6

Lleama Ha mo3u mamepuaa e ga pa3aaega ,CmpamezukoHa” Ha INceBgomaBpukul - Hezo-
Bume >xaHpoBu ocobeHocmu u ompaxeHuemo um Bbpxy xapakmepa Ha cBegeHuama, koumo
Cbgbprka Mol, 3a cbcmoaHuemo u pazBumuemo Ha pazaudHume BapBapcku o6wHOCMU, NPbC-
Hamu u3 eBpazutckua Barbaricum.

BouHume Ha Boaxka bbazapua ¢ moHzoaume / Kpacumup Kpbcme6

B npogwaxenue Ha gbaeu BekoBe Boaxkkume GbAzapu NoggbpKam MeCHU UKOHOMUYECKU,
KYAMYPHU U peau2uo3Hu Bpb3ku ¢ mioctoAMaHcKume cmpatu, u Hat-8eve ¢ Hapogume om Cpeg-
Ha A3us. 1o He HaNBbAHO U3ACHeHU NpuYuHU caeg nobegoHocHama 3a max Gumka npu peka Kaaka
MOH20AUME ce HacouBam kbm Boaxkka bvazapua.

1/2016: cn. ,Mamemamuka u uHgopmamuka”

N36bHKAACHUME geliHOCMU N0 Mamemamuka — pazAuvyHama popma 3a momuBupane Ha
yueHuyume / 3apa AaHauroBa-CmounoBa, MBaiino Cmapubpamo6

C nomowma Ha aHkema ca uzcaegBaru kou ca npuduHume 3a BxaouBaHemo Ha yueHuuume
6 makuBa gopmu, kakBu ca mexHume momuBu 3a 3agbabouaBare Ha 3HaHuUAamMa u om kakBo ca
NOpOgeHU >keAaHuama um 3a u3aba.

ApummemuueH uAu arzeGpuueH memog npu pewaBaxe Ha 3agayu 6 HauaAHama yyuAuwHa
mamemamuka / 3gpabko AaaueB, Mapzapuma BwvpbanoBa, Mpuna BymoBa

Lleama Ha cmamuama e ga ce nokaxe Koza arzebpudHuam nogxog 3a pewaBare Ha apum-
MEMUYHU 3agayu e A02udecku HeuzbexkeH uau mexHuvecku onpaBgax. Ha ocHoBama Ha MZ-kap-
mama Ha 3agadama aBmopume hopmyaupam Kpumepud 3a Heobxogumocm om BbBexxkgaHe Ha
HeuzBecmHo u uznoa3zBaHe Ha mamemamuuecku mogea om cbecmaBHu ypaBHerus npu pewabare
Ha apuMMemUuYHU 3agayu Om HavaAHama Y4yuAulwHa Mamemamuka.

1/2016: cn. , Xumua. NMpupogHume Hayku 6 o6pazoBanuemo”

Ucmopuuecku kopeHu u pa3zBbumue Ha koHcmpykmuBu3ma / A. TappoBa-TpuzopoBa

KoHuenmyaaromo agpo Ha koHcmpykmuBucmkomo yuere e akmuBHocmma Ha ydeHuyume,
Koumo yuam upe3 B3aumogetcmBue nomexxgy cu, ¢ yuumeas u upe3 ,npabere”, omkpuBare u
u3caegBate.

LLlacmAuBume vucaa: uzpama Kamo UHCMPYMEHM 3a yueHe U u3mucAaHe Ha 3agavu / T. fIae-
mo6B

Cmamuama guckymupa uzpama kamo ocHoBa 3a BvBexgaHe B npozpamupaHemo 3a
Android, 3a uzuucaumearo pewaBaHe Ha 3agauu, cBbp3aHu ¢ uezpama, ¢ nomowma Ha Excel,
3a cv3gaBare Ha HOBu 3agauu u 3a nbpBu cmbnku B HayuHouzcaegoBameackama paboma om
cmpaHa Ha yueHuuu 6 HauaaHomo u ocHoBHomo obpazoBaHue.

1/2016: cn. ,Cmpamezuu Ha o6pajoBbameaHama u HayuyHama noAumuka”
Ouwe eguH HauuH ga noBuwum momuBayuama Ha yueHuyume 3a yuere / bucepka BacureBa
Mumeepuparemo Ha VIKT 8 o6pazoBameaHama cpega cb3gaBa 3HauumeaHo no-uHmeH3uBHa,
negazozudecku nogkpenawa cpega 3a npuobwabare Ha cbBpemeHHUs YyUeHUK C pa3AUuYHU UEHHOC-
MU, HagAaCu U MEeHgEeHUUU KbM NO3HAHUEMO U HenpekbCHamMomo yueHe npe3 uyeaus >kuBom.
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Bpb3kama momuBayua - pedaekcua 6 koHmekcma Ha camonpe3enmupatemo / Hukonau
N6. XKuakoB

B mamepuana ce pazzaexkga Bpbikama momub - pedpaekcua 8 npoueca Ha camonpeseH-
mupaHemo Ha npenogaBamena 6 kBaAuukauUOHHUA NPOUEC HA Negazo2udecku Cneyuacucmu.
PazpabomeH e meopemuyueH mogea 3a aHaau3 Ha pepaekcuBrua npouec 8 npoekmuBeH, mekyu,
u pempocnekmuBeH acnekm npu camonpe3zeHmupaHemo Ha npenogaBameaa 6 kBaaudpukauuoH-
HUA NPOUEC Ha Negazo2udecku cneyuaaucmu.

1/2016: cn. ,"Yyxgoe3zukoBo obyuenue”

3a Heu3bexxHomo 3aBpbvwaHe Ha epamamukama / E6zeHua ByueBa

Tekcmbm paszeaexga ocHoBHU Bbnpocu, koumo omBexkgam Kbm yd4acmuemo Ha 2pamamu-
yeckama komnemeHmHocm 6866 Bcuuku HuBa Ha yykgoezukoBomo obyueHue u HepazpuBHama
0 Bpb3ka ¢ uarnocmHama komyHukamuBHa Komnemexuus.

CnpaBa Au ce lyzva-npeBogau c npeBoga Ha (hpazeorozumu u nomowHuK Au e 6 uyxgoe-
3uko6omo o6yueHue / Kaaun Bacure6

MokazaHu ca oepaHudeHume Bce owe Bb3moxkHocmu Ha aBmomamuvrua npeBog, npu Kou-
mo npeBogbm Ha cuHmMakmMuyHUMe MogeAu Ha Hacmoawua eman noka3zBa HecbBbpweHcmBa.
Om HanpaBeHua ekcnepumenm ce cmuza go u3Boga, ue om memoguyecka 2AegHa MoyKa NoHe
Ha HavaAHO u cpegHo HUBO Ha obyueHue He ce npenopbyuBa Ha uzyuaBawume HOBo2pBLUKU €3uK
ga ce Bb3noazBam om ycayeume Ha [y2ba-npeBogau.

1/2016: cn. ,bbA2apcku e3uk u Aumepamypa“

Mogeau Ha yueGHu cumyauyuu 3a paboma ¢ 6bAawebHa npukazka 6 HauaAHOMoO yYuuauwe
/ Kaauna MoueBa

B cmamusama ce npegcmaBam anpoGupaHu 8 Ha4aAHOMO YuuAUWE MOgeAU Ha yuebHU cumy-
auuu 3a uzyuaBaHe Ha BbawebHa npukazka.

@oAKAOpPHUAM Npa3HUYeH KareHgap 6 nemu kaac u HezoBume npoekyuu 6 myamuemHu-
uecka cpega / Kaaunka ExxoBa

Tekcmbm npegcmabBa uzBogume om ankema, cBbp3aHa ¢ ycBosBanemo u npoekuuume Ha
(POAKAOPHUA Npa3HuUYeH KareHgap, npegBuger 3a uzydaBare B uacoBeme no Aumepamypa.

1/2016: cn. ,lMpoecuoHarHo obpazoBanue”

Macmomo Ha npodecuoHaAHUMe 2umHa3uu no ceacko cmonancm6o 3a paz6umuemo Ha
3emegeauemo 6 bvazapua / Pymen IpaxoBeku

ABmopbm pazeaexkga ucmopusama, cbcmoaHuemo u pa3zBumuemo Ha NpohecuoHaAHOMO
obyuerue B Bvazapua B8 o6racmma Ha 3emegeauemo, 20pckomo cmonadcmBo, gbpBoobpabom-
BaHemo u xpaHumeAHUMe MexHOAO2UU.

YHuBepcarHocm Ha pekrhamHOmMo nocaanue / Hukorau KveHue6

Cmamuama pazeaexkga ocobeHocmu Ha yoBewkama KoOMyHUKauua, mpygHocmu, npeg Kou-
mo ce uznpaBame 3apagu peAu2uo3HU, KYAMYPHU UAU OBWHOCMHU pa3Audus, u HaYuHU 3a u3bne-
Banemo Ha NogobHuU HeAoBKku U uecmo gopu obugHU cumyauuu.

1/2016: cn. ,urocopua”

Bpb3kama c ,Apyzcua” - npuemane uau omxBupaane, peaayua mexgy ,A3” u ,Tu” / Ay-
yuaH Muako8

Pazeaexkgam ce Bbnpocu, cBbp3atu ¢ pazBumuemo Ha obwecmBomo 6 Hawemo cbBpemue
u macmomo Ha ,Apyaua’ 8 mexxgyauuHocmuume 63aumoomowenus. MNpocaegaBam ce no3zuuu-
ume Ha M. bybep 3a Bpwv3kama ¢ ,Apyaua” u peaavuama mexxgy ,A3“ u ,Tu”.

Tonuka Ha anpuopHomo / CuaBua KpbcmeBa

C BvBexkgaHemo Ha a priori ugcaegBaHemo Ha pazyma Kanm nocmaBa 8b3moxxHocmma Ha
egHa camocmoameAHa obaacm uau memog, UAU memamuka 6 mpaHcueHgeHmMaAHuUA aHaAu3 Ha
yucmume popmu Ha pazyma. Vima au moezaBa anpuopHomo cBoe noae, koemo ga omAuYU U3-
BAubyaHemo Ha me3u qucmu opmu, @ maka u camomo anpuopHo ga ce obocobu cpeg ouepma-
Hume Bbmpe B8 2paHuyume Ha pazyma obaacmu Ha mpume MpaHcueHgeHMaAHu cnocobHocmu:
cemuBHoCm, pa3cbgbk U pazym.
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YKA3AHUE 3A ABTOPUTE

Penakumonnara konerust Ha crnucaHuero ,/ledacocuxa™ (Pedagogy: Bulgarian Journal of
Educational Research and Practice) pa3riiex/ia caMo PbKOITHCH, KOUTO Ca HACOYCHH EIHHCTBEHO KbM
Hero. PhKomucH, KOUTo Beue ca MyOIMKyBaHU HAKBJC WM Ca U3MPATEHH WM Ca IO IevaT B IPyro
crniMcaHue, HiMa 1a Obaar myOnukyBaHH. V3mpareHUTe cTaTWH TpsOBa Ja ChIABPXKAT OPUTHHAIHH
HAy4HH pe3yJITaTh U UJIeH U TOBa 1iie Ob/ie IIPOBEPsIBAHO Ype3 eKCIIePTHA OLICHKA Ha IBaMa aHOHUMHHU
U HE3aBHCHMH PELICH3CHTH.

EnexTpoHHOTO M3MpaliaHe Ha PHKONUCHUTE € MPEANnodYnTaHo. AnpechT 3a ToBa ¢ pedagogy@
azbuki.bg. CranmaptHa word mporpama TpsiOBa 1a ce W3MON3Ba 3a OQOpPMSHE Ha PBHKOIHCHUTE,
KOHMTO Ce IpujiaraT Karo npuiokenue (attachment) KbM ChIPOBOXKAAIIOTO TH EIEKTPOHHO MTHCMO.
M3npaiaHeTo Ha pbKOIKCA, 3aMICaH Ha UCK, CBIIO € JOIYCTHMO.

IHoaroroBka Ha pbKoONKCca

Obwu ykazanus

(1) Pwrommcute Morar fa ObaT HaNMMCAaHU Ha OBITAPCKY MM HA aHIIMHCKH CHOOPa3HO XKela-
HHMETO Ha aBToOpa.

(2) Porommcure TpsioBa Ma OBAAT CTPYKTYPHPAHU IO CIEAHMS HA4YMH: 3alVIaBHA CTPAHMIA C
MH(POPMATHBHO U 03 HUKAKBU CHKpAILCHHs 3arjlaBUe Ha CTAaTHsTA, CJIE] KOCTO ClIeJBaT MMEHaTa Ha
aBTOpHUTE 0€3 TeXHUTE aKaJEMHYHH CTETICHH U JUIBKHOCTU (AaKO MMAaT TaKMBa); PE3IOME, KOETO SICHO
IPECTaBsl CHIIHOCTTA Ha TIPOBEICHOTO M3CJIEABAHE C AKLEHT BBPXY IOJIyUCHHTE HOBH HAYYHU Pe3yIi-
taru (He moseye oT 20 pena); 3 — 6 KIIOUOBU AyMH (CaMo Ha AaHIVIMICKN); ITBJICH TEKCT; 0J1arogapHOCTH;
NPUIOKEHHUS (aKO MMa TaKKBa); OEIEXKKHU; JIUTepaTypa; IbJIHU aJpecH Ha BCUYKU aBTOPH C TEXHHUTE
aKaJIeMUYHH TTO3UINH, YUHIIUIIA I HAYy9HH OPTaHU3AIMH, TIOIMIEHCKH 1 eJIEKTPOHHH aJ]peCcH.

(3) Durypute ¥ TEXHUTE HAIUCH CE TIPEACTABAT OTJEIIHO OT OCHOBHHS TEKCT B JIOITBJIHUTEIICH
(haiin, HO MsicTOTO Ha Te3U (PUTypH B TeKcTa TpsiOBa 1a Ob1e mocodeHo — ¢wur. 1, ¢pur. 2 u T.H.

(4) Tabmuuurte U TEXHUTE HAJIUCH CE MPEACTABAT OTACITHO OT OCHOBHMS TEKCT B JIOIIBJIHUTE-
nieH (aiis, Ho MACTOTO Ha Te3W TaONUIM B TeKcTa TpsiOBa 1a Obae mocoueHo — Tadnuna 1, Tadmuma 2
¥ T.H. TaOnu4HO ce MPEeICTaBsIT YUCICHH JaHHM, U3pa3siBally (YHKIHOHAIHU 3aBUCHMOCTH MEXIY
HSIKAKBU BEJIMYNHH WM IPOMEHINBH. TeKCTOBHUTE TaOIUIN 3aTPyIHSBAT IIeyaTa M YCTCHETO Ha CTa-
TUHTE U 3aTOBa TSAXHATA yHOTpeba He ce OKypaXkaBa.

Besie:kku u aureparypa

[IuTHpaHuTe TUTEPaTypPHU U3TOYHULN TPsOBa a Objie Ha JaTHHULA. VI3TOYHUIUTE Ha KHUPHJIMLA
ce NPEJCTaBsT C JATUHCKUA OyKBHM WM C IPEBOJ HA AHDIMICKU €3MK WIM Ype3 TPaHCIUTEePALHS.
Yy AeCTpaHHUTE aBTOPU B IPEBOJHU KHUTU Ha OBJITapCKU €3MK CE M3IMCBAT C OPUTMHAIHUTE UM
umMena. [IpumepuTe mo-10iy moka3sar Kak ToBa Tps0Ba Jia CTaHe.

Knueu

Popkochev, T. (2010). Protivorechiya i metodicheski pohvati v obuchenieto po IKT v I -1V
klas. V: Informatsionni tehnologii v obuchenieto v I-IV klas. Blagoevgrad: Univ. izdatelstvo ,,Neofit
Rilski”[TTonkoues, T. (2010). [TpoTuBopeunst u Metoandecku noxsatu B o0yuenuero no KT B
I -1V knac. B: Uugpopmayuonnu mexnonozuu 6 ooyuenuemo 6 I — IV krac. bnaroesrpan: YHuB.
usnaresnctso ,,Heodur Punacku™].

Blinov, V1. (1976). Effektivnosty obucheniya. Moskva: Pedagogika [BmunoB, Bn. (1976).
Dppexmusnocms 0byuenus. Mocksa: [lenarorukal.

Merion, D.B. (1975). Physics and physical world. Moskva: Mir [Mapuon, [1.b. (1975). Qusuka u
Guzuueckuii mup. Mocksa: Mup].

Diamond, J. (2013). Svetat predi vchera. Sofia. 1ztok-Zapad [Diamond, J. (2013). Ceemvm
npeou suepa. Codust. 3tok-3ama].

Atkin, J.M., Black, P. & Coffey, J. (2001). Classroom assessment and the national science
education standards. Washington: National Academies Press.

Knuru/coopHunu ¢ perakrop
Bizhkov, G. & Kraevski, B. (2009). Basic methodological requirements for doctoral studies and
some typical errors in their realization (pp. 44 — 104). In: Ganchev, I. & Toshev, B.V. Theory and
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methodology of leaning in sciences and mathematics. Blagoevgrad: Neofit Rilski University Press
[Buxxos, I'. & Kpaescku, B. (2009). OcHOBHH METORZOIOTMYHH U3UCKBAHUS KbM JTUCEPTALUOHHUTE
W3CIIeBAHMS ¥ THITMYHU TPEIIKH IPH TIXHATa peann3anus (cc. 44 — 104). B: INanues, 1. & Tomes,
b.B. (pen). Teopus u memooonozus na obyuenuemo no ecmecmeenu HaAyKu u Mamemamuxa.
Bnaroerrpan: Yuus. usn. ,,Heodut Puickn].

Lakatos, 1. (1970). Falsification and the methodology of scientific research programmes (pp.
59 — 89). In: Lakatos, I. & Musgrave, A. (Eds.). Criticism and growth of knowledge. Cambridge:
Cambridge University Press.

Cnucanus
Petrov, P. (1997). Obrazovanieto kato samoorganizirashta se sistema. Pedagogika, 4, 127 — 135
[Terpos, I1. (1997). O6pa3oBaHHeTO KaTO CaMOOpTaHM3UpaIia ce cucrema. Iledazoeuxa, 4].

Kaischew, R. (1998). Autobiographical notes. Chemistry, 7, 112 — 119 [Kaumes, P. (1998).
ABrobuorpaduunu oenexku. Xumus, 7, 112 —119].

Mochrie, S.G.J. (2011). The Boltzmann factor, DNA melting, and Brownian ratchets: topics in
an introductory physics sequence for biology and premedical students. American J. Physics, 79,
1121 -1126.

Axo TpsI0Ba J1a ce MUTHpA CIIHCAHUE, B KOSITO HOMEpAIUATa Ha BCSIKA KHI)KKA OT J1a/ICH TOM 3ari04Ba
CchC cTpaHuna l, ToraBa HOMEPHT Ha KHH)KKara ChIIO TPsOBa ga ce mocodu B Oubanorpadckoro
OIMCaHKEe HAa H3TOYHHKA — €TO TaKa:

Nichols, P., Twing, J., Mueller, C.D. & O’Malley, K. (2010). Standard-setting methods as
measurement processes. Educational Measurement: Issues & Practice, 29 (1), 14 — 24.

VI3TOYHMIMTE Ce LUTHPAT B OCHOBHHS TEKCT I10 CICAHMS HAYMH:
Troeva (2002) nmu (Troeva, 2002)

Thompson (1986) nnu (Thompson, 1986)

Subramanian et al. (1995) nmu (Subramanian et al., 1995).
Missen & Smith (1989) wam (Missen & Smith, 1989).

AKO M3TOYHMKBT € Ha OBIrapCKH €3HK, HO € TMPE/ICTaBEeH BbB BTOPUYCH JIMTEPATYPEH U3TOUHHUK,
narnpumep B SCOPUS, Toit Tpsi6Ba Jja ce NOsIBY B CIIMCHKA Ha JINTEpaTypaTa Mo CIICIHIS HaukH:

Platikanov, D. (2016). Development of the university physical chemistry in two historic epochs.
Chemistry, 25, 12 — 20 [In Bulgarian].

Tzanova, N.B. & Raitcheva, N. (2012). Professional profile and standards for teachers in
biology. Chemistry, 21, 349 — 363 [In Bulgarian].

Missen, R.W. & Smith, W.R. (1989). A question of basic chemical literacy? J. Chem. Educ., 66,
217-218.

Rajcheva, A. & Jordanov, V. (1999). Forming skills through solving of graphical problems.
Fizika, 24 (1), 19 — 21 [PaiiueBa, A. & Nopnanos, B. (1999). dopmupane Ha yMeHuUs upe3
pemraBane Ha rpaduunu 3axaun. Qusuxa, 24 (1), 19 —21].

CrnuchKbT Ha W3MOJI3BaHATa JMTEpaTypa TpsOBa Ja ChAbpiKA JIUTCPATYPHH M3TOYHHIH, KOUTO
ca JOCTBIHH 32 MPOBEPKA WM CIPAaBKH. MapruHalHH H3TOYHHIM, KOHTO HSMAT HMPHUCHCTBHE B
CBETOBHHTE HAayYHH MACHBH, HSIMAT MSCTO B CIICHKA Ha OCHOBHATA JIUTEparypa. AKO LUTHPAHETO
Ha TaKMBa M3TOYHHIM BCE MaK € HEOOXOAMMO, TOBAa MOXE Ja CTaHe B paszena ,,benmexkku™, KbaeTo
MOrar Jia HaMepsiT MSCTO M JOI'bJIHUTCIHU OOSCHCHHUSI WIIM CBEICHMS, 32 KOUTO € MPCICHEHO, Ye
MPUCBCTBUETO UM B OCHOBHHSI TEKCT Ha CTATHATA OM ro oOpeMeHWI0 n3nuiuHo. Llutupanero Ha
HHTEPHET U3TOYHUIM HE CE MPENophyBa, HO aKO TOBAa HAUCTHHA € HEOOXOIMMO, MSICTOTO MM HE ¢ B
nUTeparypara, a B 0eJIexKuTe, ¥ TO B peanountanus portable document format (.pdf). Msicroto Ha
OCNeKKUTE Ce MapKUpa B TEKCTA HA CTATHATA ¢ apaOCKK LU(PU KaTo FTOPHU HHICKCH.
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[pencTaBsiHETO Ha JIUTEPATYPHUTE W3TOYHMIM B CIMCHKA Ha JuTeparypara craBa B APA cTui
(Bx. Publication Manual of the American Psychological Association), KOWTO ce HU3M0J3Ba LIKPOKO B
OOLIECTBEHUTE U XYMAaHUTAPHUTE HAYKH, BKIIOUHTEIHO B HayKaTa 3a 00pa3oBaHUETO.

OTneyarbuu

[Ty6nukyBaneTo ce 00sBsiBa Ha aBTOPUTE C IMHUCMO, KOETO Chabpika .pdf Ha TexHuTe cTaTHH, C
KOHMTO aBTOPHUTE CaMH MOT'aT J[a [IOJrOTBST HEOPaHHYEH OpOii OTIeYaThbLy Ha CBOUTE TPYIOBE, KOUTO
J1a U3M0JI3BAT B KAPHEPHOTO CH Pa3BUTUE HJIM B KOMYHUKALMATA C JIPYTH U3CIIEIOBATEIH.

Hocaennu xymu

[TybnukyBaHeTO HaA MPEICTABEHUTE MATEPHUAIN CE ONPEENs OT IPEHOPBHKUTE HA PELCH3CHTUTE
U HE 03HAauYaBa HEMPEMEHHO ChIVIacHe Ha PENaKLUsITa ChC 3aCTHIIBAHUTE OT ABTOPHUTE IVIEAMUIIA.
Penaxropure Morar ja peqakTHpaTr pKOIMCHTE, KOraTo ToBa € Heooxoxumo. [TybmikyBaneTo B ToBa
criucaHue e Oe3IUIaTHO KaKTO 32 aBTOPUTE, TaKa M 3a TEXHUTE Hay4YHH MM y4yeOHH OpraHu3aliu.
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GUIDE FOR AUTHORS

Manuscripts submitted to this journal are considered if they have been submitted only to it,
they have not been published already, nor are they under consideration for publication or in press
elsewhere. Contributions to the Pedagogy: Bulgarian Journal of Educational Research and Practice
must report original research and will be subjected to review by anonymous and independent referees
at the discretion of the Editor(s).

Manuscripts for consideration should be sent electronically to pedagogy@azbuki.bg Electronic
submissions should be sent as email attachments using a standard word processing program. If email
submission is not possible, please send an electronic version on disk.

Manuscript preparation

General guidelines

(i)  Manuscripts can be presented in Bulgarian or in English.

(i)  Manuscripts should be compiled in the following order: title of the paper (informative with-
out any abbreviations); names of the authors (without their current academic positions); abstract in
size not exceeding 20 lines; 3-6 keywords (only in English); full text; acknowledgments; appendixes
(as appropriate); notes; references; full addresses of all authors (academic positions, affiliations, post-
al addresses, email addresses).

(ii1) Figures and their captions are to be presented separate to text but their position in the text
must be indicated (Fig. 1, Fig. 2, etc.). Please do not embed figures in the paper file.

(iv) Tables and their captions are to be presented separate to text but their position in the text
must be indicated (Table 1, Table 2, etc.). Please do not embed tables in the paper file. It is expected
the tables contain values of some quantities or variables; the text tables are not encouraged.

Notes and References

The references should be cited in Roman script. If there are sources in Cyrillic script, they
(authors, titles and sources) should be presented in Roman script with translation into English or by
transliteration.

The list of references includes sources which can be easily checked by the referees and by the
readers as well. The marginal sources without world visibility should not be included in the list of
references. Nevertheless, if such sources are necessary to be cited, they should be put in the list of
notes. This list should contain some additional explanations or marginal sources including internet
addresses, preferably in portable document format (pdf). The position of notes within the text is
marked by Arabic numerals as superscripts.

Style of the list of references should conform to that of Publication Manual of American
Psychological Association (APA style), widely used for such kind of publications.

Examples:

Books

Atkin, J.M., Black, P. & Coftey, J. (2001). Classroom assessment and the national science
education standards. Washington: National Academies Press.

Edited Books

Lakatos, . (1970). Falsification and the methodology of scientific research programmes (pp.
59-89). In: Lakatos, I. & Musgrave, A. (Eds.). Criticism and growth of knowledge. Cambridge:
Cambridge University Press.
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Journals

Mochrie, S.G.J. (2011). The Boltzmann factor, DNA melting, and Brownian ratchets: topics in
an introductory physics sequence for biology and premedical students. American J. Physics, 79,
1121-1126.

These sources are cited in the text as: Thompson (1986) or (Thompson, 1986).

Missen, R.W. & Smith, W.R. (1989). A question of basic chemical literacy. J. Chem. Educ., 66,
217-218.

This source is cited in the text as: Missen & Smith (1989) or (Missen & Smith, 1989).

Subramanian, R.M., Goh, K. & Chia, L.S. (1995). The relationship between the number of
elements and the number of independent equations of elementary balance. J. Chem. Educ., 72, 894-
895.

Such sources are cited in the text as: Subramanian et al. (1995) or (Subramanian et al., 1995).
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